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ABSTRACT 
 
Fikry Aditya, 2019. The Implementation of Question and Answer Strategy to 
Improve Students’ Reading Comprehension (A Classroom Action Research for the 
Eighth Grade Students of SMP Al-Islam 1 Surakarta in the Academic Years of 
2018/2019). A Thesis. English Education Department. Cultures and Languages 
Faculty of State Islamic Institute of Surakarta. 
Advisor              : Irwan Rohardiyanto, M.Hum. 
Keywords           : Reading comprehension, Text, Question, Teaching 
This research is aimed to improve the students' reading comprehension by 
using question and answer strategy at the eighth grade students of SMP Al-Islam 1 
Surakarta in the Academic Years of 2018/2019. 
In conducting this study, the researcher applied Classroom Action Research 
(CAR) as the method of the research. It was conducted in two cycles and each cycle 
consisted of four phases, they are: planning, acting, observing, and reflecting. The 
subjects of the study were two classes, which consist of 24 students of VIII F and 27 
students of VIII E in SMP Al Islam 1 Surakarta. There were two forms of data in 
this study. The qualitative data were collected through observation and interview. 
The data were presented in the form of field notes and interview transcripts. The 
next step, the quantitative data were collected through the test and treatment. They 
were presented in the form of scores and analyzed by using quantitative formula. 
In reference to the application of the two cycles, the results of the research 
revealed that the use of question and answer strategy was successfully improved the 
students’ reading comprehension. The students’ interest and attention in the process 
of teaching and learning English, especially reading, was improved. In relation to 
their comprehension of English texts, the students were able to identify main ideas 
and supporting details of paragraphs correctly. The improvements were also 
supported by the comparison of the students’ mean scores from Pre-test and Post-
test, of each class. Their involvement in the reading class also improved. In 
addition, the students became more active and they enjoyed the process of teaching 
and learning reading by using question and answer strategy. 
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CHAPTER I  
  INTRODUCTION    
A. Background of The Study 
Reading is one of the most important skills in language learning. It is 
a crucial skill for students as English learners (Debat, 2006: 8). One of the 
four aspects in children’s education is how and when they learn how to 
read. Teachers must be looking for an approach to teach reading that will 
work most effectively. Sometimes teaching and learning reading are not 
easy, its depend on the way teacher explain and the way students achieve 
that, especially for them who have their unique characteristics in learning. 
The problem is how to find and decide the good, effective, and useful 
method to teach reading for students, or young learners.  
Commonly, in teaching reading process, not just communication 
between the teacher and students is regarded as the important element to 
perform an effective learning, but also the synchronization between the 
reading text and the students. The way used by teacher to teach reading is 
one of significant aspect of classroom as teacher is the main source of 
knowledge and instruction. It is very important for English teacher to 
build up a good connection and a unique way with the students in order 
to achieve the goal of teaching and learning reading process (Stephenson 
and Harold, 2009: 15).  
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The main role of teachers is to improve the knowledge of their 
subject matter to the students, while the role of the students is to learn the 
knowledge. Nowadays, in Indonesia, 2013 Curriculum or Kurikulum 
2013 (K13) was used as the measure of the Education System of 
Indonesia. This curriculum was applied by the government to replace 
2006 Curriculum, which often known as Education Unit Level 
Curriculum (KTSP), which has been valid for approximately 6 years. In 
K13 curriculum, the students are expected to be active in some activities 
such as communication, reading, or do their task which given by the 
teacher, it can be individual or group task. Students also demanded to 
construct their attitude, knowledge and competence in classroom.  
A classroom is not only a place that facility students to improve 
their competences in learning English, but also a social community that 
builds relationships between participants. The participants of English 
classroom consist of teacher and students. They collaboratively construct 
an understanding of the material by interacting in meaningful 
communication like asking and answering questions. Sometimes, 
students feel bored when they learn English language because the teacher 
just explained the material monotonously. Effective communication 
includes transforming the boring interesting and having good 
presentation skills. It is necessary for English teacher to have a good 
technique or method while delivering the material to the students. The 
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use of appropriate teaching strategy like questions and answers will lead 
to the successful teaching and learning process.  
Through the appropriate teaching strategy like questions and 
answers, teacher can introduce creative and effective learning to the 
students as they have different levels of strengths and weaknesses. In 
particular, teachers are demanded to provide professional services to the 
students in order to achieve the learning objectives. Besides, teacher, 
with the help of parents, also have a big role to determine the success of 
education. However, effective materials sitting alone will not “teach” the 
children how to read. If there is no actual caring competence person 
doing a good job of teaching, the effective materials are worthless. 
According to Paul (2003: 85), learning to read can be wonderful 
adventure for children, if only teachers use appropriate approaches. 
However, the teaching techniques used in one kind of situation may be 
very different from those used in another situation. In addition, teacher of 
young learners should not damage the students’ motivation because it 
can affect their future performance.  
From the statements above, it can be said that the role of teacher is 
important to the students’ improvement, especially for the teachers’ 
teaching strategy. Teacher are demanded to be communicative when they 
taught their students, especially for teacher who uses question and 
answer in teaching reading. Park (2014:1545) states that improving 
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relationship between teacher and students as well as among students has 
long lasting implications for students’ academic and social competence.  
A teacher has a lot of styles of teaching, but students also have 
different ways to response to receives the material when they give the 
lesson by the teachers. This case occurs the way students receive the 
material, especially reading text using question and answer strategy. 
Questioning is reported as one of the commonly used strategies, and in 
some classrooms teachers use more than half of class time exchanging 
questions and answers. Moreover, in studies exploring the contribution 
of teachers’ questions in second language classroom, the questions play a 
crucial role in language acquisition. They can be used to allow the 
learners to keep participating in the discourse and even modify it so that 
the language used become more comprehensible and personally relevant 
(Benbrook, L. and Saehan, P. in Richard and Lockhart 1996: 185).  
Based on the explanation of question and answer strategy above, 
this research tries to prove an implementation of question and answer to 
improve students’ reading comprehension at the eighth grade students of 
SMP Al Islam 1 Surakarta in the academic years of 2018/2019. This 
research would like to observe the students’ responses when the strategy 
is implemented in the classroom and how they react to it. This research 
uses reciprocal approach, by asking questions to the students.  
The researcher considered in doing this kind of research for some 
following reasons; as the researcher is interested in identifying the types 
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of questions and answer. Thus, from this study he can give a contribution 
in the field of education especially for English teacher. Then, the object 
of the research are the eighth grade students in SMP Al-Islam 1 
Surakarta. SMP Al-Islam 1 Surakarta is one of school that has the 
indicators of middle-up level school. Based on interview with the eighth 
grade English teacher, this school still has own indicators of low in 
acceptance a text in English teaching-learning process in some classes. 
There are many problems in English teaching learning in some classes; 
The first problem came from student-self. They were confused in 
translate English words, and it makes they get a trouble when the teacher 
asks them to read then summarize or conclude what is the text talking 
about immediately.  
The second problem is the classroom situation. Some students made 
noisy in teaching learning process. They chatted with others friends or 
some students disturbed the other ones, so it made the friends that paid 
attention the lesson would be lose concentration. The students tended to 
be passive learners. The researcher observed that the students become 
silent when their teacher asked them about responses and difficulties to 
the material they have learned.  
The last, students’ attention to learn English was not optimal yet. 
The students paid little attention during teaching learning process. Some 
students did not pay attention to teacher’s explanation, but they drew 
something in their books. The problems were not only from the students 
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who have difficulty in accepting the lesson but also the difficulty of the 
teacher to deliver the material. When the researcher did pre-observation 
in the class, the teacher used teacher-centered learning style in teaching 
English, the teacher talked using English, which mean every student 
demanded to know what is she talking about and automatically memorize 
many vocabularies indirectly. The teacher used learning style by her 
expression, such as by point toward a sentence or a paragraph to be read 
by student, then evaluation doing by directly pronunciation correction 
and give the students a test.  
In this case, the teacher did not use another supporting strategy to 
make the classroom’s atmosphere become competitive. The teaching 
learning process would feel monotone without another strategy to make 
students competitive in answering teacher’s question. The students 
would to be difficulty to accept the lesson. They also would feel bored, 
less enthusiastic, and discouraged to learn.  
In this research, the researcher will use Question and Answer 
strategy. It is a strategy to be used after students have read (Raphael, 
2005: 206). It empowers students to think and focus about the text they 
are reading and also inspires them to think creatively while challenging 
them to use literal and higher-level thinking skills.  He uses that strategy 
because Question and Answer strategy is the simplest strategy that the 
teachers used to make students understand about the material especially 
in reading. He will ask a simple question such as the meaning of a word 
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in the text which was underlined. Then, researcher asks based on the 
question that already served. The last, he asks about the conclusion of 
each paragraph, or the whole text immediately. For example, for the first 
step, after students given a reading text, researcher would ask the 
question about the meaning of the first word which was underlined 
(questioning). Then the students will answer that question individually or 
together, depend on how far their knowledge caught the meaning of 
question (answer).  
Based on the explanation above, the researcher interested then 
conducts a research entitled “THE IMPLEMENTATION OF 
QUESTION AND ANSWER STRATEGY TO IMPROVE STUDENTS’ 
READING COMPREHENSION (A Classroom Action Research for the 
Eighth Grade Students of SMP Al Islam 1 Surakarta in the Academic 
Years of 2018/2019)”.  
B. Problem Statement  
Based on the background of the study, there are some problem 
statements which will be formulated as follow:  
1. How is the implementation of question and answer strategy to 
improve students’ reading comprehension at the eighth grade 
students of SMP Al Islam 1 Surakarta in the academic years of 
2018/2019?  
2. How is the students’ response after the implementation of question 
and answer strategy to improve students’ reading comprehension at 
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the eighth grade students of SMP Al Islam 1 Surakarta in the 
academic years of 2018/2019?  
C. The Objective of the Study  
The objectives of the research are:  
1. To know how the question and answer strategy to improve students’ 
reading is implemented at the eighth grade students of SMP Al Islam 
1 Surakarta.  
2. To find out how is the students’ score after the implementation of 
question and answer strategy to improve students’ reading 
comprehension at the eighth grade students of SMP Al Islam 1 
Surakarta.  
     
D. Limitation of Problem  
In this research, the researcher made a limitation of the problem 
focus on the topic and also to avoid the study of being too large in 
scope. He limited the problem in reading. It is just because as he 
observed that reading is the one of four-basic element of skills in 
English lesson.  
The researcher’s objective is to develop a strategy that can 
successfully help students solve their learning problems. As for the 
steps that researcher do, there are 1) Choosing a particular class as the 
place, 2) Identifying learning problems faced by the class, which can be 
assessed by the test or looking at existing documents, 3) Choosing the 
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strategy to solve the problem (planning), then implement the strategy, 
(implementing) 4) Determine its success based on targeted score or 
performance (observing), 5) Revise the strategy to be implemented 
again in the next cycle (reflecting) for the other classes that if the 
targeted achievements have not achieved or their problem tried to solve 
has not been resolved.  
The researcher limits the object of this research into the students’ 
responses and the result after the question and answer strategy above 
implemented by him in teaching English in the eighth grade students of 
SMP Al Islam 1 Surakarta in the academic year of 2018/2019, 
especially on the class that have low acceptance and less motivated in 
learning English. He chooses VIII E and VIII F classes as the main 
object of the research because the students have less motivated and low 
acceptance in learning English in this class. It could be indicated by the 
low mark or score of those subjects. The low mark is measure depend 
on Criteria of Minimum Score (KKM). Students at the eighth grade 
especially on E and F classes got the English lesson three times for a 
week.   
 
E. The Benefits of Research  
The research was conducted in order to give theoretical and 
practical benefits as follows: 
1. Theoretical Benefit  
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a. This research is expected to give a contribution for the 
development of education especially in teaching English. It is 
hoped to give the information the implementation of question 
and answer strategy to improve students’ reading 
comprehension.  
b. This research is expected give information for the next 
researcher as a reference for those who want to conduct a 
research related to the types of questions used by the teacher 
at implementation of question and answer strategy to improve 
students’ reading comprehension.  
c. This research is expected give a new contribution to the 
reciprocal teaching theory in terms of the types of question 
and answer in teaching reading since this result of this thesis 
can make the readers understand more clearly about 
implementation of question and answer strategy to improve 
students’ reading comprehension.  
2. Practical Benefits  
a) For the Teachers  
This research hopefully expected be meaningful for the 
teachers to be more aware in choosing kind of question in 
teaching reading to the students.  
b) For the Students  
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From this research, the students is expected to comprehend 
the types of question used by the teacher at implementation of 
question and answer in strategy to improve students’ reading 
comprehension so that they would be more easily to 
understand the material that the teacher explained.  
 
 
c) For the School  
The result of this research is expected improve the school 
quality especially in English subject, so the students’ parents 
can get positive impression when English teaching and 
learning process is success.  
   
F. The Definition of Terms  
a. Question and Answer 
Question and Answer is the way are essential components of 
teaching and learning, the teacher asks and the students answer 
(Partin, 2005: 184). 
b. Reading Comprehension. 
Reading comprehension is the process how the reader can 
determine the meaning through word reading, word and world 
knowledge, and fluency (Klingner 2007: 2) 
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c. Teaching  
Teaching is showing and helping someone to learn how to do 
something, giving instruction, guiding in the study of something, 
providing with the knowledge, causing to know or understand 
(Kimble and Garmezy in Brown, 1980: 7).  
 
d. Classroom Action Research  
Classroom Action Research (CAR) is a review about social 
situation aimed to improve action quality and all the process 
(planning, action, observing, reflecting) create the relation needed 
between self-evaluation and professional development (Elliot, 
1982). 
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CHAPTER II 
THEORETICAL REVIEW 
A. The Notion of Teaching  
Teaching is the activity of organizing the student’s activities and 
providing good learning facilities so that the students can learn well. 
Kimble and Garmezy (in Brown, 1980: 7) said that, “Teaching is showing 
and helping someone to learn how to do something, giving instruction, 
guiding in the study of something, providing with the knowledge, causing 
to know or understand”. Specifically, teaching is an activity of teacher and 
lecturer to help, guide and show the students to get knowledge and skill of 
certain subject that they have to get knowledge and skill which are gotten 
by the students in learning activities will provide an insight to the better 
future to each student in living with society.  
Language teaching is defined as creating situations that promote 
second or foreign language use in learning activities. Creating situation 
means teacher and students are in communicative condition, build the 
comfortable class to study, knowledge transferring process from the teacher 
to the students and improve the students’ ability in English study. As every 
student have different needs in their learning improvement, teachers are 
demanded to understand their students’ ability, background until their 
personality.  
  
14 
 
1. The Concept of Language Teaching-Learning Process   
a. Language Teaching  
Teaching does not mean transferring knowledge to students, 
but it is helping students to develop their own knowledge 
(Bowden and Ference 1998: 3). In the same line with them, Brown 
(2000: 7) defines teaching as giving guidance and facility that 
brings students to learn. According to Bowden and Ference (1998: 
15) teaching contributes to students’ learning, to their developing 
knowledge, which is new to them, but not necessarily new to 
others.  
From those definitions, the researcher can conclude that 
language teaching is an effort to help students to be able to use 
language fluently by providing activities to bring language 
learning. Language teaching is important for human life because 
everybody needs language for communicating.  
b. Language Learning  
Learning as experimental processes that resulting in a 
relatively permanent change in behavior that can be explained by 
temporary states, maturation, innate tendencies. Learning can also 
be defined as a relatively permanent change in a behavioral 
tendency and is result of reinforced practice (Kimble & Garmezy, 
1963: 133).  
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From those statements, the researcher could conclude that the 
definition of language learning is a process of habit formation to 
form knowledge and competencies about language by means of a 
stimulus-response sequence and the feeling of the learning that the 
result is relatively permanent change in behavior. Besides, 
language learning also needs to use the target language actively as 
positive effort in language learning process.  
  
2. The Role of Teacher in Language Teaching-Learning Process  
Teachers can play many roles in the course of teaching. Harmer  
(2007: 56-62) said that the teacher hold role in classroom as follows;  
a. The teacher as controller  
Teacher as a controller when they are in the class and of the 
activity taking place in a way that is substantially different from a 
situation where students are working on their own. Teacher do 
his/her various ways, exemplify the qualities of teacher-fronted 
classroom.  
b. The teacher as organizer  
Teacher is organizing students to do various activities. This 
often involves giving the students information, telling them how 
they are going to do the activity, let them think and do the exercise 
and finally closing things down when it is time to stop.  
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c. The teacher as assessor  
Teacher is one of the things that students expect as an 
indication of whether or not they are getting their English right. 
This is where the teacher has to act as an assessor, offering 
feedback and correction and grading students in some various 
ways.      
d. The teacher as director  
The teacher’s job to keep the process flowing smoothly and 
efficiently that is make some interactive classroom time that can 
be structured in such a way that the teacher is like a conductor of 
an orchestra.   
e. The teacher as manager  
The teacher as manager means the teacher as one plans lesson 
and modules and course, one who structures the larger, longer 
segments of clear as facilitator classroom time. Then, the teacher 
allows each individual player to be creative within those 
parameters.  
f. The teacher as facilitator  
A less directive role might be described as facilitating the 
process of learning, of making learning easier for the students, 
helping them to clear away the barriers and find shortcut. 
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g. The teacher as resource  
The teacher should provide information and assistance for their 
students as needed. In this role, the teacher gives advice and counsel 
when the student seeks it.  
From those explanation, teaching is the activity of giving 
knowledge and skill in order to prepare the students in a better life. A 
teacher should master both of his or her way of teaching and the 
students’ personality. Therefore, teachers’ duty not only transfer the 
knowledge but also responsible on the students’ character building.  
  
3. The Function of Teacher  
Teacher is the most important element in teaching learning process. 
To create the effective teaching, the teacher should have and carry out 
the five functions of the teacher. According to Nunan (in Fauziati 2009: 
46-47) the five most important functions of the teacher are as follows:  
a. The cognitive function. The teacher possesses knowledge desired 
by the students about the target language and culture. The teacher 
has these knowledge, which the students expect them to impart to 
themselves.  
b. The classroom management function. Their students and society in 
which they work expect them to take responsibility for how the 
students’ time in used in the class. The students rely on our training 
and experience with materials, schedules and techniques.  
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c. The practice goals. The teacher is expected to give them practical 
expression in language teaching syllabuses.  
d. The personal and interpersonal function. As teacher with the desired 
skills, knowledge and expertise, they have a great deal of power in 
the classroom and it is our responsibility to set the tone or 
interpersonal classroom climate.  
e. The humanistic function. It is closely related to the personal and 
interpersonal function, but is it was to do with the warm and 
enthusiasm that the teacher radiates to the learners. The teacher 
should spread the vibes of affection and passion so that the learners 
learn better. 
 
B. Teacher-Centered Learning 
Teacher’s teaching styles often vary as a greatly as their personalities 
differ. Some teachers use their creative powers in all of their teaching 
styles. One of the teacher teaching style that still uses in education world 
is teacher-centered learning. 
Teacher-centered learning is a type of style that bases its principles 
on dividing learning tasks into small progressive segments and 
reinforcing mastery of them (Garcia, 2014: 2). In teacher-centered 
learning, students put all of their focus just on the teacher. The students 
exclusively listen, work alone and collaboration is discouraged during 
activities. 
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Saunders and Goldenberg (1996: 139-161) state teacher-centered 
learning style also have some pros opinion by some teachers, such as 
when the education is centered on teacher, the classroom remains orderly, 
because teacher have full control of the classroom and its activities. Then, 
with teacher-centered learning style, hopefully students learn 
independence and make their own decision. Meanwhile, there are some 
contras opinion from some teacher also, that teacher-centered learning 
style can be boring for students, because their minds way wander, and it 
is possible that they can miss the important topic. Then, in teacher-
centered learning style students demanded to work alone, they don’t learn 
to collaborate with other students, they can’t express themselves or ask 
question freely. 
In recent years, more teachers have moved their teaching style into a 
new strategy or new approach to make a better result for their students. Or 
in more cases, it is best for teacher to use a combination of a learning 
style, to make sure that all students needs are met. 
 
C. Question and Answer Strategy 
Question and Answer Strategy is a strategy to be used after students 
have read (Raphael, 2005: 206). It empowers students to think and focus 
about the text they are reading. It inspires them to think creatively while 
challenging them to use literal and higher-level thinking skills. Students 
may work by themselves, in pair or make a small groups discussion, 
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usually depend on the types of questions and how far the know about it 
and how big they want to compare their answer with their friends’ 
answer. 
 The type of question asked to guide comprehension should be based 
on information readers need to answer the question. Therefore, teachers 
must help students become aware of likely sources of information as they 
respond to questions (Pearson and Johnson, 1978: 59). 
A reader draws on two broad information sources to answer question: 
information in the text and information inside the reader’s head. For 
example, some questions have answers that can be founds directly in the 
text. These questions are textually explicit and lead to answers that are 
“right there” in the text. 
Other questions have answers that require students to think about the 
information they have read in the text. They must be able to search for 
ideas that are related to one another and there put these ideas together in 
order to answer the questions. These questions are textually implicit and 
lead to “think and search” answer. 
The procedures for learning Question and Answer can be taught 
directly to students by the teachers. Keep in mind, however, that students 
will come to your class totally unaware of what information sources are 
available for seeking an answer. In this case, it is worth several days’ 
effort to teach students the relationship between questions and answers. It 
may take up to three days to show students how to identify the 
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information sources necessary to answer questions. The following steps, 
which we have adapted for content area situations, are suggested for 
teaching Question and Answer: 
1. Introduce the concept of Question and Answer by showing students a 
chart or an overhead transparency containing a description of the 
four basic question- answer relationships. 
2. Begin by assigning students several short passages from the textbook 
(no more than two to five sentences in longs). Follow each reading 
with one question from each of the Question and Answer categories 
on the chart. 
3. Continue the second day by practicing with short passages, using one 
question for each Question and Answer category per passage. First, 
give students a passage to read along with questions and answers and 
identified Question and Answer. 
4. Review briefly on the third day. Then assign a longer passage (75-
200 words) with up to six questions (at least one each from the four 
Question and Answer categories). First, have students work in 
groups to decide the Question and Answer category for each question 
and the answer for each). Next, assign a second passage, comparable 
in length, with five questions for students to work on individually. 
Discuss their responses either in small groups or with the whole 
class. 
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5. Apply the Question and Answer strategy to actual content area 
assignments. For each question asked, students decide on the 
appropriate Question and Answer strategy and write out their answer. 
D. Reading Comprehension   
1. The Definition of Reading  
Reading is a skill in English language elements. The elements 
in English language are listening, speaking, reading and writing. 
Reading is one of important skills to study English language. 
Reading influences in the understanding language, because it is a 
basic skill to be a good reader. Reading can be defined as specific 
abilities helping readers to take an idea in texts.  
According to Cunningsworth (1995: 73) reading is the one 
activity that can be done easily without any equipment by students 
outside the classroom. All they need is access to suitable text and 
reference material, such as a dictionary or wordlist.  
  
2. The Definition of Comprehension  
Reading is not only an activity, but also an ability to get 
information. It needs understanding and comprehension to get the 
point which are stated in writing or implicit from the text. 
According to Samuels (in Dowhower,1997: 378) comprehension is 
a process in which the reader constructs meaning using as the 
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building materials the information on the printed page and the 
knowledge stored in the reader’s head.  
In the other hands, Aebersold and Field (1997: 15) states that 
reading comprehension is what happens when people look at the 
text and understand the meaning to the written symbols in the text, 
further, the text and the reader are two physical entities necessary 
for the reading process begin.  
Based on Stephenson and Harold (2009: 17-20) there are three 
designed suitable activities to help students achieve the learning 
outcomes:  
a. Before reading activities  
Preparing students for what they are going to read can 
make comprehension much easier. The preparatory activities 
below aim to help students understand the kind of text they will 
read and the overall meaning of the text. To do this the 
activities activate background knowledge, draw on students’ 
experiences, develop interest, encourage students to make 
predictions and teach essential vocabulary for an understanding 
of the text. The following activities provide just a few examples 
which may offer you some ideas for designing your own 
activities:  
a) Brainstorm learner’s feelings / experiences of ideas/themes 
linked to the story in some way.  
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b) Introduce essential vocabulary using visuals, sketches and 
reality.  
c) Discussion.  
d) Focused questions to check understanding of key concepts  
e) Prediction activities using key vocabulary, visuals, realia 
f) Sequencing pictures.  
g) Sequencing a series of key words.  
  
b. While reading activities  
The main aim of these activities is to help students 
develop reading strategies that effective readers use while 
reading. This involves focusing on the micro-skills of reading 
such as skimming or reading for gist, using prediction skills, 
reading for the main ideas, reading in detail, scanning for 
specific information, using reference skills, and inferring the 
meaning of unfamiliar words. Set reading tasks before giving 
the students the text; students need a purpose for reading. 
Consider the nature of the tasks in relation to the before 
reading activities. Depending on the length of the text and the 
nature of the tasks, students will probably need to read the text 
more than once. For example, they first read the text for gist, 
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then they read for the main ideas and they read it a third time 
in detail or for specific information. 
1) Reading for gist  
When we read for the gist we skim the text quickly to get 
a general idea of what the text is about. The following 
activities should be completed in a very short space of time; 
30 seconds to one minute depending on the length and level of 
difficulty of the text. They aim to help students decide if they 
want to or need to read a text or to show students that 
understanding a few words is sometimes sufficient to get an 
idea of what the message contains: 
a) Choose the appropriate title/headline for the text.  
b) Choose the best picture for the text.  
c)  Is that a true story?  
d) Is it a happy or sad story? 
e)  What is the problem. 
f)  Which of the class predictions was right/closest? 
  
2) Reading for main ideas  
When we read for the main ideas we read the text 
carefully enough to identify the main points of information 
without being concerned about the details. The following 
26 
 
activities aim to encourage students to identify the main 
points in a text: 
 a)  Answer true/false questions  
b) Answer multiple choice questions  
c) Predict the ending  
d) Sequence the pictures/check before reading sequencing  
e) Sequence events  
f) Summarizing a text  
3) Reading in detail  
When we read in detail we read carefully and sometimes 
more slowly to make sure that we have understood the 
meanings of the text. The following activities aim to show 
students that careful reading is sometimes required and to 
equip them with strategies for understanding important details 
in a text: 
a)  Identify the following vocabulary  
b) Sequence them  
c) Follow written instructions  
d) Complete a cloze activity  
e) Categorizing texts  
f) Skeleton texts  
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g) Retelling the story  
h) Working out the meaning of unfamiliar words, for 
example by matching synonyms; tracing vocabulary 
chains; identifying word collocations  
4) Scanning for specific information  
When we scan for specific information we are looking for 
particular information in a text while ignoring the rest. We use 
reference skills when we rely on some systematic organization 
of a text or a number of texts to locate information we want. 
The following activities aim to encourage scanning and/or the 
use of reference skills by exposing students to different ways 
information is organized; to show them that we do not read 
every word of a text to get the information we want; to 
highlight that how we read a text is determined by our purpose 
for reading and to help students to find information they need 
quickly: 
a) Using a television guide 
b) Using a bus timetable 
c) Using a dictionary 
d) Reading the classified advertisements 
e) Using a phone book 
f) Using a text book  
c.  After reading activities  
28 
 
The main aim of after reading activities is to give students 
the opportunity to react to the text in a personal way and to go 
beyond the text itself:  
1) Offering personal opinions about the text  
2) Completing the sentences e.g. I think Maria is . . . e.g. In 
my country, elderly people.  
3) Choosing characters from a set of visuals. Which one is 
Maria. Why. Telling the story from another perspective; 
another character, another observer, with a change of 
attitude etc.  
4) Retell/comprehend the story in another language form e.g. 
written narrative form, newspaper story, from narrative to 
third person, change in register, changed vocabulary, in a 
dialogue form.  
5) Who said what. A series of statements that link to particular 
characters. 
6) Read similar texts independently and silently. An effective 
way to encourage such reading is through the use of a 
reading 'corner' or areas in the room where children can 
read independently.  
7) Another extremely effective strategy to encourage ongoing 
reading is to ensure children are in a 'print saturated' 
environment in the classroom where they have to use their 
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reading skills in real contexts e.g. reading the daily 
schedule, reading class 'rules', or sharing poems or stories 
written by others.  
From the explanation above, reading is a critical element 
of literacy. The explanation aimed to help teachers understand 
more about the process of reading and implement strategies to 
develop essential skill of reading. Teaching quality has strong 
positive effects on students’ experiences of language learning. 
Students want teachers who care and encourage them; know 
and understand their subject; treat each student as an 
individual; make learning the core of what happens in the 
classroom and manage distractions that disrupt and prevent 
learning (Ramsey, 2000: 12). The teachers who believe that all 
students can learn to read and write well and who engage in 
professional learning and also learn from each other are 
already well placed to teach students to read. In addition, 
establishing teaching standards, the certification of highly 
accomplished teachers and strategic teacher professional 
development will encourage sustainable educational 
effectiveness and continuous professional learning in the area 
of teaching reading (Stephenson and Harold 2009: 20). 
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3. The Purpose of Reading  
Wallace (1996: 67) classifies the purpose of reading based on the 
personal reason as follow: 
a. Reading for survival 
Reading for survival is reading a text that is very crucial for 
life. For example, a warning sign, an admonition signs, an 
instruction signs, etc. Survival reading serves immediate needs.  
b. Reading for learning 
Reading is intended to support learning. The reader needs to 
translate the text, literary or metaphorically, to learn 
vocabulary, to identify useful structures, to use a text as a 
model for writing and to practice pronunciation. For example, 
one reads a text loudly, then analyzing it and makes the same 
kind of text.  
c. Reading for pleasure  
Reading for pleasure is reading to get happiness or information 
they do not know yet. The reader wants to enjoy the sound, and 
rhyme of the text. The text being read is written originally to 
offer enjoyment or information about something. For example, 
read a narrative or descriptive text.  
4. Teaching Reading  
Teaching reading is a process of transferring knowledge 
through reading. It is done using a text. In teaching reading 
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between the teacher and students, they have to focus on the text. 
The reader uses knowledge, skills and strategies to determine what 
the meaning is. In the teaching reading, students must know the 
meaning of vocabulary, unlocking the pronunciation leads to the 
word’s meaning. In teaching reading class, there are kinds of class 
organization. Nuttal (1988: 159) states that there are three kinds of 
class organization in reading class: (1) individual mode class, (2) 
teacher-center class, (3) the use of group work.  
First, individual mode is a mode where the students work on 
his own during reading class and every student must understand the 
text of himself, nobody can help him. In addition, every student 
perhaps works on different text and he/she has responsibility for 
his own progress by consulting with the teacher. Second, teacher-
center class in which the teacher controls the class where there is 
only one text to discuss. In this mode, a teacher sets tasks, checks 
term, and does everything he/she can do to ensure that every 
student participate actively in the progress of making sense of the 
text. In this class, every student work at the same ways and the 
same rate. In addition, the teacher can detect the students’ 
difficulties that need more attention and teacher can prove to find 
out why a wrong number was given or whether a correct number 
was given for the right reason. Third, using group work in reading 
class may increase the enthusiasm both of teacher and students. It 
32 
 
makes the students have higher motivation. Especially if the group 
tasks are challenging and promote discussion. Besides, each 
student has more effort to participate when he/she is working in 
group where it is more obvious that every students’ contribution is 
counted.  
In the effort of comprehending students, there are some 
principles. According to Harmer (1998: 70) there are six principles 
behind the teaching of reading, those are: (1) reading is not a 
passive skill, (2) student need to be engaged with what they are 
reading, (3) students should be encourage to respond to the content 
of reading text, not just the language, (4) prediction as the major 
factor in reading, (5) match the task to the topic, (6) good teacher 
exploit reading texts to the full.  
The first is, reading is not a passive skill. It means reading is 
an incredibly active occupation. To do successfully, we have to 
understand what the words mean, see the pictures words are 
painting, understand the arguments, and work out if we agree with 
them. If we do not these things and if the students do not do these 
things, then we only just scratch the surface of the text and we 
quickly forget it.  
The second is student need to be engaged with what they are 
reading. As with everything else in lesson, students who are not 
engaged with the reading text is not actively interested in what they 
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are doing are less likely to benefit from it. When they are really 
fired up by the topic of the task, get much more from what is in 
front of them.  
The third is, students should be encouraging to respond to the 
content of reading text. It is important to study reading text for the 
way they use language, the number of paragraphs they contain and 
how many times they use relative clauses. But the meaning, the 
message of the text, is as in some way. It is especially important 
that they should be allowed to express their fallings about the topic 
thus provoking personal engagement with it and the language.  
The fourth is prediction as the major factor in reading. When 
we read a text in our own language, we frequently have a good idea 
of the content before we actually read. Book covers give us hint of 
what is inside the book. Photographs and headlines also hint at 
what the article are about, a report look like reports before we read 
at least it single word.  
The fifth is match the task to the topic. It means, once a 
decision has been taken about what reading text the student is 
going to read, teachers need to choose the good reading tasks, the 
right kinds of question, engaging and useful puzzles, etc. An 
interesting text can be undermined by asking boring and 
inappropriate questions. The most common place passage can be 
made really exciting with imagination and challenging task.  
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The last one is good teacher exploit reading texts to the full. 
Sometimes there is a reading text with full of sentences, ideas, 
words, descriptions and questions. It does not make a sense just to 
get students to read it and then drop it to move on to something 
else. Good teachers integrate the reading text into interesting class 
sequence, using the topic for discussion and further task, using the 
language for study and later activation.  
From those explanation, the researcher can summarize that in 
teaching reading the students are not just to understand about the 
text, but also must know the meaning of vocabulary, content and 
kinds of text. Teaching reading in class also have some principles 
that both of teacher and student must aware in teaching-learning 
process.  
E. Reading Comprehension Questions  
A question is a sentence which has an interrogative form or 
function. Asking questions is natural and intuitive. Teachers ask 
questions from the start of the lesson until the end. Asking questions of 
any lesson would invites the student to think, and rhetorical questions are 
used to invite silent agreement or begin the organization of ideas to 
present a response. Teachers use questions to engage the students and 
sustain an ‘active’ style to the learning. The teacher also uses questions 
as part of the assessment of learning in order to determine how they best 
structure, organize and present new learning (Cotton, 1988: 1).  
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A well-developed comprehension questions help students begin to 
think critically and intelligently. According to Day (2005: 61), there are 
six types of comprehension and five forms of questions, these six types 
of comprehension are:  
1. Literal comprehension. It means an understanding of the 
straightforward meaning of the text, such as facts, vocabulary, 
dates, times, and locations. For example: How many types of bird 
do the text discuss?  
2. Reorganization. It means students must use information from 
various parts of the text and combine them for additional 
understanding. For example: What is kangaroo’s tail and legs used 
for?  
So, in order to answer this question, the student has to put together 
two pieces of information that are from different parts of the text.  
3. Inference. It means students may initially have a difficult time 
answering inference questions because the answers are based on 
material that is in the text but not explicitly stated. It involves 
students combining their literal understanding of the text with their 
own knowledge and intuitions. For example: What do you think 
about shark?  
4. Prediction. It involves students using both their understanding of 
the passage and their own knowledge of the topic and related 
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matters in a systematic fashion to determine what might happen 
next or after a story ends.  
5. Evaluation. It requires the learner to give a global or 
comprehensive judgment about some aspects of the text. For 
example, a comprehension question that requires the reader to give 
an evaluation of this article is: 
How will the information in this article be useful to you? In order 
to answer this type of question, students must use both a literal 
understanding of the text and their knowledge of the text's topic 
and related issues.  
6. Personal response. It requires readers to respond with their feelings 
for the text and the subject. The answers are not found in the text; 
they come strictly from the readers. While no personal responses 
are incorrect. An example of a comprehension question that 
requires a personal response is: What do you think about this 
article? Like an evaluation question, students have to use both their 
literal understanding and their own knowledge to respond.  
While the five forms of questions are:  
1. Yes/no questions. These are simply questions that can be answered 
with either yes or no. For example: Is this article talking about 
animal? This is a common form of comprehension question.  
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2. Alternative questions. These are two or more yes/no questions 
connected, for example: Does this article focus on how kangaroos 
protect its self or protect its baby? Similar to yes/no questions, 
alternative questions are subject to guessing, so the teacher may 
want to follow up with other forms discussed in this section.  
3. True or false. True or false questions are found frequently in 
commercially available materials, there is a potential danger in 
relying exclusively on them. Teachers might simply accept a right 
answer, failing to ask why the answer is correct or the distracters 
(the wrong choices) are not correct.  
An example of a true or false question is: 
Is this statement true or false? 
The writer believe that the shark become extinct because of 
human’s act. 
True or false questions are difficult to prepare. The false answers 
must be carefully designed so as to exploit potential 
misunderstandings of the text.  
4. WH-questions. Questions beginning with where, what, when, who, 
how, and why are commonly called wh-questions. In particular, 
wh- questions with how / why are often used to help students to go 
beyond a literal understanding of the text. As beginning and 
intermediate readers are often reluctant to do this, using how / why 
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questions can be very helpful in preparing students to become 
interactive readers.  
5. Multiple-choice. These are based on other forms of questions. They 
can be, for example, a wh-question with a choice: What was baby 
shark called when they have born?  
 a. puppy  b. pups  c. kitten  d. chick  
Generally, but not always, this form of question has only one correct 
answer when dealing with literal comprehension.  
These six types of comprehension and the five forms of questions 
can be used to help students become interactive readers. These types of 
comprehension and forms of questions are a result of our work in 
teaching foreign language reading and in developing materials for 
teaching reading. The taxonomies of the types of comprehension and 
the forms of questions are designed to be used as a checklist for 
language teachers as well as materials developers. Teachers can use 
the taxonomies to make their own comprehension questions for texts 
that their students read to help them understand better what they read.  
F. Reciprocal Teaching  
Reciprocal teaching is a process involving four distinct activities 
(questioning, clarifying, summarizing and predicting) employed in a 
student-led, team approach to develop reading comprehension skills 
among primary students (Cooper and Greive, 2009: 45).  
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Successful reading depends upon the simultaneous occurrence of 
two basic processes text decoding and the comprehension of the 
resulting string of words (Kirby, 1988: 229-274). Text is the collective 
name for the symbols that code elements of word-sounds (phonemes). 
Initial decoding involves the feature identification of letters and their 
association with the essential phonemes that compose words (Grainger 
& Ziegler, 2008: 129158). By running these sounds together in their 
sequential order, the reader recreates the coded words. While early 
decoding requires concentrated effort and working memory involvement, 
practice permits skilled readers to automatically identify words from the 
sequential clustering of their constituent letters and ultimately from word 
shape itself (Seymour, 2008: 124).  
During early reading development, many young readers can quickly 
learn to decode the appropriate word-sounds while understanding little 
of what they have read. Simply put, comprehension can fail even when 
decoding is successful. Teachers can compound this problem by 
focusing on decoding skills at the expense of the skills of comprehension 
(Cooper and Greive, 2009: 46).  
Palincsar and Brown (1984: 120), concluded that effective reading 
was related to the following six key points, those are : (1) understanding 
the purposes of reading, both explicit and implicit; (2) activating relevant 
background knowledge; (3) allocating attention so that concentration can 
be focused on the major content at the expense of trivia; (4) critical 
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evaluation of content for internal consistency, and compatibility with 
prior knowledge and common sense; (5) monitoring ongoing activities to 
see if comprehension is occurring, by engaging in such activities as 
periodic review and self-interrogation; and (6) drawing and testing 
inferences of many kinds, including interpretations, predictions, and 
conclusions.  
Palincsar and Brown (1986: 772) also developed the reciprocal 
teaching process that, in their design, occurs within a social setting in 
which students work in teams numbering four or five students. Members 
of these teams are to take turns in reading the text aloud while other team 
members follow the passage. There are four strategies:  
The first is questioning, that the text is read and questions are posed 
about the content. When questioning the text, students are to concentrate 
on the main ideas and check their immediate level of understanding. The 
purpose of the questioning gotten when students generate questions. 
They first identify the kind of information that is significant enough to 
provide the substance for a question. Then they pose this information in 
question form and make a self-test to make sure that they can answer 
their own question. It is a flexible strategy to knows the students’ levels 
of question.  
The second is clarifying. Clarifying is activity that is particularly 
important when working with students who have a comprehension 
difficulty. While the text is being read, students are to critically evaluate 
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the meaning of unfamiliar words and phrases and to draw upon the 
collective knowledge of the team members. In addition, they are to seek 
the main ideas and themes contained in the text. The purpose of the 
clarifying is to teaches them to be alert to the new vocabularies, unclear 
referent words or unfamiliar concepts in the text. They are taught to 
necessary measures to restore meaning, such as reread or asking for help.  
The third is summarizing. When summarizing, students are to re-
state the main ideas and themes in their own words to ensure that they 
have fully understood them. The purpose of the summarizing is to 
provides the opportunity to identify and integrate the most important 
information in the text. Text can be summarized across sentences, across 
paragraph, and across the passage as a whole. When the students first 
begin the reciprocal teaching procedure, their efforts are generally 
focused at the sentence and paragraph level. As they become more 
proficient, they are able to integrate at the paragraph and passage levels.  
The last is predicting. It occurs when students hypothesize what the 
writer or author will discuss next in the text. In order to do this 
successfully, students must activate the relevant background knowledge 
that they already possess regarding the topic. The students have a 
purpose for reading, like to confirm or disprove their hypotheses. 
Furthermore, the opportunity has been created for the students to connect 
the new knowledge they will combined in the text with the new 
knowledge they already possess. The predicting strategy also facilitates 
42 
 
use of text structure as students learn in the text are useful means of 
anticipating what might occur next.  
Initially, teachers closely monitor the implementation of the four 
strategies, stepping in to correct and scaffold student-efforts. Over time, 
the student-run teams are to take increasing responsibility for the 
process, permitting the teacher to progressively remove him- or herself 
from team mechanics and to concentrate on facilitating and managing 
the process. Even so, teachers continue to provide feedback to student-
teams about their implementation of the process.  
G. Review of Related Research  
The researcher takes previous research entitled Implementing 
Communicative Activities in English Reading Class (2008) by Yuncheng 
Gao, a student of School of Foreign Languages, Shandong University of 
Finance, Jinan 250014, China. In this research, he analyzes and expound 
about the implementing of communicative activities in English Reading 
classroom. In his research, he used the theory of teaching reading skills 
presented by Nuttal (2002).  
Through the literary explanation, implementing communicative 
activities are one of the effective ways to train students’ abilities and their 
absorption of knowledge. As a matter of fact, communicative activities in 
classroom is an effective way both for teachers’ reading teaching and for 
students’ reading learning if they are properly implemented. 
Communicative activity which mean motivated activities, topics, and 
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themes would involve the students in authentic communication. In 
communicative activities, students will find themselves in various real-
life situations where the target language must be used. The focus is, 
students can learn and acquire the language subconsciously, most 
importantly, students can learn to use their ideas, pass on their ideas and 
receive ideas, in this way to enlarge their vocabulary, broaden their 
knowledge, and be more interested to read more and read better. There are 
some treatment such as role-play, group work, give the questions and 
evaluation.  
The conclusion showed that some treatments can present students 
with a rich variety of communicative events to react to. Implementing 
communicative activities in comfortable reading classroom will provide 
more opportunities for subconscious assimilation, and open more 
channels of communication to the target community at a personal level of 
contact. Not only teachers but also students will benefit a lot from such 
activities.  
There is similarity between this study which done by Yuncheng Gao 
and this proposal research. From the large scope, both of this research and 
this study are focused on how to make a better situation in the classroom. 
How to increase the students’ interest with a reading text, so that they 
may improve their ability in learning activity. This study also has 
difference with the newer research. The research used some treatment 
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beside question and answer (evaluation) there are role-play and group 
work strategy.   
The second related research entitled The Implementation of Question 
Answer in Teaching Reading of Comprehension at Language Program of  
MAN Tulungagung 2 (2010) by Ghoni’atu Umairoh, a student of English 
Education Program Department of Islamic Education State Islamic 
College (STAIN) Tulungagung. In this research, the writer focused on the 
teaching literary text in reading comprehension for the eleventh-grade 
students of language program of MAN Tulungagung 2.  
In her research, she used the theory of reading by Davey (1983) that 
explains in process of think-aloud, teacher makes their thinking explicit 
by verbalizing their thoughts while reading orally and it helps readers 
clarify their understanding of reading and their understanding of how to 
use strategies. Students will more clearly understand the strategies after a 
teacher uses think-aloud because they can see how a mind actively 
responds to think through trouble spots and construct meaning from the 
text.  
According to instructional frame work, the teacher should give pre-
reading to motivating, building and activating prior knowledge the 
students, before the teacher do the teaching learning process or reading. 
So, the students ready to read, to approach text material. In the while 
teaching reading activities, the teacher was used two procedures. They are 
vocabulary self-collection strategy and concept of definition words maps. 
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The teacher first presents his nominated word to the class, modeling how 
responds. To the question during the team presentation, the teacher 
facilities the discussion, write the nominated words on the board with 
their meanings and invites class member to contribute additional 
clarification of the word. Next the teacher and the students make 
conclusion on post reading some common techniques combined in their 
teaching are, role playing, discussion, game, problem solving task etc. 
The teacher has important role to monitor the students reading covering 
comprehensible understood the text and motivate to read literary in 
English. Then the teacher will give some errors analysis on the students 
Language Program performance. The time allotment in Language 
Program is eight hours in a week by duration of each time is 45 minutes.  
Based on discussion and analysis above, it can be concluded that the 
material that used the reading literary texts are suitable for student to 
study. The teacher plays role facilitator and guide in the teaching learning 
process. As guide the teacher help the student comprehension the literary 
material by correcting their errors and weakness to make it correct by 
discussing in them problem solving and evaluation.  
The similarity is both of this study which done by Ghoni’atu 
Umairoh and this proposal research are focused on pay attention to 
students when the learning activity is going. The material that given by 
the teacher must suitable for students to study. However, this research 
also has differences with the newer study. Such as the research used 
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procedures when teaching reading. The teacher presents his nominated 
word to the class, modeling how responds, give the question during the 
team presentation, facilities the discussion, write the nominated words on 
the board with their meanings and invites class member to contribute 
additional clarification of the word.   
The last related research entitled The Implementation of Question 
Answer Relationship Strategy in Teaching Reading of Narrative Text for 
Tenth Grade of MAN Mojokerto (2013) by Nurul Ilmiatus Sholichah, a 
student of English Education, Faculty of Languages and Arts, The State 
University of Surabaya. In this research, she brought the basic statement 
“creating and preparing a question can be very difficult especially if the 
students do not have a strategy which assists to modify it. In contrary, 
answering the question itself needs little or much effort to be solved”. In 
his research, he used the theory of reading comprehension by Abbott 
(1981: 83) and Mark (1997: 8) and also a research design presented by 
Ary et al (2006: 426).  
The researcher used a descriptive qualitative research to obtain the 
data. The subject of the study would only focus on reading activity in X-3 
of MAN Mojokerto. Considering the focus on the research, tenth grade 
students were the most appropriate participants because this grader 
received the narrative text in second semester. The amounts of the 
students are 40 students, 11 boys and 29 girls. The data of the study was 
collected from the result of the observation to answer how the 
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implementation of Question-Answer relationship strategy to teach reading 
of narrative text. 
The instruments which the researcher used were field note, 
interview, and students’ work. Firstly, the data were obtained by using 
field notes. All the teacher activities in the classroom were observed and 
were written by her. Secondly, she used an interview. She asked about the 
teaching and learning process in the classroom while using Question-
Answer relationship strategy. The data was taken from students’ answers 
or opinion about the implementation of Question-Answer relationship 
strategy in classroom. Thirdly, she used students’ work as the result from 
the Question-Answer relationship chart. The student’s task figured out the 
students’ ability in reading activity using Question-Answer relationship 
strategy. There was a text and questions. The students categorized and 
answered the questions based on the text given according to the Question-
Answer relationship types in Question-Answer relationship chart. Data 
analysis is needed to analyze the data connected with the research 
questions.  
According to Moreillon (2007: 62) Question-Answer relationship 
strategy helps students to answer the questions efficiently. In terms of 
content, the students wrote the answer still in little mistake about the 
structure, but the idea still could be received and understood. From the 
discussion above, it can be inferred that implementing Question-Answer 
relationship strategy in reading of descriptive text can help the students to 
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answer and understand the text well. Working together with the group is 
also good combination to decide whether the students have understood the 
strategy or not.   
Based on the result of the data analysis which is collected by field 
notes, interview, and students’ work, the researcher concludes that 
Question-Answer relationship strategy is relevant strategy for the students 
in reading narrative text. The teacher introduced the strategy to the 
students in first meeting. Then, the strategy was demonstrated using 
narrative text with Question-Answer relationship and the students could 
apply it well. The implementation of Question-Answer relationship 
strategy in reading of narrative text could improve students’ reading 
ability and while answering the questions. The students found the answer 
more easily in the text. The students have positive responses toward the 
implementation of Question-Answer relationship strategy in reading of 
narrative text.  
The students stated that Question-Answer relationship strategy was 
fascinating strategy because it could help them to answer the question 
using less time consuming. Thus, they could find which part of the text 
could be the place for the answer for each question and did not need to 
read all the text for starting. There were only few students who still did 
not know how to categorize the questions. The students’ work in reading 
comprehension after the implementation of Question-Answer relationship 
strategy showed satisfied result. Most of the students could do great result 
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of work while doing the assignment showed in Question-Answer 
relationship chart. The Question-Answer relationship worksheet in a form 
of chart could be done and answered correctly.  
There are some similarities between which done by Nurul Ilmiatus 
Solichah and this proposal research. First, both of this research and this 
study are focused on the goal that implementation of question and answer 
strategy in reading text could improve students’ reading ability when they 
are answering the questions. 
Second, the data collected by field notes, interview, and students’ 
work. Third, both of this research and this study believe that students 
answer the question more easily in the text. And the researcher hopes 
students have positive responses toward the implementation of question 
and answer strategy in reading. The differences are both of the researcher 
used different theories with this new study and also the different material. 
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CHAPTER III 
RESEARCH METHODOLOGY  
A. Research Design  
The research entitled The Implementation of Question-Answer 
to Improve Students’ Reading Comprehension at the Eighth Grade 
Students of SMP Al Islam 1 Surakarta in the Academic Year of 
2018/2019 that is using both of questioning strategy and reciprocal 
teaching method. According to Moleong (2002: 6), the data of 
qualitative method are collected in the form of words, pictures, and 
non-numerical oriented. This research is designed to obtain much 
more information concerning with the current phenomenon and it 
exists at the time of study. Research design has an important role as 
relevance of the truth from research depends on the precise way to 
write a technique used in a research.  
In conducts this research, the researcher used classroom action 
research (CAR) as the research design. It is called CAR because the 
research focuses on a particular problem and a particular group of 
students in a certain classroom. There are some definitions of action 
research proposed by some experts. Madya (2012: 2) said action 
research is a real-world practice intervention purposed to improve 
practical situation, contextual, small-scale, isolated, and directly 
relevant with the real-world situation.  
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According to Anne Burns (2010: 2) action research is part of 
board movement that has been going on in education generally for 
some time. It involves taking a self-reflective, critical and systematic 
approach to exploring your own teaching contexts.  
Anne Burns (1999: 30) suggests a number of general features, 
which characterized the action research. The first is action research 
is contextual, small-scale and localized, it defines and investigates 
problem within a specific situation. The second, it is evaluation and 
reflective as it aims to bring about change and improvement in 
practice. Then, it is participatory as it provides for collaborative 
investigation by teams of colleagues, practitioners and researchers. 
And the last, it changes in practice are based on the collection of 
information or data which provides imputes for change.  
From the definitions above it can be concluded that action 
research is systematic inquiry conducted by the teacher, researcher, 
counselor and others teaching and learning environment in order to 
get a proof that question and answer strategy can improve students’ 
reading comprehension in the teaching learning process by 
collecting the data information and analyze it first. 
In this case action research, the researcher wanted to measure the 
students’ ability with the strategy and see result after the research of 
implementation of question and answer strategy to improve reading 
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comprehension held in SMP Al-Islam 1 Surakarta in academic year 
of 2018/2019. 
 
B. Setting of The Research 
1. Place of the Research  
The research was conducted in SMP Al-Islam 1 Surakarta, 
located on Jl. Poconoko No. 37, RT.04/05, Kelurahan Tipes, 
Kecamatan Serengan, Kota Surakarta, 57117, Central Java. The 
accreditation of the school is A. The seven-grade student consist 
of nine classes, the eighth grade student consist of nine classes, 
and the ninth-grade student consist of nine classes. Each of grade 
consist of three special-program classes and six regular classes. 
The school has three buildings, campus I and II are located on Jl. 
Ponconoko No. 37, RT.04/05, Kelurahan Tipes, Kecamatan 
Serengan. Campus I is the main building and campus II used for 
biological research on the first floor and musical art 
extracurricular on the second floor. While campus III which 
located on Jl. Muhammad Yamin No. 125, Kelurahan Tipes, 
Kecamatan Serengan is used for other classes, especially for ninth 
grade and all of special-program class.   
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2. Time of The Research  
The period of the observation was done from February, 
20th 2018 until March, 29th 2018. For the time schedule of the 
observation, starts from January, 20th researcher was done about 
the title consultation, and also researcher got the school 
principles’ permission. Then, on the February, 20th researcher 
did the observation until March, 29th 2018. Here is the list of 
activities which had been done;  
 
Activities Date 
1st observation   March, 1st 2018  
2nd observation   March, 14th 2018  
3rd observation  March, 28th 2018  
  
C. Source of Data  
The main data sources in qualitative research are word and 
events from the people who have been observed. The main data 
sources are recorded through written notes and taking photos. 
(Moleong 2002: 112) reveals source of data in qualitative research 
are words and events, for additional data can be documents or 
others. In this research, the data were collected through 
observation classroom interaction in the English teaching learning 
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process by the English teacher of SMP Al-Islam 1 Surakarta. The 
data of the research were in the form of documents, interview and 
the test. 
By focuses on the location and the main subject (from the large 
population) the point will be gotten easily and help the researcher 
to collecting the data needed. Fraenkel and Wallen (1993: 79) 
said, population is the group to which the result of the study was 
intended to apply while the sample is a group in a research study 
on which information was obtained. The population of this 
research is the eighth grade students in SMP Al-Islam 1 Surakarta. 
There are two classes namely VIII E and VIII F as the subject of 
research. The VIII E class consist of 27 students, 16 boys and 11 
girls. Then the VIII F class consist of 24 students, 13 boys and 11 
girls. 
In this research, researcher took two classes as the sample from 
the total population. It will be taught uses a reading text. Arikunto 
(2002: 109) stated that sample is one part of the population that 
analyzed. The researcher chooses both of VIII E and VIII F 
classes as the sample. 
 
D. Research Procedure 
1. Model of Action Research 
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Action research was done by the researcher in order to make 
an improvement in their teaching learning process so they can 
know or choose which method or techniques that is best for their 
students and they can improve the other aspects of teaching 
learning process. 
Action research here uses the model developed by Kemmis 
and McTaggart in Burns (1999: 32) that action research occurs 
through a dynamic and complementary process, which consist of 
four essential ‘moments’: planning, implementing, observation 
and reflection. These moments are fundamental steps in spiraling 
process. Each step is explained as follows: 
a. Planning 
Develop a plan of critically informed action to improving 
what is already happening. 
b. Implementing 
It is an act to implement the plan. 
c. Observing 
Observe the effects of the critically informed action in 
which context in which it occurs. 
d. Reflecting 
It is step to reflect these as the basis for further planning, 
sub subsequent critically informed action and so on, through 
succession on stages. 
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According Kemmis and McTaggart on Burns (1999: 33) 
make the spiral model can be illustrated as follows: 
Figure 3.1 Action Research Spiral 
 
2. The Procedure of Research 
Procedure of research is the way to conducted researcher to 
action of research in the class. Based on the model of action 
research above is the framework in undertaking a classroom 
action research. The four steps at the model can be expanded 
into six steps which are included in the procedure of action 
research. They are namely: a) identifying the problem, b) 
planning the action, c) implementing the action, d) observing or 
monitoring the action, e) reflecting the result of the observation, 
and f) revising the plan. Those are the six steps from one cycle. 
a. Identifying the Problem 
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The researcher tried to identify the problems by doing pre- 
observation in class VIII E and VIII F of SMP Al-Islam 1 
Surakarta. The pre-observation activities are he researcher 
interviewed the English teacher and the students. 
1) Observation of teaching learning process 
Observation was held in class VIII E and VIII F of 
SMP Al-Islam 1 Surakarta during the lesson. The 
researcher conducted the observation in order to know 
about the teaching learning process in that class, to know 
the situation during the lesson, the students’ behavior 
when they join the lesson,  the technique or method 
that used by teacher, and others.  Based on the 
observation, he made some summaries, that the teacher 
only uses teacher-centered learning style when she was 
teaching. Read the book, translate the text, students write 
the translate, then ask the students to read the text 
randomly. It means every student demanded to know what 
is she talking about and automatically memorize a lot of 
vocabulary indirectly. Actually during the lesson there are 
some students do not really pay attention the teacher 
explanation, only few of them who active in the class but 
others also were often quite and many more. 
2) Interview the English teacher and students 
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The researcher interviewed the English teacher, Mrs. 
Farida Hayati, and some students of VIII E and VIII F. 
The interview was held to know the opinion of the teacher 
and students about teaching learning process. He prepared 
the general question first before ask it to them. The 
questions for the teacher and the student were different. 
He interviewed the students first, and its done when they 
got time to rest. He interviewed 4 students, two girls and 
two boys for each class. He asked some questions related 
the problem in English lesson, and they have same general 
problems, that are problems in reading skill. Then, he 
interviewed the teacher, and the teacher got many 
information or data related with English lesson and 
problems that were faced by the students. 
b. Planning the Action 
Before implementing this action, the researcher prepared 
everything needed in doing the action in order to enhance 
the students’ reading comprehension. The planning of 
action consists of some steps as follows: 
1) Making lesson plans and designing the steps in doing 
action. 
2) Preparing the materials which related to the syllabus. 
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3) Preparing a notebook to make notes all activities happen 
when teaching and learning be held. 
c. Implementing the Action 
The researcher as the teacher implemented the plan to 
teach students. He used question and answer strategy to 
improve students’ reading comprehension. 
d. Observing the Action 
The researcher, as an observer and teacher, observed all 
the activities while question and answer strategy carried out in 
the teaching and learning process. He made notes all activities 
in the classroom. 
e. Reflecting the result of the observation 
The researcher made an evaluation when teaching and 
learning activities had been carried out. From the observation 
and based on the field note, he found the strengths and 
weakness of the teaching and learning process. 
f. Revising the Plan 
Revising plan was needed when the action cycle did not 
make any improvement on the students’ reading 
comprehension. It could be concluded that the researcher 
should do the next cycle. 
After doing the procedures of the action research a 
researcher will found the result of it, if the result has 
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completed the standard that they have made, they can stop the 
cycle.  
 
E. Technique of Collecting the Data 
Technique of collecting data explains about how the way of 
collecting data for the research. The researcher used the test as a 
technique of collecting the data. According to Sukmadinata (2013: 
223) test is to assess the result of the study in certain period. The 
test is used to know the students’ development after being given 
explanation. Reading comprehension test in this research is used as 
media to get the data of the students’ reading score.  
Accordingly, there were two methods in collecting data in this 
research. They were observation and interview. Key (1997: 79) said 
that one of the advantages of qualitative research is to use 
subjective information and participant observation to describe the 
context, or natural setting, of the variables under consideration, as 
well as the interactions of the different variables in the context. 
1. Observation 
Observation is the effort which done by researcher in 
classroom to records all things happen and activity during the 
classroom action research run with or not instrument (Ghoni, 
2008: 102). According to Key (1997: 79), one of the advantages 
of qualitative research is to use subjective information and 
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participant observation to describe the context, or natural 
setting, of the variables under consideration, as well as the 
interactions of the different variables in the context. It tries to 
find an open understanding of a phenomenon. 
The observation in this study was conducted to investigate 
students’ learning activities. In this study, the researcher took 
part as a participant observer, which was as their teacher. From 
this observation, he would verify the students’ behavior and 
performance to the task given, and the students’ situation when 
question and answer strategy were conducted by observing their 
activities in the class. 
2. Interview 
The researcher made interview in pre-research and post-
research. In the pre-research, he made interview to them in 
order to know what problem faced especially in reading. 
Interview with the teacher was done once in the teacher office. 
He also interviewed four students in the classroom. Meanwhile, 
in the post-research, he interviewed four students in the 
classroom to know the students’ improvement in reading 
comprehension. 
3. Test 
Brown (1994: 252) defines test as a method of measuring a 
person’s ability or knowledge in a given area. Therefore, test is 
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one ways in collecting data by giving a set of questions in 
which each question has one correct answer to measure a 
person’s ability or knowledge. 
The test that is used in this study is pre-test and post-test. 
Pre-test is the test given to the subject before treatment and it is 
done before teaching and learning process. The researcher 
conducted the pre-test by giving a sheet of paper contain 
descriptive text about the animal related to the syllabus that 
being learned in this class. After that he gave the score to assess 
the students. It is used to know the students’ ability in reading 
before the implementation of question and answer strategy. 
Post-test is the test which is given after the treatment done in 
learning process. 
  
F. Data Analysis 
The data were analyzed to get conclusion of each cycle. The 
researcher collected the data by qualitative and quantitative data as 
follows: 
1. Qualitative Data 
Miles and Hubberman (1994: 10) state “qualitative data 
are useful when one needs to supplement, validate, explain, 
illuminate, or reinterpret quantitative data gathered from the 
same setting”. 
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There are several characteristics of qualitative research 
proposed by Moleong (2009: 8-13) first qualitative research 
conducted is a natural setting or in a context of entity and 
second the researcher gets involve in the file activities when 
conducted the research as the participant observation. 
2.   Quantitative Data 
This research also collected result of the test. Test is 
conducted before the implementation and the end of cycle. 
The data are analyzed by comparing the students’ score 
before and after each cycle or the result in pre-test and post-
test. To analyzed the quantitative data, the researcher 
accounted the pre-test and post-test at each cycle. It is 
intended to decide whether the cycle was successful or not. 
The mean of the pre-test and post-test can be calculated 
with the formulas as follows: 
𝒳 =  
∑ 𝒳
𝒩
     𝑌 =  
∑ 𝑦
𝒩
 
in which: 
X = mean of pre-test score 
Y = mean of post-test score 
N = the number of students 
From the calculation result using the formula above, it can 
be seen whether there is improvement of the result of pre-test 
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and post-test. Then the score of the test same or higher with 
the KKM (Criteria of Minimum Score). 
Finally, by analyzing data from observation, interview, 
questioner, and test, the researcher can identify whether 
implementation of question and answer in teaching English can 
improve students reading comprehension or not. 
G. The Trustworthiness of Data  
The trustworthiness of the result of the data analysis is 
necessary to be checked in order to reduce the researcher biases 
and prejudices. After the data collected, they must be put to a test 
of validity. So researcher needs some way to check validity of 
data. In addition, the qualitative research has two kinds of 
technique, they are triangulation and informant review. 
Triangulation is a technique for checking the validity of data used 
for other data for checking or comparing the data (Moleong, 2009: 
330).  
In this research, triangulation was applied in order to check 
the trustworthiness of data. Patto stated that there are four kinds 
of triangulation they are (1) data triangulation, (2) investigator 
triangulation, (3) methodological triangulation, and (4) theoretical 
triangulation (Sutopo 2002: 78).  
From the various of triangulation, in this research, however 
the researcher use data triangulation or source triangulation. 
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Triangulation of data sources is exploring the truth of certain 
information through various methods and sources of data 
acquisition. For example, beside interviewing and observing, 
researchers can use participant observation, written documents, 
archives, notes or personal writing and pictures or photographs. 
Each of these ways will produce different evidence or data, which 
will then provide different insights about the phenomenon under 
study.  
The researcher uses data triangulation because in this 
research, he uses some data sources which is a valuable and the 
data source from different group on informant, the first is from 
the English teacher and second is from the students and their 
result. While methodological triangulation also uses in this 
research because it is a process in which various methods are 
used to measure the same unit within present study, 
methodological was done by employing different methods of 
collection data, such as documentation, interview and giving 
treatment. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
A. Research Finding 
The research finding is taken from what happened in teaching and 
learning process from the beginning until the end of teaching learning 
process done in those research. This research is about implementation 
question and answer strategy to improve students’ reading comprehension. 
Researcher conducted this research in VIII E and VIII F of SMP Al-Islam 
1 Surakarta in academic year 2018/2019. 
The research consisted one cycle for each class. Started on 
November, 8th 2018 and finished on November 21th 2018. After the cycles 
on each class was done, the researcher gave a test to know whether the 
students’ reading comprehension improved or not. The aims of this 
research are to improve the students’ reading comprehension using 
question and answer strategy and to describe how the students’ reaction 
when the question and answer strategy is used to teach English reading. 
This research was classroom action research. The researcher was an 
active participant as the teacher and observer. Before conducting the 
research, he told Mrs. Farida as the English teacher in class VIII E and F 
that researcher would conduct an action research for this thesis. Researcher 
permitted to conduct Classroom Action Research (CAR) in her classroom. 
The teacher, as the manager in that class and researcher as a temporary 
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teacher and observer wanted to know the students’ improvement through 
the research. The following table explained about explained about the 
research conducted. 
Table 4.1 Research Schedule 
No. Date Activity Time 
1 March, 14th 2018 Pre Observation I (8F) 08.30-09.15 
2 March, 28th 2018 Pre Observation II (8E) 10.15-11.00 
3 November, 8th 2018 Pre-test (8F) 
1st Meeting (8F) 
09.15-10.00 
10.15-11.00 
4 November, 12th 2018 Pre-test (8E) 
1st Meeting (8E) 
11.00-11.45 
12.30-13.15 
5 November, 14th 2018 2nd Meeting (8F) 
2nd Meeting (8E) 
08.30-09.15 
10.15-11.00 
6 November, 15th 2018 1st Post-test (8F) 
3rd Meeting (8F) 
09.15-10.00 
10.15-11.00 
7 November, 19th 2018 1st Post-test (8E) 
3rd Meeting (8E) 
11.00-11.45 
12.30-13.15 
8 November, 21th 2018 2nd Post-test (8F) 
2nd Post-test (8E) 
08.30-09.15 
10.15-11.00 
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In this research, researcher conducted the action research for 
two classes. The implementation was held in two cycles for one 
class. Each class got a pre-test, three meetings, and twice post-test. 
Every cycle in each class through the stages of planning, 
implementing, observing and reflecting. Researcher get observation 
class situation with a partner as the section of documentation. The 
research process could be seen in the following table: 
Table 4.2 The Summary of the Research Process in VIII F Class 
A. Pre Research 
a. Observation 
 
b. Pre-Test 
 
c. Interview 
 
- Identifying and focusing the problems 
during teaching learning process. 
- Identifying the students’ comprehension 
on reading section. 
- Identifying and confirming teachers’ and 
students’ difficulties in teaching and 
learning reading. 
B. Research 
Implementation 
Cycle I 
a. Planning 
 
 
 
 
 
- Preparing the material, lesson plan, texts, 
camera, worksheet, and everything related 
to the action research. 
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b. Action 
 
1st Meeting 
 
 
 
 
 
 
 
2nd Meeting 
 
 
 
 
 
 
 
 
 
 
    Post-test 
 
 
 
 
c. Observing 
 
 
 
 
 
- The researcher explained about the 
importance of reading comprehension in 
English lesson. 
- The researcher used question and answer 
strategy to improve students’ reading 
comprehension. 
- The students practiced and active in 
teaching learning process. 
- The students tried to answer the question 
individually and by group from the 
reading text and then they can 
comprehend of reading text. 
 
- Preparing the test for identifying the 
students’ comprehension after conducting 
the cycle used question and answer 
strategy. 
 
- The students enthusiastic in teaching 
learning process when researcher give 
some reading text and some question 
about it. 
- The students could interact with their 
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d. Reflecting  
 
 
 
 
 
 
 
e. Revising plan 
 
 
 
 
 
Cycle 2 
a. Planning 
 
 
friends in studying reading text when 
researcher implemented question and 
answer strategy.  
 
- Positive result: the improvement of 
students’ comprehension on reading text. 
- Negative result: several students were not 
active in discussion and feel embarrassed 
when their answer not one hundred 
percent correct.  
 
- Focusing on managing the students to 
comprehend the reading text, giving all 
students chance to share with their friend 
in understanding the reading text. 
Students can know content of the text, 
main idea, vocabulary, and all of the 
competence of reading comprehension. 
 
- Preparing the material, lesson plan, texts, 
camera, worksheet, and everything related 
to the action research. 
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b. Action 
1st Meeting 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Post-test 
 
 
 
 
 
 
 
 
c. Observing 
 
 
 
 
 
 
 
 
 
d. Reflecting 
 
 
 
 
 
- Students practiced hard comprehending 
and understanding the reading text. 
- Researcher was teach using Question and 
Answer strategy. 
- To make the students interest and to know 
how far they each students comprehend 
reading text, they discussed with the 
partners in their group. 
 
 
- Preparing the test for identifying the 
students’ comprehension after conducting 
the cycle 2 used question and answer 
strategy. 
 
- The students more enthusiastic in 
teaching learning process when researcher 
give some reading text and some question 
about it. 
- Class situation was more active than in 
cycle 1. 
 
- Positive result: the improvement of 
students’ comprehension on reading text 
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e. Final 
reflecting 
and also the level of understanding. 
- Negative result: there are several students 
were still not active in discussion just 
because feels not confidents with their 
answers. But it in the end of session, 
researcher had the correction session, and 
in this session, all students demanded to 
pay attention, so that they know their 
answer is right or wrong. 
 
- Positive result: the improvement of 
students’ comprehension on reading text. 
The students’ mean score from pre-test 
64.4; 1st post-test 70.6; and 2nd post-post 
80.0. 
- Negative result: there are several students 
were still not passes the Criteria of 
Minimum Score (KKM). 
 
Table 4.3 The Summary of the Research Process in VIII E Class 
A. Pre Research 
a. Observation 
 
 
- Identifying and focusing the problems 
during teaching learning process. 
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b. Pre-Test 
 
c. Interview 
- Identifying the students’ comprehension on 
reading section. 
- Identifying and confirming teachers’ and 
students’ difficulties in teaching and learning 
reading. 
B. Research 
Implementation 
Cycle I 
a. Planning 
 
 
 
b. Action 
1st Meeting 
 
 
 
 
- Preparing the material, lesson plan, texts, 
camera, worksheet, and everything related 
to the action research. 
 
- The researcher explained about the 
importance of reading comprehension in 
English lesson. 
- The researcher used question and answer 
strategy to improve students’ reading 
comprehension. 
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2nd Meeting 
 
 
 
 
 
 
 
 
 
 
 
    Post-test 
 
 
 
 
c. Observing 
 
 
 
 
 
d. Reflecting  
 
 
 
 
 
- The students practiced and active in teaching 
learning process. 
- The students tried to answer the question 
individually and by group from the reading 
text and then they can comprehend of 
reading text. 
 
- Preparing the test for identifying the 
students’ comprehension after conducting 
the cycle used question and answer strategy. 
 
- The students enthusiastic in teaching 
learning process when researcher give some 
reading text and some question about it. 
- The students could interact with their friends 
in studying reading text when researcher 
implemented question and answer strategy.  
 
- Positive result: the improvement of students’ 
comprehension on reading text. 
- Negative result: some students who actually 
knew the answer still embarrassed to raises 
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e. Revising plan 
 
 
 
 
 
Cycle 2 
a. Planning 
 
 
b. Action 
1st Meeting 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
their hands because they afraid if their 
answer is wrong.  
 
- Focusing on managing the students to 
comprehend the reading text, giving all 
students chance to share with their friend in 
understanding the reading text. Students can 
know content of the text, main idea, 
vocabulary, and all of the competence of 
reading comprehension. 
 
- Preparing the material, lesson plan, texts, 
camera, worksheet, and everything related to 
the action research. 
 
 
- Students practiced hard comprehending and 
understanding the reading text. 
- Researcher was teach using Question and 
Answer strategy. 
- To make the students interest and to know 
how far they each students comprehend 
reading text, they discussed with the partners 
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Post-test 
 
 
 
 
 
 
c. Observing 
 
 
 
 
 
 
 
 
 
 
 
d. Reflecting  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
in their group. 
 
- Preparing the test for identifying the 
students’ comprehension after conducting 
the cycle 2 used question and answer 
strategy. 
 
- The students more enthusiastic in teaching 
learning process when researcher give some 
reading text and some question about it. 
- Class situation was more active than in cycle 
1. 
 
- Positive result: the improvement of students’ 
comprehension on reading text and also the 
enthusiasm in answer the question by raise 
their hands. 
- Negative result: some students were more 
confident to raises their hands to answer the 
researcher’s question. Some students which 
their answer almost right, it was become his 
responsibility to gives them chance to fix 
their answer and also to give them spirit to 
do better.  
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f. Final  
 
reflecting 
- Positive result: the improvement of students’ 
comprehension on reading text. 
The students’ mean score from pre-test 62.4; 
1st post-test 69.4; and 2nd post-post 75.9. 
- Negative result: there are several students 
were still not passes the Criteria of 
Minimum Score (KKM). 
 
More detailed explanation of the research procedures above 
would be described in the following section: 
1. Identifying Problem 
Pre-research was held before conducting the action research. 
It was aimed at identifying the problems that occurred during the 
teaching learning process dealing with the students’ reading 
comprehension. It was to identify the teacher’s technique in 
teaching reading and to identify the students’ motivation in 
learning English. Several action are conduct in the pre-research. 
those action were interviewing the teacher and the students, and 
observing the teaching learning process. 
a. Observation 
Based on the observation result, the researcher found that 
teaching reading  was still facing many problems. This could 
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be seen when the students were given reading text in English. 
They had difficulties in understanding the characteristic of 
the text, such as understanding the purpose of the text, 
meaning of words, vocabulary, main idea and the theme of 
the text. The other side, the students were passive when they 
were learned English. They usually feel that English is a 
difficult lesson, so it caused that sometimes, they learned 
over their head on the table and were looked bored. 
The researcher found that problems above were caused 
by some factors. The students’ difficulties in understanding 
the characteristic of the text were caused by the teacher did 
not use the proper precise teaching style or strategy in 
teaching learning process. This case was caused by there was 
very limited creativity on teacher in this school. The teacher 
only used teacher-centered learning style in teaching English, 
the teacher talked using English, which mean every student 
demanded to know what is she talking about and 
automatically memorize many vocabularies indirectly. The 
teacher used learning style by her expression, such as by 
point toward a sentence or a paragraph to be read by student, 
then evaluation doing by directly pronunciation correction 
and give the students a test.  
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In this case, the teacher did not use another supporting 
strategy to make the classroom’s atmosphere become 
competitive. The teaching learning process would feel 
monotone without another strategy to make students 
competitive in answering teacher’s question. The students 
would to be difficulty to accept the lesson. They also would 
feel bored, less enthusiastic, and discouraged to learn. This 
condition made the researcher can conclude, if the teacher 
used that style it was impact to teaching learning process in 
the classroom are not effective. 
b. Interview 
The researcher conducted the interview twice. First, he 
interviewed the English teacher. Second, he interviewed the 
students. 
Based on the interview with the teacher, Mrs. Farida 
Hayati S.Pd, stated that she still had difficulties in teaching 
English. Sometimes, he had difficulties in catching students’ 
attention when they had been bored. She also stated that in 
teaching reading, students had difficulties about 
understanding the characteristic of the text, such as purpose 
of the text, meaning of words, vocabulary, main idea and the 
theme of the text. The other side, the students were passive 
when they were learned English. 
79 
 
Based on the interview with the students, FS, KJ, VP and 
ZE, in VIII F class, the researcher concluded that the students 
prefer to study in competitive atmosphere and not 
monotonous. While, based on the interview with the students, 
AR, DW, LB and RS, in VIII E class, he also concluded that 
the students prefer to study in relax situation but still 
competitive in responding the teacher, they had not a great 
enthusiasm for learning when their teacher thought by using 
asked to do something. They must be guided until they really 
understand the elements of a text. 
Both of class VIII E and F are very interesting if their 
lesson was presented using question and answer strategy. 
This is because they usually spend their lesson with the 
teacher only reading, translating whole text then asked the 
students to answer the question in sheet of paper or book, if 
there are any question in that text. If there are no question, 
teacher ask students to make the summary, then collected in 
front of the class or on the teacher desk. They also stated that 
they want something new in teaching English. Related to 
reading their main problems were in vocabulary and their 
understanding in reading a text. Sometimes, the delivery of 
its material is not interesting, so they feel that English is 
difficult. 
80 
 
 
c.  Test 
The researcher conducted the pre-test on November 8th 
2018 for VIII F class and November 12th 2018 for VIII E 
class. In the pre-test, he gave a reading text for each class. In 
the following text, there were 2 paragraphs and 6 questions. 
Based on the result of the pre-test in VIII F class, it was 
found that the students’ skill on reading comprehension was 
still low, it was showed from the result of the students’ score 
that reached the KKM score only 7 students from 24 students 
of VIII F class. The mean score was only 62, while the 
highest score that had been gotten by the students was 75, 
and the lowest score was 45. The following chart can be seen: 
Figure 4.1 Students’ pre-test diagram 
 
Based on the chart, the pre-test result can be seen that 
total students who got score over the KKM were only 7 
71%
29%
The Result of Pre-Test 
Under the KKM 17
Students
Over the KKM 7
Students
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students, whereas the total students who got under the KKM 
were 17 students, it was more than half population of students 
in the VIII F class. The complete scores are: 
Table 4.4 Pre-test Score of VIII F Class 
No Name L/P Class Pre-test 
Score 
1 AMELLIA RAHMA D P 8F 75 
2 AMMAR RABBANI L 8F 60 
3 ASMA’ AMANIA S P 8F 72 
4 DIVA YOEZY MP P 8F 45 
5 FATHURROHMAN SAK L 8F 60 
6 HINDUN FITRIANA P 8F 60 
7 IBNU AL FARIZI L 8F 72 
8 KHOLID JUNDI A L 8F 60 
9 M. AZHARUDDIN L 8F 50 
10 M. DEFRAN R L 8F 50 
11 M. IKHSAN A L 8F 50 
12 M. OKAN R L 8F 55 
13 NAJWA DARIN A P 8F 55 
14 NOVI FITRI Y P 8F 65 
15 PRAYOGA EDO A L 8F 75 
16 SHOLEH SALAHUDIN L 8F 72 
17 TEGAR BAYU S L 8F 65 
18 VEBRINA PUTRI M P 8F 60 
19 VISCA N P 8F 50 
20 WAHYU HIDAYAT L 8F 72 
21 YAN ARRUM RM P 8F 67 
22 YANUAR ARIF W L 8F 60 
23 ZANEROS EK P 8F 65 
24 ZINJY J P 8F 75 
 The Lowest Score   45 
 The Highest Score   75 
 Mean   62 
 
As in table above, it was known that the pre-test scores of 
students’ reading comprehension in reading text frequently 
come out, was 60. It means that from 24 students who joined the 
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pre-test, 7 of them were got score 60. The lowest score was 45, 
the highest was 75 and the mean of the class was 62. 
Meanwhile, based on the result of the pre-test in VIII E 
class, it was also found that the students’ skill on reading 
comprehension was low, too, it was showed from the result of 
the students’ score that reached the KKM score only 5 students 
from 27 students of VIII E class. The mean score was only 61, 
while the highest score that had been gotten by the students was 
74, and the lowest score was 45.  The following chart can be 
seen: 
Figure 4.2 Students’ pre-test diagram 
 
Based on the chart, the pre-test result can be seen that 
total students who got score over the KKM were only 5 
students, whereas the total students who got under the KKM 
were 22 students, it was more than half population of students 
in the VIII E class. The complete scores are: 
81%
19%
The Result of Pre-Test 
Under the KKM 22
Students
Over the KKM 5
Students
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Table 4.5 Pre-test Score of VIII E Class 
No Name L/P Class Pre-test 
Score 
1 AL-AAQIB AL-FATTAH AI L 8E 72 
2 ALFIAN BHAKTI N L 8E 50 
3 AMNAN ROSI S L 8E 70 
4 ANNISA MUTIARA F P 8E 60 
5 BUNGA DESTYA A P 8E 65 
6 DWICKY WAHYU S L 8E 65 
7 FAJAR ILYAS R L 8E 60 
8 FARAH NUR A P 8E 55 
9 FARID DIMAS A L 8E 45 
10 FRISCO VERNANDO SS L 8E 55 
11 HASBI NURUL F L 8E 74 
12 JASMINE NUR V P 8E 65 
13 KARINA PUTRI A P 8E 65 
14 LINDA MEDIA N P 8E 50 
15 LUTHFI BAGAS W L 8E 65 
16 M. AKBAR FP L 8E 70 
17 M. AFLAH NABIL L 8E 60 
18 M. ANAS SOFIAN S L 8E 72 
19 M. HAIDAR AULIA A L 8E 70 
20 NAJWA PRAMESTI SD P 8E 60 
21 NASYWA KANIA F P 8E 50 
22 NAUFAL NUR MP L 8E 50 
23 RAJ FAKHITAH W P 8E 70 
24 RATU SHYMA NTK P 8E 72 
25 REYHAN NOVA A L 8E 65 
26 ROYHANUL LUTHFI L 8E 40 
27 SANIA AZIZAH M P 8E 70 
 The Lowest Score   45 
 The Highest Score   74 
 Mean   61 
 
 
As in table above, it was known that the pre-test scores of 
students’ reading comprehension in reading text frequently 
come out, was 65. It means that from 27 students who joined the 
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pre-test, 7 of them were got score 65. The lowest score was 45, 
the highest was 74 and the mean of the class was 61. 
Based on the result of pre-test, researcher concluded that the 
students’ reading comprehension on reading text was still low. They 
had difficulties in understanding purpose of the text, meaning of 
word, vocabulary and main idea. 
2. Implementation 
The research implementation of question and answer strategy to 
improve students’ reading comprehension includes two cycles. In the 
first cycle, there are two meetings. It was held in November 8th 2018 
until November 14th 2018 for VIII F class, and November 12th 2018 
until November 14th 2018 for VIII E class. The topic of the lesson was 
reading text focused on descriptive text. The next cycle was held in 
November 15th 2018 until November 21st 2018 for VIII F class, and 
November 19th 2018 until November 21st 2018 for VIII E class. Those 
meeting are containing of identifying the problem, planning the 
action, implementation the action, observing the action and revising 
the plan. Each step of the cycles can be explained in the following 
parts: 
a. Cycle I 
The first cycle consisted of twice meetings and post-test. 
1) Planning the Action 
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Planning action in classroom action research in this first 
cycle was included in a lesson plan which was referred to the 
Permendiknas RI No.41 tahun 2007 about standard process. In 
the first cycle planning the action, the researcher planned the 
action into twice meetings. Time allocation for each meeting 
was 1 x 45 minutes. 
Finding the facts that the students’ reading comprehension 
was low and the class situation that was passive, the researcher 
planned to teach them by using question and answer strategy 
and different kinds of materials’ resources related to the 
syllabus to solve the problem. This strategy was an effective 
way to encourage the students to not only their thought ideas, 
answered question, and made some notes but also they could 
share and exchange their idea with other friends. The 
researcher believed question and answer strategy could 
improve the students’ reading comprehension and made the 
class situation became more active. In this research, he taught 
the students for the students. 
The researcher prepared the research instrument based on 
the syllabus. Before implementing the action, he planned 
everything related to the action in the first cycle. They were as 
follows: 
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a) Constructed a lesson plan and designed the steps in doing 
action. Each lesson plan consisted of three terms, they 
were opening, main activity, and closing. Opening 
consisted of greeting and checking of students’ attendance. 
Main activities involved building knowledge of fields, 
modeling, and implementing question and answer strategy 
to improve students’ reading comprehension. Closing 
consisted of reflecting the lesson, making conclusion and 
stating material of next meeting and saying good bye. In 
the first cycle the researcher planned to have two 
meetings. 
b) Prepared the material from some source including module 
given by the teacher and taken from the internet. 
c) Prepared a book to note the activities happening in 
teaching learning process and camera to take photos of 
teaching process in the class. 
2) Implementing the Action 
As explained in the planning action above, the first cycle 
consisted of twice meetings and post-test. This is the schedule 
of first cycle: 
a) The First Meeting 
The researcher conducted the first meeting for VIII F 
class on Thursday, November 8th 2018 started at 10.15 a.m. 
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until 11.00 a.m. and for VIII E class on Monday, November 
12th 2018 started 12.30 p.m. until 01.15 p.m. 
In the first meeting the researcher entry the classroom 
to practice of the research. Based on the standard process, 
teaching learning on the first meeting was divided into 
three steps, those were preface or opening, main activity 
and closing. 
Preface or opening was an activity for motivating and 
focusing the students’ attention for being active participant 
in learning process. This activity had purposed to give some 
motivation that English is not a difficult subject. 
Main activity was an activity of learning process for 
searching the basic competence of curriculum. This activity 
was done systematically through some process such as 
exploration, elaboration, and confirmation. Exploration was 
purposed to know whether the students still remembered or 
not about reading text that had been taught in the first year. 
Elaboration was purposed to know more detail about the 
students’ understanding about reading text and the 
characteristics of the descriptive text. Confirmation was 
purposed whether the students understand or not about the 
reading text. 
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In this meeting, the first time is researcher tried to 
explained the students, what is Question and Answer 
strategy and the reason why he uses that strategy to taught 
them. The students listen carefully what the researcher said. 
He also gave spirit for them, so that they did not give up 
when they found difficulties in learning. 
The second is the researcher gave them a sheet of paper 
contain a descriptive text about the shark, which is contain 
of two paragraphs, several questions, and also a few boldly-
printed words that indicate the vocabulary that must be 
answered and memorized by them. The students listen 
carefully what the researcher explained. Some of them likes 
the paper because it contains of a picture so that they could 
imagine what is the material talking about. The researcher 
explained the whole text by translate sentence by sentence, 
then the meaning of vocabularies, and the questions. Before 
students try to answers the questions by them self, 
researcher translated those questions one by one, so that the 
students know the meaning and they will memorize the 
question’s patterns automatically which they will probably 
use to answer questions on another occasions. 
The next session is discussing the content from the 
sheet of paper that have finished by the students one hour 
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ago or in the pre-test. The researcher took those papers and 
shuffle it, then gave students one by one randomly. 
When researcher translate sentence by sentence, the 
students looks interested. Then some students tried to 
translates the difficult words, that was served by researcher. 
Then the session of answering the question. It makes the 
class situation become more competitive, because some 
students actually knew the answer but they only need to 
make their answer more appropriate. The last is making a 
summary of the text. The summary was made by a couple 
of students, it means with friend beside them. 
Closing, was an activity that used for closing the 
teaching learning activity. This activity can be done in a 
conclusion, assessment and reflection, asking question 
about the material and even follow up. 
b) The Second Meeting 
The second meeting both of VIII F and VIII E 
classroom were conducted on Wednesday, November 14th 
2018. This second meeting started at 08.30 a.m. until 09.15 
a.m. for F class and 10.15 a.m. until 11.00 a.m. for E class. 
In this second meeting, the researcher focused on 
comprehending a reading text. Based on the standard 
process, teaching learning on the second meeting was 
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divided into three steps, those were preface or opening, 
main activity and closing. 
In this meeting, the researcher asked students to open 
the module and asked them to read the descriptive text. 
After that he divided the students into 6 groups than gave 
them several question to be solved. Not just question but he 
also asked to the students to open the dictionary, wrote the 
difficult vocabulary, underlined the unusual sentence or 
phrase and careful with the question.  
c) The First Post-test 
The first post-test was conducted on November 15th 
2018 started at 09.15 a.m. until 10.00 a.m. for VIII F class 
and on November 19th 2018 started at 11.00 a.m. until 
11.45 a.m. for VIII E class. 
The first post-test was aimed to know the improvement 
of students’ reading comprehension on reading text after 
they were taken treatment. Before the researcher started the 
test, he took about five minutes for giving the motivation 
for the students. After that he distributed the worksheet to 
the students and asked them to do the test carefully and as 
could as possible. 
Based on the result of the first post-test, it was showed 
from the result of the students’ score that reached the KKM 
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score 11 students from 24 students of VIII F class. The 
mean score was 75 with frequently score were 70, whereas 
the highest score that had been gotten by the students was 
100, and the lowest score was 55. The result of first post-
test showed that students’ mean score improved from 62 in 
the pre-test to 75 in the first post test. The following chart 
can be seen: 
Figure 4.3 Students’ 1st post-test diagram 
 
Based on the chart, the first post-test result can be seen 
that total students who got score under the KKM were 13 
students, whereas the total students who got over the KKM 
were 11 students, it was almost the half population of 
students in the VIII F class. The complete scores are: 
 
 
 
 
54%
46%
The Result of First Post-Test 
Under the KKM 13
Students
Over the KKM 11
Students
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Table 4.6 1st Post-test Score of VIII F Class 
No Name L/P Class Post-
test 
Score 
1 AMELLIA RAHMA D P 8F 100 
2 AMMAR RABBANI L 8F 65 
3 ASMA’ AMANIA S P 8F 100 
4 DIVA YOEZY MP P 8F 65 
5 FATHURROHMAN SAK L 8F 70 
6 HINDUN FITRIANA P 8F 75 
7 IBNU AL FARIZI L 8F 90 
8 KHOLID JUNDI A L 8F 70 
9 M. AZHARUDDIN L 8F 55 
10 M. DEFRAN R L 8F 65 
11 M. IKHSAN A L 8F 60 
12 M. OKAN R L 8F 60 
13 NAJWA DARIN A P 8F 70 
14 NOVI FITRI Y P 8F 75 
15 PRAYOGA EDO A L 8F 95 
16 SHOLEH SALAHUDIN L 8F 85 
17 TEGAR BAYU S L 8F 70 
18 VEBRINA PUTRI M P 8F 75 
19 VISCA N P 8F 65 
20 WAHYU HIDAYAT L 8F 85 
21 YAN ARRUM RM P 8F 70 
22 YANUAR ARIF W L 8F 75 
23 ZANEROS EK P 8F 70 
24 ZINJY J P 8F 95 
 The Lowest Score   55 
 The Highest Score   100 
 Mean   75 
 
As in table above, it was known that the first post-test 
scores of students’ reading comprehension in reading text 
frequently come out was 70. It means that from 24 students 
who joined the first post-test, 7 of them were got score 70. 
The lowest score was 55, the highest was 100 and the mean 
of the class was 75. 
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Meanwhile, based on the result of the first post-test in 
VIII E class, it was also found that the students’ skill on 
reading comprehension was increased, too, it was showed 
from the result of the students’ score that did not reached the 
KKM score only 13 students from 27 students of VIII E 
class. The mean score was only 74, while the highest score 
that had been gotten by the students was 100, and the lowest 
score was 45. The following chart can be seen: 
Figure 4.4 Students’ 1st post-test diagram 
 
Based on the chart, the first post-test result can be seen 
that total students who got score under the KKM were only 
13 students, whereas the total students who got over the 
KKM were 14 students, it was more than half population of 
students in the VIII E class. The complete scores are: 
 
 
48%52%
The Result of First Post-Test 
Under the KKM 13
Students
Over the KKM 14
Students
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Table 4.7 1st Post-test Score of VIII E Class 
No Name L/P Class Post-test 
Score 
1 AL-AAQIB AL-FATTAH 
AI 
L 8E 85 
2 ALFIAN BHAKTI N L 8E 65 
3 AMNAN ROSI S L 8E 90 
4 ANNISA MUTIARA F P 8E 65 
5 BUNGA DESTYA A P 8E 65 
6 DWICKY WAHYU S L 8E 90 
7 FAJAR ILYAS R L 8E 85 
8 FARAH NUR A P 8E 65 
9 FARID DIMAS A L 8E 55 
10 FRISCO VERNANDO SS L 8E 65 
11 HASBI NURUL F L 8E 75 
12 JASMINE NUR V P 8E 80 
13 KARINA PUTRI A P 8E 80 
14 LINDA MEDIA N P 8E 65 
15 LUTHFI BAGAS W L 8E 80 
16 M. AKBAR FP L 8E 80 
17 M. AFLAH NABIL L 8E 95 
18 M. ANAS SOFIAN S L 8E 95 
19 M. HAIDAR AULIA A L 8E 70 
20 NAJWA PRAMESTI SD P 8E 60 
21 NASYWA KANIA F P 8E 55 
22 NAUFAL NUR MP L 8E 55 
23 RAJ FAKHITAH W P 8E    100 
24 RATU SHYMA NTK P 8E 80 
25 REYHAN NOVA A L 8E 85 
26 ROYHANUL LUTHFI L 8E 45 
27 SANIA AZIZAH M P 8E 55 
 The Lowest Score       45 
 The Highest Score      100 
 Mean       74 
 
As in table above, it was known that the first post-test 
scores of students’ reading comprehension in reading text 
frequently come out, was 65. It means that from 27 students 
who joined the first post-test, 6 of them were got score 65. 
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The lowest score was 45, the highest was 100 and the mean 
of the class was 74. 
b.  Cycle II 
The second cycle consisted of once meeting and post-test. 
This is the schedule of second cycle: 
1) Planning the Action 
Planning action in classroom action research in this 
first cycle was included in a lesson plan which was 
referred to the Permendiknas RI No.41 tahun 2007 about 
standard process. In the second cycle planning the action, 
the researcher planned the action into once meeting. Time 
allocation for each meeting was 1 x 45 minutes. 
Finding the facts that the students’ reading 
comprehension was low and the class situation that was 
passive, the researcher planned to teach them by using 
question and answer strategy and different kinds of 
materials’ resources related to the syllabus to solve the 
problem. This strategy was an effective way to encourage 
the students to not only their thought ideas, answered 
question, and made some notes but also they could share 
and exchange their idea with other friends. The researcher 
believed question and answer strategy could improve the 
students’ reading comprehension and made the class 
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situation became more active. In this research, he taught 
the students for the students. 
The researcher prepared the research instrument based 
on the syllabus. Before implementing the action, he 
planned everything related to the action in the second 
cycle. They were as follows: 
a) Constructed a lesson plan and designed the steps in 
doing action. Each lesson plan consisted of three 
terms, they were opening, main activity, and closing. 
Opening consisted of greeting and checking of 
students’ attendance. Main activities involved 
building knowledge of fields, modeling, and 
implementing question and answer strategy to 
improve students’ reading comprehension. Closing 
consisted of reflecting the lesson, making conclusion 
and stating material of next meeting and saying good 
bye. In the first cycle the researcher planned to have 
two meetings. 
b) Prepared the material from some source including 
module given by the teacher and taken from the 
internet. 
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c)  Prepared a book to note the activities happening in 
teaching learning process and camera to take photos 
of teaching process in the class. 
2)  Implementing the Action 
As explained in the planning action above, the second 
cycle consisted of once meetings and post-test. This is the 
schedule of second cycle: 
a) The Third Meeting 
The third meeting was conducted on November 15th 
2018 started at 10.15 a.m. until 11.00 a.m. for VIII F 
class and on November 19th 2018 started at 12.30 a.m. 
until 01.15 p.m. for VIII E class. 
In this third meeting the researcher still focused on 
comprehending a reading text. Based on the standard 
process, teaching learning on the third meeting was 
divided into three steps, those were preface or opening, 
main activity and closing. 
In this meeting, the researcher gave the worksheet 
about descriptive text to the students, then asked them 
to do the task in their book. After that the worksheet 
should be collected in front of class, then students who 
want to try to answer should raise their hands and read 
their answer in their books. 
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b) The Second Post-test 
The second post-test was aimed to know the 
improvement of students’ reading comprehension on 
reading text after they were taken treatment and once 
post-test. Before the researcher started the test, he took 
about five minutes for giving the motivation for the 
students. After that he distributed the worksheet to the 
students and asked them to do the test carefully and as 
could as possible. 
Based on the result of the second post-test, it was 
showed from the result of the students’ score that 
reached the KKM score 13 students from 24 students of 
VIII F class. The mean score was 80 with frequently 
score were 70, whereas the highest score that had been 
gotten by the students was 100, and the lowest score 
was 57. The result of second post-test showed that 
students’ mean score improved from 75 in the first post-
test to 80 in the second post-test. The following chart 
can be seen: 
Figure 4.5 Students’ 2nd post-test diagram 
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Based on the chart, the second post-test result can be 
seen that total students who got score under the KKM 
were only 11 students, whereas the total students who got 
over the KKM were 13 students, it was more than half 
population of students in the VIII F class. The complete 
scores are: 
Table 4.8 2nd Post-test Score of VIII F Class 
No Name L/P Class Post-test 
Score 
1 AMELLIA RAHMA D P 8F 96 
2 AMMAR RABBANI L 8F 65 
3 ASMA’ AMANIA S P 8F 100 
4 DIVA YOEZY MP P 8F 70 
5 FATHURROHMAN SAK L 8F 88 
6 HINDUN FITRIANA P 8F 96 
7 IBNU AL FARIZI L 8F 96 
8 KHOLID JUNDI A L 8F 70 
9 M. AZHARUDDIN L 8F 57 
10 M. DEFRAN R L 8F 62 
11 M. IKHSAN A L 8F 57 
12 M. OKAN R L 8F 62 
13 NAJWA DARIN A P 8F 70 
14 NOVI FITRI Y P 8F 88 
15 PRAYOGA EDO A L 8F 100 
46%
54%
The Result of Second Post-Test 
Under the KKM 11
Students
Over the KKM 13
Students
100 
 
16 SHOLEH SALAHUDIN L 8F 100 
17 TEGAR BAYU S L 8F 70 
18 VEBRINA PUTRI M P 8F 88 
19 VISCA N P 8F 70 
20 WAHYU HIDAYAT L 8F 96 
21 YAN ARRUM RM P 8F 73 
22 YANUAR ARIF W L 8F 80 
23 ZANEROS EK P 8F 70 
24 ZINJY J P 8F 96 
 The Lowest Score   57 
 The Highest Score   100 
 Mean   80 
 
As in table above, it was known that the second post-
test scores of students’ reading comprehension in reading 
text frequently come out, was 70. It means that from 24 
students who joined the first post-test, 5 of them were got 
score 70. The lowest score was 57, the highest was 100 
and the mean of the class was 80. 
Meanwhile, based on the result of the first post-test in 
VIII E class, it was also found that the students’ skill on 
reading comprehension was increased, too, it was showed 
from the result of the students’ score that did not reached 
the KKM score only 8 students from 27 students of VIII E 
class. The mean score was only 80, while the highest score 
that had been gotten by the students was 100, and the 
lowest score was 57. The following chart can be seen: 
Figure 4.6 Students’ 2nd post-test diagram 
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Based on the chart, the second post-test result can be 
seen that total students who got score under the KKM 
were only 8 students, whereas the total students who got 
over the KKM were 19 students, it was more than half 
population of students in the VIII E class. The complete 
scores are: 
Table 4.9 2nd Post-test Score of VIII E Class 
No Name L/P Class Post-test 
Score 
1 AL-AAQIB AL-FATTAH 
AI 
L 8E 92 
2 ALFIAN BHAKTI N L 8E 73 
3 AMNAN ROSI S L 8E     100 
4 ANNISA MUTIARA F P 8E 70 
5 BUNGA DESTYA A P 8E 73 
6 DWICKY WAHYU S L 8E 88 
7 FAJAR ILYAS R L 8E 88 
8 FARAH NUR A P 8E 62 
9 FARID DIMAS A L 8E 65 
10 FRISCO VERNANDO SS L 8E 70 
11 HASBI NURUL F L 8E 80 
30%
70%
The Result of Second Post-Test 
Under the KKM 8
Students
Over the KKM 19
Students
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12 JASMINE NUR V P 8E 88 
13 KARINA PUTRI A P 8E 73 
14 LINDA MEDIA N P 8E 62 
15 LUTHFI BAGAS W L 8E 88 
16 M. AKBAR FP L 8E 88 
17 M. AFLAH NABIL L 8E 96 
18 M. ANAS SOFIAN S L 8E     100 
19 M. HAIDAR AULIA A L 8E 73 
20 NAJWA PRAMESTI SD P 8E 73 
21 NASYWA KANIA F P 8E 62 
22 NAUFAL NUR MP L 8E 60 
23 RAJ FAKHITAH W P 8E     100 
24 RATU SHYMA NTK P 8E 92 
25 REYHAN NOVA A L 8E 88 
26 ROYHANUL LUTHFI L 8E 57 
27 SANIA AZIZAH M P 8E 73 
 The Lowest Score   57 
 The Highest Score   100 
 Mean   79 
 
As in table above, it was known that the second post-
test scores of students’ reading comprehension in reading 
text frequently come out, was 88. It means that from 27 
students who joined the first post-test, 6 of them were got 
score 88. The lowest score was 57, the highest was 100 and 
the mean of the class was 79. 
B. Discussion 
The result of this research consist of qualitative and 
quantitative data. The qualitative data consist of the actions such as 
interview and field notes, while the quantitative data includes the 
students’ test scores. 
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First, the question and answer strategy is believed to improve 
the students’ reading comprehension. Previously, students found 
many difficulties in comprehending the text. They read the text by 
translating each word in the text. After the implementation, they 
could comprehend the text through the question and answer strategy. 
Although, in the beginning, they were confused but in Cycle II they 
admitted that the question and answer strategy could help them 
comprehend the text better. It also could drive students’ read 
strategically such as searching the main ideas of each paragraph, 
summarizing the text, and evaluating their understanding. 
Second, question and answer strategy is believed to enrich 
students’ vocabulary. In connection to the observation and the 
interview with the students and the teacher, the main problem of 
students’ reading comprehension is the lack of vocabulary. The lack 
of vocabulary could be solved by using this strategy especially 
during the evaluating step. In this step, they wrote the new 
vocabulary they found during the implementation of the strategy. 
Those activities allowed students to enrich their vocabulary. 
Third, question and answer strategy is believed to improve 
students’ participation toward teaching and learning process of 
reading. During the implementation of the strategy, the students 
were encouraged to be active in giving their ideas. They discussed 
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their reading and searching, summarizing, and evaluating to 
comprehend the text. 
Fourth, question and answer strategy is believed to improve 
interaction in the class. The activities of this strategy were conducted 
both in pair and in group. These activities allowed students to 
interact with their classmates. It also improved the interaction 
between the teacher and the students. The teacher interacted closely 
with the students when she gave guidance and assistance during the 
discussion activities.  
Last, the use of sheet of paper with a picture inside. It changed 
students’ behavior. They paid more attention toward the lesson. That 
action also decreased students’ misbehavior like having chit-chat 
with the other friends, drawing, and many more. 
The table of the lowest and highest score from the pre-test 
until the second post-test can be seen: 
 
Class Pre-test Post-test I Post-test II 
Lowest Highest Lowest Highest Lowest Highest 
VIII 
E 
45 74 50 100 57 100 
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VIII 
F 
45 75 55 100 57 100 
 
The table of the mean score from the pre-test until the second 
post-test can be seen: 
Class Mean of 
Pre-test 
Mean of Post-
test I 
Mean of Post-
test II 
VIII E 62 75 80 
VIII F 61 74 79 
 
The table above shows that the mean score of post-test II is 
higher than the mean score of post-test I and pre-test. The gain score 
of students’ reading comprehension test shows that there is an 
improvement of students’ reading comprehension. 
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CHAPTER V 
 
A. Conclusion 
Based on the research of implementation of question and answer 
strategy to improve students’ reading comprehension, can be 
concluded that the implementation of question and answer strategy to 
improve students’ reading comprehension at the eighth grade students 
of SMP Al Islam 1 Surakarta consist of two cycles. The researcher 
used observation, interview, and test (pre-test and post-test) as the 
instrument of collecting data. 
In the pre-test and post-test, the researcher gave a descriptive text 
to students and asked them to translate some vocabularies (boldly-
printed word) which already provided by the researcher, translate the 
questions and answer the questions related with the text. While, in the 
first until third meetings, after translate some vocabularies (boldly-
printed word) which already provided by the researcher, translate the 
questions and answer the questions related with the text finished 
answer the question, the researcher and students start to discuss 
together, not just translate and answer, but students demanded to find 
the main idea for each paragraph, and then summarize the text. The 
situation is changed become more competitive because the students 
was fight for the opportunity to answer. 
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The researcher used different text in each cycle, in the first cycle 
used “Spider”, and second cycle used “Kangaroo”. When the 
treatment occurs, researcher divided students into some of group 
consist of four students, it was used to make them cooperate and 
work together. After read a text, students were asked to answer 
question form based on text that they have read. Furthermore, 
students discussed the result together. Question and answer builds 
students’ reading comprehension. It is designed to increase 
comprehension with the critical thinking. By constructing question 
from teacher and students answer it and find the meaning of 
vocabularies from the reading text made students easier to understand 
and comprehend the descriptive text. 
The result from the research, the implementation of question and 
answer strategy can support the English teacher especially in teaching 
reading, it made students enjoyed and relaxed in teaching learning 
process. It can be seen from the average score of students from each 
cycle. In the pre-test, the average score of students was 62 for E class 
and 61 for F class. In the first cycle, the average score of students was 
74 for E class and 75 for F class. In second cycle, the average of 
students score achievement was 79 for E class and 80 for F class. 
Students reading comprehension increased as well as their 
understanding in reading text. 
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In addition, the teacher can help the student to comprehend the 
literary material by correcting their errors and weakness to make it 
correct by discussing the other problems then trying to solve and 
make an evaluation. The students’ response towards question and 
answer strategy is positive and also have a positive impact. The 
suitable of material and strategy that used make them enjoy and feel 
enthusiasm in the process of teaching learning English in the class. 
 
B. Suggestion 
Based on the research findings, there are some suggestions 
proposed: 
1. The School 
The school should give more attention for English lesson, 
because English skill is very important to the students 
especially for their reading skill, such as the interesting wall 
magazine using English. 
2. The Teacher 
Teacher demanded to adjust the time to the book or module. 
Because the allocation time just 1 x 45 minutes, while the 
material in the module for once meeting requires at least one 
hour. Sometime the time is not enough for the students to finish 
the practice, after they got the material from the teacher. So as a 
teacher must manage between the time and the material as could 
as possible so that the material could be done. 
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3. The Students 
The students must study more to achieve best score in 
English, not only in reading skill but also in the other skills. 
They must bring the dictionary for every meeting and have to be 
focused when the teacher explains the material in front of the 
class. They must understand and know the material and 
elements of it so that they could reach the best score. 
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FIELD NOTE 
Day/Date :   Thursday/ November, 8th 2018 
Time/Place :   09.15-10.00 a.m./SMP Al-Islam 1 Surakarta 
Class  :   VIII F Class 
Agenda :   Pre-test 
The researcher entered the class by greeting Assalamu’alaikum 
Warahmatullahi Wabarokatuh. Then opened the meeting by saying basmalah 
together. The researcher asked, “Good Morning students! How are you today?” 
to the students and most of them said, “I’m fine, Alhamdulillah, thank you”. He 
also asked who is the students that absent on that day. 
As the researcher has agreed with the English teacher, he conducted a pre-
test at the first meeting, and the student did not feel shock because the teacher 
was told them before. The researcher gave students a sheet of paper contains of 
descriptive text about the animal, several questions and also a few boldly-printed 
words that indicate the vocabulary that must be answered and memorized by 
them. He gave forty minutes to do the test and told them to do carefully as good 
as possible. 
In the beginning of the time, there are two students asked to the 
researcher, “Pak, ini kosa katanya kami nggak hafal”. Then the researcher 
approach that student and said, “Kalau membawa kamus silahkan di buka tidak 
apa-apa, asalkan tidak mencontek pekerjaan temannya”. Then a female student 
answered “Soalnya biasanya dibuku paket nggak ada pertanyaannya pak, setiap 
bacaan langsung dibahas, diartikan semua dihafalkan artinya. Kalaupun ada 
cuman tiga sampai empat poin aja pak”. The researcher answered “Coba 
dikerjakan sebisanya dulu ya anak-anak, nanti kita bahas di jam kedua, oke?”. 
They answered together “Baik, Pak”. 
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In the end of the time, the researcher reminds the students to wrote their 
name and class, in the top of paper. 
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Day/Date :   Thursday/ November, 8th 2018 
Time/Place :   10.15-11.00 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII F Class 
Agenda :   1st Meeting 
In this meeting, the first time is researcher tried to explained the students, 
what is Question and Answer strategy and the reason why he uses that strategy to 
taught them. The students listen carefully what the researcher said. He also gave 
spirit for them, so that they did not give up when they found difficulties in 
learning. 
The second is the researcher gave them a sheet of paper contain a 
descriptive text about the shark, which is contain of two paragraphs, several 
questions, and also a few boldly-printed words that indicate the vocabulary that 
must be answered and memorized by them. The students listen carefully what the 
researcher explained. Some of them likes the paper because it contains of a 
picture so that they could imagine what is the material talking about. The 
researcher explained the whole text by translate sentence by sentence, then the 
meaning of vocabularies, and the questions. Before students try to answers the 
questions by them self, researcher translated those questions one by one, so that 
the students know the meaning and they will memorize the question’s patterns 
automatically which they will probably use to answer questions on another 
occasions. 
The next session is discussing the content from the sheet of paper that 
have finished by the students one hour ago or in the pre-test. The researcher took 
those papers and shuffle it, then gave students one by one randomly. 
When researcher translate sentence by sentence, the students looks 
interested. Then some students tried to translates the difficult words, that was 
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served by researcher. Then the session of answering the question. It makes the 
class situation become more competitive, because some students actually knew 
the answer but they only need to make their answer more appropriate. The last is 
making a summary of the text. The summary was made by a couple of students, it 
means with friend beside them. One students from behind said, “Pak besok-besok 
kosa-katanya ditambah lagi pak biar cepat hafal!” 
In the end of time, the researcher asked students, “Sampai disini apakah 
kalian sudah paham? Atau adakah yang ingin ditanyakan? Silahkan”. The 
students show their positive responses by said, “Tidak pak, besok coba diberi 
soal lagi pak!”. Then the researcher gave thank for them and he also ask the 
students to prepared a dictionary for the next meeting and still with the same 
theme. The teacher closed the meeting by saying hamdalah then 
Wassalamu’alaikum Warahmatullahi Wabarokatuh”. 
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Day/Date :   Monday/ November, 12th 2018 
Time/Place :   11.00-11.45 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII E Class 
Agenda  :   Pre-test 
The researcher entered the class by greeting Assalamu’alaikum 
Warahmatullahi Wabarokatuh. Then opened the meeting by saying basmalah 
together. The researcher asked, “Good Morning students! How are you today?” 
to the students and most of them said, “I’m fine, Alhamdulillah, thank you”. He 
also asked who is the students that absent on that day. 
As the researcher has done in the VIII F class, he conducted a pre-test at 
the first meeting, and the student in this class feels little bit nervous, different 
with the class before, VIII F. Then the researcher tried to make sure that their 
teacher was told them before. The researcher gave students a sheet of paper 
contains of descriptive text about the animal, several questions and also 
vocabularies that should be answered by them. He gave forty minutes to do the 
test and told them to do carefully as good as possible. 
In the beginning of the time, there are two students asked, “Pak, ini nanti 
dikumpulkan atau tidak?”. Then the researcher said in front of the class “Anak-
anak silahkan dikerjakan sebaik-baiknya, kerjakan sendiri, sebisanya, ini nanti 
dikumpulkan untuk saya nilai bersama dengan Ibu Farida.”. Then they 
continued their test. 
In the end of the time, the researcher reminds the students to wrote their 
name and class, in the top of paper. 
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Day/Date :   Monday/ November, 14th 2018 
Time/Place :   12.30 a.m. - 01.15 p.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII E Class 
Agenda  :   1st Meeting 
In this meeting, the first time is researcher tried to explained the students, 
what is Question and Answer strategy and the reason why he uses that strategy to 
taught them. The students listen carefully what the researcher said. He also gave 
spirit for them, so that they did not give up when they found difficulties in 
learning. 
The second is the researcher gave them a sheet of paper contain a 
descriptive text about the shark, which is contain of two paragraphs, several 
vocabularies and also questions. The students listen carefully what the researcher 
explained. Some of them likes the paper because it contains of a picture so that 
they could imagine what is the material talking about. The researcher explained 
the whole text by translate sentence by sentence, then the vocabularies, and the 
questions. Before students answer the question by them self, researcher translated 
those questions, so that the students know the meaning and they will memorize 
the question’s patterns automatically which they will probably use to answer 
questions on another occasions. 
The next session is discussing the content from the sheet of paper that 
have finished by the students one hour ago or in the pre-test. The researcher took 
those papers and shuffle it, then he asked, two students by English to gives the 
other students the sheet of paper one by one randomly. He said, “Who is Hasbi 
and Anas? Could you please help me to share this paper to your friends? Bisakah 
kalian membantu saya membagikan kertas ini ke teman-teman kalian?” then they 
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both answered “Oh, yes Sir!” and “Oh, bisa, Pak!”  the researcher said, “Okay, 
thank you”. 
Once again, students look interested when researcher translate sentence 
by sentence. After read and translate the difficult words, the researcher called one 
students who sat in the corner of classroom. “Mas, yang paling belakang sendiri 
namanya siapa?” that student replied, “My name is Farid, Pak!” the researcher 
asked, “Kira-kira paham tidak apa yang saya sampaikan tadi? Coba diulangi 
sedikit apa yang saya sampaikan pada kalimat keempat dari bacaan ini, 
silahkan”. That student answered what the researcher asked correctly. “African 
Elephants have large fan-shaped ears. Yaitu gajah Afrika, memiliki telinga yang 
berbentuk seperti kipas, Pak.” All students gave him applause spontaneously. 
And the researcher said, “Excellent. Bagus sekali. Berarti tadi kamu sebenarnya 
memperhatikan ya mas.” Then that students replied, “Bapak jelasinnya enak jadi 
saya ngerti, Pak”. 
The researcher continued read and translate the question in the paper. As 
he was predicted before, the classroom situation become more competitive, some 
students tried to answer the question. Then the last is made a summary of the text. 
The summary was made by a couple of students, means with friend beside them. 
In the end of time, the researcher asked, “Sampai disini apakah kalian 
sudah paham? Atau adakah yang ingin ditanyakan? Silahkan”. One female 
student showed her respond by said, “Pak, saya mau tanya, kalau merangkum 
sebuah bacaan itu ditulis bagian akhirnya saja boleh nggak sih, Pak?” The 
researcher said, “Begini mbak, sebelum merangkum itu kita harus paham betul isi 
dari sebuah teks bacaan tersebut. Setelah itu kita garis bawahi atau tandai ide 
pokok setiap paragraf, kemudian dari ide-ide tadi kita kembangkan menggunkan 
kalimat atau bahasa kita sendiri. Yang nantinya rangkuman yang kita tulis atau 
kita bacakan tersebut, sesuai dengan apa yang ada pada teks bacaan itu.”. She 
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said, “Mmm, iya pak terimakasih”. The researcher asked, “Yang lain, masih ada 
yang mau bertanya?” but there is no one answered, then he gave thank for the 
students and also ask them to prepares a dictionary for the next meeting with the 
same theme. The teacher closed the meeting by saying 
hamdalahandWassalamu’alaikum Warahmatullahi Wabarokatuh”. 
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Day/Date :   Wednesday/ November, 14th 2018 
Time/Place :   08.30 - 09.15 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII F Class 
Agenda  :   2nd Meeting 
The researcher entered the class by greeting Assalamu’alaikum 
Warahmatullahi Wabarokatuh. Then opened the meeting by saying basmalah 
together. The researcher asked, “Good Morning students! How are you today?” 
to the students and most of them said, “I’m fine, Alhamdulillah, thank you”. He 
also asked who is the students that absent on that day. 
This second meeting still talking about descriptive text with the lion as the 
described object. At first the researcher asked students to read the text silently. 
Silent reading will create a quiet classroom atmosphere that helps them more 
understand about the reading text. The second, the researcher started to explain 
what is the text talking about. He translates sentence by sentence, then also the 
difficult words. The third is question and answer session. Before answer the 
question, researcher translated those questions, so that the students know the 
meaning and they will memorize the question’s patterns automatically which they 
will probably use to answer questions on another occasions. 
The situation in the classroom is conducive and a male student asked the 
question, “Pak, boleh tidak kalau kita menjawab semua pertanyaan dengan 
bahasa kita sendiri, tapi tidak ngawur?” the researcher said, “Begini mbak, 
untuk beberapa pertanyaan tertentu, boleh-boleh saja selama jawaban tidak 
keluar dari konteks pertanyaan, atau intinya apa yang ada dalam bacaan 
kemudian ditambah ddengan pendapat kalian. Semisal contoh, untuk pertanyaan 
nomor lima, apa perbedaan singa jantan dan betina? Kalian bisa menjawab 
dengan menyesuaikan apa yang ada didalam teks terlebih dahulu, kemudian jika 
kalian memiliki pendapat lain, maka silahkan kalian tambahkan jawaban disitu, 
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dengan catatan kalau jawaban yang kalian tulis benar-benar berdasarkan apa 
yang kalian ketahui”. 
In the end of time, the researcher asked, “Sampai disini apakah kalian 
sudah paham? Atau adakah yang ingin ditanyakan kembali, seperti mbaknya 
tadi?”. The students show their positive responses by said, “Tidak pak.”. Then 
the researcher reminds them in the next meeting he will be conducting the first 
post-test. “Oiya anak-anak jangan lupa besok pertemuan beriukutnya saya akan 
mengadakan test pertama untuk mengukur seberapa tingkat pemahaman kalian 
terhadap materi yang sudah saya ajarkan. Silahkan nanti dirumah dipelajari lagi 
apa yang sudah kita bahas dan tetap jangan lupa setiap anak wajib membawa 
kamus.” then he gave thank for the participation. The teacher closed the meeting 
by saying hamdalah then Wassalamu’alaikum Warahmatullahi Wabarokatuh”. 
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Day/Date :   Wednesday/ November, 14th 2018 
Time/Place :   10.15 - 11.30 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII E Class 
Agenda  :   2nd Meeting 
The researcher entered the class by greeting Assalamu’alaikum 
Warahmatullahi Wabarokatuh. Then opened the meeting by saying basmalah 
together. The researcher asked, “Good Morning students! How are you today?” 
to the students and most of them said, “I’m fine, Alhamdulillah, thank you”. He 
also asked who is the students that absent on that day. 
This second meeting still talking about descriptive text with the lion as the 
described object. At first the researcher asked students to read the text silently. 
Silent reading will create a quiet classroom atmosphere that helps them more 
understand about the reading text. The second, the researcher started to explain 
what is the text talking about. He translates sentence by sentence, then also the 
difficult words. The third is question and answer session. Before answer the 
question, researcher translated those questions, so that the students know the 
meaning and they will memorize the question’s patterns automatically which they 
will probably use to answer questions on another occasions. 
The situation in the classroom is not too conducive because on that day 
the students in VIII E class was done the examination of mathematic. One student 
asked the question, “Pak, apa fungsi tiap teks itu beda sih, Pak?” the question 
asked by a female students named Ratu. She is the most active and critical 
student in that class. She was also asked a question on the first meeting two days 
ago. 
In the end of time, the researcher asked, “Sampai disini apakah kalian 
sudah paham? Atau adakah yang ingin ditanyakan kembali, seperti mbaknya 
128 
 
tadi?” The students show their positive responses by said, “Tidak pak. Soalnya 
lagi kapan, Pak?” Then the researcher reminds them in the next meeting he will 
be conducting the first post-test. “Oiya anak-anak jangan lupa besok pertemuan 
beriukutnya saya akan mengadakan test pertama untuk mengukur seberapa 
tingkat pemahaman kalian terhadap materi yang sudah saya ajarkan. Silahkan 
nanti dirumah dipelajari lagi apa yang sudah kita bahas dan tetap jangan lupa 
setiap anak wajib membawa kamus.” then he gave thank for the participation. 
The teacher closed the meeting by saying hamdalah then Wassalamu’alaikum 
Warahmatullahi Wabarokatuh”. 
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Day/Date :   Thursday/ November, 15th 2018 
Time/Place :   09.15 - 10.00 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII F Class 
Agenda  :   1st Post-test 
The researcher entered the class by greeting Assalamu’alaikum 
Warahmatullahi Wabarokatuh. Then opened the meeting by saying basmalah 
together. The researcher asked, “Good Morning students! How are you today?” 
to the students and most of them said, “I’m fine, Alhamdulillah, thank you”. He 
also asked who is the students that absent on that day. 
As the researcher has told the students yesterday, he will be conducting 
the first post-test in this meeting, and several students looks ready for that. The 
researcher said, “Apakah hari ini sehat semua? Masih semangat?” while he gave 
students a sheet of paper contains of descriptive text about the animal, some 
students said, “Sehat, Pak!” and another is “Kurang semangat karena belum 
sarapan Pak!”. The researcher gave forty minutes to do the test and told them to 
do carefully as good as possible. 
In the beginning, there are two students asked to the researcher. The first 
is, “Pak, kalau kata-katanya tidak ada dalam kamus bagaimana?”. The 
researcher said, “Pasti ada di dalam kamus, mas. Coba dicari lagi. Perhatian 
untuk semuanya silahkan dikerjakan sendiri, gunakan waktu yang ada untuk 
mengerjakan sebaik-baiknya, oke?”. Then the second question was coming from 
the female student, “Pak, nanti ditulis summarynya nggak?” the researcher 
replied, “Tidak usah mbak. Silahkan nanti dipahami keseluruhan teksnya, nanti 
untuk summary bisa kita bahas bersama-sama seperti pertemuan sebelumnya.”. 
The students answered “Oke, Pak”. 
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In the end of the time, the researcher reminds the students to wrote their 
name and class, in the top of paper. 
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Day/Date :   Thursday/ November, 15th 2018 
Time/Place :   10.15 - 11.00 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII F Class 
Agenda  :   3rd Meeting 
In this session, the agenda is discussing the content from the sheet of 
paper that have finished by the students in the first post-test or one hour ago. The 
first time is researcher took those sheet of papers and shuffle it, then he gave 
students the sheet of paper one by one randomly. The second is the researcher 
tried to explain the students, what is the text talking about, sentence by sentence. 
The third is translating the difficult words. The next session is answering the 
question. It makes the class situation become more competitive, again, more than 
the meeting yesterday. The last is making a summary of the text. The summary 
was made by a couple of students, it means with friend beside them. 
The researcher tried to asked a question to the passive student who look 
tired in the middle of the class, “Mbak, yang ditengah namanya siapa?” she 
replied, “My name is Zinjy”. The researcher asked, “Coba kira-kira mbaknya 
bisa tidak, mengulangi sedikit apa yang saya sampaikan pada kalimat kedua dari 
bacaan ini?”. She replied what the researcher said, correctly. “Spider is an 
Arachnids class animal. Makdsudnya laba-laba adalah hewan kelas Arachnida, 
yaitu hewan yang berkaki delapan atau empat pasang. Betul, Pak?” All students 
said “Betuuull!”. And the researcher just smiled and said, “Correct. Bagus 
sekali, mbak. Tadi kamu memperhatikan ya mbak. ”Then he said, “Ya 
perhatikan, Pak. Cuman sakit perut saya”. 
In the end of time, the researcher asked, “Sampai disini apakah kalian 
sudah paham? Atau adakah yang ingin ditanyakan?”. The students show their 
positive responses by said, “Tidak ada, Pak!”. Then the researcher gave thank 
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for them and he also ask the students to prepared a dictionary for the next 
meeting with the same theme. The teacher closed the meeting by saying 
hamdalah then Wassalamu’alaikum Warahmatullahi Wabarokatuh”. 
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Day/Date :   Monday/ November, 19th 2018 
Time/Place :   09.15 - 10.00 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII E Class 
Agenda  :   1st Post-test 
The researcher entered the class by greeting Assalamu’alaikum 
Warahmatullahi Wabarokatuh. Then opened the meeting by saying basmalah 
together. The researcher asked, “Good Morning students! How are you today?” 
to the students and most of them said, “I’m fine, Alhamdulillah, thank you”. He 
also asked who is the students that absent on that day. 
As the researcher has told the students yesterday, he will be conducting 
the first post-test in this meeting, and several students looks ready for that. The 
researcher said, “Apakah hari ini sehat semua? Masih semangat?” while he gave 
students a sheet of paper contains of descriptive text about the animal, several 
questions and also vocabularies that should be answered by them. Some students 
said, “Alhamdulullah sehat, Pak!” the researcher gave forty minutes to do the 
test and told them to do carefully as good as possible. 
In the beginning, there are two students asked to the researcher. The first 
is, “Pak, kok teksnya nggak tentang hewan lain pak?”. The researcher said, “Iya 
mas, saya ambil serangga biar wawasan kalian bertambah”. Then the second 
question was coming from the male student too, “Pak, kalau misal kita sudah 
tahu artinya kosa katanya juga diartikan ya, Pak?” then the researcher answered 
“Diartikan mas, nanti dinilai kok”. The students answered “Siap, Pak”. 
In the end of the time, the researcher reminds the students to wrote their 
name and class, in the top of paper. 
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Day/Date :   Monday/ November, 19th2018 
Time/Place :   12.30 p.m. - 13.15 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII E Class 
Agenda  :   3rd Meeting 
In this session, the agenda is still same with the class before, discussing 
the content from the sheet of paper that have finished by the students in the first 
post-test or one hour ago. The first time is researcher took those sheet of papers 
and shuffle it, then he gave students the sheet of paper one by one randomly. The 
second is the researcher tried to explain the students, what is the text talking 
about, sentence by sentence. The third is translating the difficult words. Then the 
session of answer the question by teacher. It makes the class situation become 
more competitive, again, more than in two sessions before. The last is made a 
summary of the text. The summary was made by a couple of students, it means 
with friend beside them. 
The researcher tried to asked a question to the passive student who look 
tired in the middle of the class, “Mas, yang paling depan namanya siapa? Coba  
diulangi sedikit apa yang saya sampaikan pada kalimat ketujuh dari bacaan”. 
That student replied what the researcher said, “Nama saya Ibnu. When a spider 
bites an insect, it doesn’t kill the insect immediately but a special poison passes 
through its fangs the body of the insect. Artinya adalah ketika laba-laba 
menggigit serangga, dia tidak membunuhnya secara langsung, akan tetapi… apa 
pak lupa tadi..” All students said, “Huuu! Saya, Pak! Saya, Pak!”. And the 
researcher just smiled and said, “Be quiet, please! Ayo semuanya harap tenang, 
tadi mas Ibnu sudah hamper benar. Sekarang silahkan dilanjutkan oleh mas 
Kholid” Then he said, “Saya, Pak? Siap. Ketika laba-laba menggigit serangga, 
dia tidak membunuhnya secara langsung, tapi sebuah racun khusus mengalir 
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melewati taring laba-laba menuju tubuh seranga. Sudah, Pak!” then all students 
said “Naaahh!”. 
In the end of time, the researcher asked, “Sampai disini apakah kalian 
sudah paham? Atau adakah yang ingin ditanyakan?”. The students show their 
positive responses by said, “Paham, Pak! Besok soal lagi, Pak!”. Then the 
researcher gave thank for them and he also ask the students to prepared a 
dictionary for the next meeting with the same theme. The teacher closed the 
meeting by saying hamdalah then Wassalamu’alaikum Warahmatullahi 
Wabarokatuh”. 
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Day/Date         :   Thursday/ November, 21th 2018 
Time/Place :   08.30 - 09.15 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII F Class 
Agenda  :   2st Post-test 
The researcher entered the class by greeting Assalamu’alaikum 
Warahmatullahi Wabarokatuh. Then opened the meeting by saying basmalah 
together. The researcher asked, “Good Morning students! How are you today?” 
to the students and most of them said, “I’m fine, Alhamdulillah, thank you”. He 
also asked who is the students that absent on that day. 
As the researcher has told the students yesterday, he will be conducting 
the second post-test in this meeting, and almost all of students looks ready for 
that. No one showing the tired expression. The researcher said, “Apakah hari ini 
sehat semua? Semangat, kan? Hari ini adalah tes terakhir untuk kalian, dan saya 
terakhir kalinya berada disini, jadi tolong kalian nanti silahkan kerjakan soal ini 
sebaik-baiknya, mohon kerjasamanya ya, anak-anak” while he gave students a 
sheet of paper contains of descriptive text about the animal, several questions and 
also vocabularies that should be answered by them. Some students said, 
“Alhamdulillah, oke, Pak!”, “Waduh kok terakhir, Pak? Padahal ngajarnya 
sabar lho bapak ni”. The researcher answered the female students’ questions and 
gave them forty minutes to do the test and told them to do carefully as good as 
possible. 
In the end of the time, the researcher reminds the students to wrote their 
name and class, in the top of paper. He gave some advice for students such as, 
“Anak-anak, jangan lupa ya, hafalkan kosa-kata minimal satu kata perhari, 
seminggu minimal hafal tujuh kata, itu akan sangat membantu kalian 
kedepannya, terutama dalam bidang Bahasa Inggris. Yang kedua jangan lupa 
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ketika kalian mengerjakan sesuatu, bertanyalah pada guru kalian jika kalian 
mengalami kesulitan, ketika ulangan kerjakanlah sendiri sesuai kemampuan 
kalian, berusahalah memahami arti bacaan, pertanyaan dan kata-kata sulit. 
Rangkuman adalah kumpulan dari ide pokok atau gagasan yang penting yang 
ada dalam teks. Terakhir, siapapun yang mengajar kalian dikelas, hormatilah 
orang tersebut, insyaallah ilmunya barokah, aamiin.” The las is the researcher 
gave thank for them and he also ask the students to prepared a dictionary for the 
next meeting with the same theme. The teacher closed the meeting by saying 
hamdalah then Wassalamu’alaikum Warahmatullahi Wabarokatuh”. 
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Day/Date :   Thursday/ November, 21th 2018 
Time/Place :   10.15 - 11.00 a.m./ SMP Al-Islam 1 Surakarta 
Class  :   VIII E Class 
Agenda  :   2st Post-test 
The researcher entered the class by greeting Assalamu’alaikum 
Warahmatullahi Wabarokatuh. Then opened the meeting by saying basmalah 
together. The researcher asked, “Good Morning students! How are you today?” 
to the students and most of them said, “I’m fine, Alhamdulillah, thank you”. He 
also asked who is the students that absent on that day. 
As the researcher has told the students yesterday, he will be conducting 
the second post-test in this meeting, and almost all of students looks ready for 
that. No one showing the tired expression. The researcher said, “Apakah hari ini 
sehat semua? Semangat, kan? Hari ini adalah tes terakhir untuk kalian, dan saya 
terakhir kalinya berada disini, jadi tolong kalian nanti silahkan kerjakan soal ini 
sebaik-baiknya, mohon kerjasamanya ya, anak-anak” while he gave students a 
sheet of paper contains of descriptive text about the animal, several questions and 
also vocabularies that should be answered by them. Some students said, 
“Alhamdulullah sehat semua, Pak!”, “Pak, nggak ngajar terus disini aja, Pak!”, 
“Kok nggak teras sih, Pak!”, “Semoga skripsinya lancer ya, Pak!”, “Pak, nanti 
kalau udah lulus ngajar sini aja, Pak!” the researcher answered the female 
students’ questions and gave them forty minutes to do the test and told them to do 
carefully as good as possible. 
In the end of the time, the researcher reminds the students to wrote their 
name and class, in the top of paper. As the researcher has told in VIII E class 
before, he gave some advice for students such as, “Anak-anak, jangan lupa ya, 
hafalkan kosa-kata minimal satu kata perhari, seminggu minimal hafal tujuh 
kata, itu akan sangat membantu kalian kedepannya, terutama dalam bidang 
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Bahasa Inggris. Yang kedua jangan lupa ketika kalian mengerjakan sesuatu, 
bertanyalah pada guru kalian jika kalian mengalami kesulitan, ketika ulangan 
kerjakanlah sendiri sesuai kemampuan kalian, berusahalah memahami arti 
bacaan, pertanyaan dan kata-kata sulit. Rangkuman adalah kumpulan dari ide 
pokok atau gagasan yang penting yang ada dalam teks. Terakhir, siapapun yang 
mengajar kalian dikelas, hormatilah orang tersebut, insyaallah ilmunya barokah, 
aamiin.” The last is the researcher gave thank for them and he also ask the 
students to prepared a dictionary for the next meeting with the same theme. The 
teacher closed the meeting by saying hamdalah then Wassalamu’alaikum 
Warahmatullahi Wabarokatuh”. 
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Appendix 2: 
List Name of Students 
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List Name of VIII F Class Students 
No Name L/P 
1 AMELLIA RAHMA D P 
2 AMMAR RABBANI L 
3 ASMA’ AMANIA S P 
4 DIVA YOEZY MP P 
5 FATHURROHMAN SAK L 
6 HINDUN FITRIANA P 
7 IBNU AL FARIZI L 
8 KHOLID JUNDI A L 
9 M. AZHARUDDIN L 
10 M. DEFRAN R L 
11 M. IKHSAN A L 
12 M. OKAN R L 
13 NAJWA DARIN A P 
14 NOVI FITRI Y P 
15 PRAYOGA EDO A L 
16 SHOLEH SALAHUDIN L 
17 TEGAR BAYU S L 
18 VEBRINA PUTRI M P 
19 VISCA N P 
20 WAHYU HIDAYAT L 
21 YAN ARRUM RM P 
22 YANUAR ARIF W L 
23 ZANEROS EK P 
24 ZINJY J P 
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List Name of VIII E Class Students   
No Name L/P 
1 AL-AAQIB AL-FATTAH AI L 
2 ALFIAN BHAKTI N L 
3 AMNAN ROSI S L 
4 ANNISA MUTIARA F P 
5 BUNGA DESTYA A P 
6 DWICKY WAHYU S L 
7 FAJAR ILYAS R L 
8 FARAH NUR A P 
9 FARID DIMAS A L 
10 FRISCO VERNANDO SS L 
11 HASBI NURUL F L 
12 JASMINE NUR V P 
13 KARINA PUTRI A P 
14 LINDA MEDIA N P 
15 LUTHFI BAGAS W L 
16 M. AKBAR FP L 
17 M. AFLAH NABIL L 
18 M. ANAS SOFIAN S L 
19 M. HAIDAR AULIA A L 
20 NAJWA PRAMESTI SD P 
21 NASYWA KANIA F P 
22 NAUFAL NUR MP L 
23 RAJ FAKHITAH W P 
24 RATU SHYMA NTK P 
25 REYHAN NOVA A L 
26 ROYHANUL LUTHFI L 
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27 SANIA AZIZAH M P 
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Appendix 3: 
Syllabus and Lesson Plan 
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SILABUS SMP/MTs KURIKULUM 2013 
TAHUN AJARAN 2018/2019 
 
Mata Pelajaran :  Bahasa Inggris 
Kelas     :  VIII 
Kompetensi Inti :  
 
KI 1: Menghargai dan menghayati  ajaran agama yang dianutnya. 
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, 
gotong royong), santun, percaya diri,  dalam berinteraksi secara efektif dengan lingkungan 
sosial dan alam dalam jangkauan pergaulan dan keberadaannya 
KI 3: Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata. 
KI 4: Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, 
merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan 
sumber lain yang sama dalam sudut pandang/teori.  
 
Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
1.1. Mensyukuri 
kesempatan 
dapat 
mempelajari 
bahasa Inggris 
sebagai bahasa 
pengantar 
komunikasi 
Internasional 
yang 
diwujudkan 
dalam 
semangat 
belajar 
     
2.1. Menunjukkan 
perilaku santun 
dan peduli 
dalam 
melaksanakan 
komunikasi 
interpersonal 
dengan guru 
dan teman. 
2.2. Menunjukkan 
perilaku jujur, 
disiplin, 
     
146 
 
 
 
Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
percaya diri, 
dan 
bertanggung 
jawab dalam 
melaksanakan 
komunikasi 
transaksional 
dengan guru 
dan teman. 
2.3. Menunjukkan 
perilaku 
tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, 
dalam 
melaksanakan 
komunikasi 
fungsional. 
3.1 Menerapkan 
struktur teks 
dan unsur 
kebahasaan 
untuk 
melaksanakan 
fungsi sosial 
dari ungkapan 
meminta 
perhatian, 
mengecek 
pemahaman, 
menghargai 
kinerja yang 
baik, dan 
meminta dan 
mengungkapka
n pendapat, 
serta 
responnya, 
sesuai dengan 
konteks 
penggunaannya
. 
4.1   Menyusun teks 
lisan sederhana 
untuk 
mengucapkan 
dan merespon 
ungkapan 
meminta 
Teks lisan dan 
tulis untuk (a) 
meminta 
perhatian, (b) 
mengecek 
pemahaman, (c) 
menghargai 
kinerja yang baik, 
dan (d) meminta/ 
mengungkapkan 
pendapat serta 
responnya 
Masing-masing 
diajarkan secara 
terpisah 
 Fungsi sosial 
Menjaga hubungan 
interpersonal 
dengan guru dan 
teman 
Struktur  teks  
(ungkapan 
hafalan, tidak 
perlu dijelaskan 
tata bahasanya) 
 
a. Excuse me. 
Masing-masing 
menggunakan 
prosedur yang 
sama 
Mengamati 
 Siswa terbiasa 
atau sering 
mendengar 
dan 
menyaksikan 
guru dan 
warga sekolah 
lain (a) 
meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat serta 
meresponnya, 
dalam bahasa 
Inggris, 
bahasa 
Indonesia, dan 
bahasa lain, 
KRITERIA 
PENILAIAN 
 Tingkat 
ketercapaian 
fungsi sosial 
(a) meminta 
perhatian, 
(b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/me
ngungkapka
n pendapat, 
serta 
responnya. 
 Tingkat 
kelengkapan 
dan 
keruntutan 
struktur teks 
(a) meminta 
perhatian, 
(b) 
mengecek 
pemahaman, 
(c) 
8 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap 
tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, 
seperti: 
- www.daily
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
perhatian, 
mengecek 
pemahaman, 
dan 
menghargai 
kinerja yang 
baik, serta 
meminta dan 
mengungkapka
n pendapat 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang benar dan 
sesuai konteks 
Attention, 
please. Yes, 
please. 
Alright., dan 
semacamnya 
b. She’s kind, 
isn’t she? Yes, 
she is. 
Understood? Is 
it clear? Yes, 
Sir., dan 
semacamnya. 
c. That’s great. 
It’s beautiful. 
Excellent! 
Thanks you., 
dan 
semacamnya. 
d. What do you 
think? Rudi did 
it well, didn’t 
he? Is that how 
you say it? 
Yes, I think so. 
I don’t think 
so. No., dan 
semacamnya. 
Unsur kebahasaan 
(1) Kosa kata: kata 
sifat sederhana 
(2) Tata bahasa: 
kata rujukan it, 
they, these, 
those, that, 
this. 
(3) Penggunaan 
nominal 
singular dan 
plural secara 
tepat, dengan 
atau tanpa a, 
the, this, those, 
my, their, dsb 
secara tepat 
dalam frasa 
nominal  
(4) Ucapan, 
tekanan kata, 
intonasi 
dengan unsur 
kebahasaan 
yang dipilih 
untuk 
mendekatkan 
hubungan 
interpersonal 
dengan siswa 
(keteladanan). 
 Siswa dituntut 
untuk 
mencontoh 
keteladanan 
tersebut 
dengan (a) 
meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat serta 
meresponnya, 
dalam bahasa 
Inggris dan 
bahasa 
lainnya. 
Menanya 
Dengan 
bimbingan dan 
arahan guru, 
siswa 
menanyakan 
dan 
mempertanyaka
n antara lain 
tentang 
perbedaan 
antara 
ungkapan (a) 
meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) menghargai 
kinerja yang 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/me
ngungkapka
n pendapat, 
serta 
responnya. 
 Tingkat 
ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, tanda 
baca, tulisan 
tangan. 
 Sikap 
santun, 
peduli, dan 
percaya diri 
yang 
menyertai 
(a) meminta 
perhatian, 
(b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/me
ngungkapka
n pendapat, 
serta 
responnya. 
 
CARA 
PENILAIAN: 
Kinerja 
(praktik) 
Simulasi 
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resou
rce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
(5) Ejaan dan 
tanda baca 
(6) Tulisan tangan 
Topik 
Berbagai hal 
terkait dengan 
interaksi antara 
guru dan siswa 
selama proses 
pembelajaran, di 
dalam maupun di 
luar kelas, dengan 
memberikan 
keteladanan 
tentang perilaku 
jujur, disiplin, 
percaya diri, dan 
bertanggung 
jawab. 
baik, dan (d) 
meminta/meng
ungkapkan 
pendapat, serta 
responnya, 
dalam bahasa 
Inggris dengan 
yang ada dalam 
bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
akibat jika 
tidak 
melakukan, 
dsb. 
 
Mengumpulkan 
Informasi 
 Siswa 
mendengarka
n dan 
menyaksikan 
banyak contoh 
interaksi (a) 
meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat serta 
responnya 
dalam bahasa 
Inggris dari 
film, kaset, 
buku teks, 
dsb. 
 Siswa 
menirukan 
contoh-contoh 
interaksi (a) 
meminta 
perhatian, (b) 
dan/atau 
bermain peran 
(role play) 
dalam 
melakukan (a) 
meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) menghargai 
kinerja yang 
baik, dan (d) 
meminta/meng
ungkapkan 
pendapat, serta 
responnya. 
Observasi:   
(penilaian yang 
bertujuan 
untuk 
memberikan 
balikan secara 
lebih cepat) 
 Observasi 
terhadap 
tindakan 
siswa 
menggunak
an bahasa 
Inggris 
untuk (a) 
meminta 
perhatian, 
(b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/me
ngungkapka
n pendapat, 
dan 
responnya, 
ketika 
muncul 
kesempatan 
di dalam 
dan di luar 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat, 
serta 
responnya 
dalam bahasa 
Inggris 
dengan 
ucapan, 
tekanan kata, 
intonasi, dan 
sikap yang 
benar. 
 Dengan 
bimbingan 
dan arahan 
guru, siswa 
mengidentifik
asi ciri-ciri 
(fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan) 
interaksi (a) 
meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat, 
serta 
responnya. 
 Secara 
kolaboratif, 
siswa 
berusaha 
menggunakan 
bahasa Inggris 
untuk (a) 
meminta 
kelas. 
 Observasi 
terhadap 
kesungguha
n siswa 
dalam 
proses 
pembelajara
n di setiap 
tahapan. 
 Observasi 
terhadap 
kesantunan 
dan 
kepedulian 
dalam 
melaksanak
an 
komunikasi 
di dalam 
dan di luar 
kelas. 
Penilaian diri: 
Pernyataan 
siswa secara 
tertulis dalam 
jurnal belajar 
sederhana 
bahasa 
Indonesia 
tentang 
pengalaman 
belajar 
berinteraksi 
dengan (a) 
meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) menghargai 
kinerja yang 
baik, dan (d) 
meminta/meng
ungkapkan 
pendapat, 
termasuk 
kemudahan 
dan 
kesulitannya. 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
perhatian, (b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat, 
serta 
responnya 
dalam konteks 
pembelajaran, 
simulasi, role-
play, dan 
kegiatan lain 
yang 
terstruktur. 
Mengasosiasi 
 Siswa 
membandingk
an ungkapan 
(a) meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat, 
serta 
responnya 
yang telah 
dikumpulkan 
dari berbagai 
sumber 
tersebut di 
atas. 
 Siswa 
membandingk
an ungkapan 
(a) meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat, 
serta 
responnya 
yang telah 
dipelajari  
tersebut di 
atas dengan 
yang ada di 
sumber-
sumber lain, 
atau dengan 
yang 
digunakan 
dalam bahasa 
lain.  
 Siswa 
memperoleh 
balikan 
(feedback) 
dari guru dan 
teman tentang 
fungsi sosial 
dan unsur 
kebahasaan 
yang 
digunakan. 
Mengkomunikasi
kan 
 Siswa 
menggunakan 
bahasa Inggris 
setiap kali 
muncul 
kesempatan 
(a) meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat, 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
serta 
responnya, di 
dalam dan di 
luar kelas, 
dengan unsur 
kebahasaan 
yang dapat 
mendekatkan 
hubungan 
interpersonal.  
 Siswa 
berupaya 
berbicara 
secara lancar 
dengan 
ucapan, 
tekanan kata, 
intonasi yang 
benar dan 
menulis 
dengan ejaan 
dan tanda 
baca yang 
benar, serta 
tulisan yang 
jelas dan rapi. 
 Siswa 
membicaraka
n 
permasalahan 
yang dialami 
dalam 
menggunakan 
bahasa Inggris 
untuk (a) 
meminta 
perhatian, (b) 
mengecek 
pemahaman, 
(c) 
menghargai 
kinerja yang 
baik, dan (d) 
meminta/men
gungkapkan 
pendapat, 
serta 
responnya dan 
menuliskanny
a dalam jurnal 
belajar 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
sederhana 
dalam bahasa 
Indonesia. 
3.9 Menerapkan 
struktur teks dan 
unsur 
kebahasaan 
untuk 
melaksanakan 
fungsi sosial 
menyatakan dan 
menanyakan 
perbandingan 
jumlah dan sifat 
orang, binatang, 
benda, sesuai 
dengan konteks 
penggunaannya . 
4.10 Menyusun teks 
lisan dan tulis 
untuk 
menyatakan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang benar dan 
sesuai konteks. 
. 
 
Teks lisan dan 
tulis yang  
menyatakan dan 
menanyakan 
perbandingan 
jumlah dan sifat 
orang, binatang, 
benda 
Fungsi sosial  
Mengidentifikasi, 
mengenalkan, 
memuji, mencela, 
mengagumi 
Struktur teks 
Who is taller? 
Your sister or 
your brother?; No 
one in the class is 
big as Candra. He 
is the biggest. He 
is bigger than any 
other student in 
the class.; To me, 
writing is more 
difficult than 
reading. Listening 
is the most 
difficult. Our 
library have more 
books than the 
community 
library., dan 
semacamnya. 
Unsur kebahasaan 
(1) Kosa kata: 
kata benda 
dan kata sifat 
yang terkait 
dengan 
orang, 
binatang, 
benda di 
kelas, 
sekolah, 
 Mengamati 
 Siswa terbiasa 
atau sering 
mendengar 
dan 
menyaksikan 
guru dan 
warga sekolah 
lain 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda, dalam 
bahasa 
Inggris, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya. 
 Siswa dituntut 
untuk 
mencontoh 
kebiasaan 
tersebut 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda, dalam 
bahasa 
Inggris, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
KRITERIA 
PENILAIAN 
 Tingkat 
ketercapaian 
fungsi sosial 
menyebutka
n dan 
menanyakan 
tentang 
perbandinga
n jumlah 
dan sifat 
orang, 
binatang, 
benda. 
 Tingkat 
kelengkapan 
dan 
keruntutan 
dalam 
menyebutka
n dan 
menanyakan 
tentang 
perbandinga
n jumlah 
dan sifat 
orang, 
binatang, 
benda. 
 Tingkat 
ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, tanda 
baca, tulisan 
tangan. 
 Sikap 
tanggung 
8 JP  Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap 
tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet, 
seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resou
rce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
rumah, dan 
sekitarnya 
(2) Perbandingan 
sifat: as ... as, 
-er, -est, 
more ..., the 
most ... 
(3) Perbandingan 
jumlah: more, 
fewer, less 
(4) Penggunaan 
nominal 
singular dan 
plural secara 
tepat, dengan 
atau tanpa a, 
the, this, 
those, my, 
their, dsb 
secara tepat 
dalam frasa 
nominal  
(5) Ucapan, 
tekanan kata, 
intonasi,  
(6) Ejaan dan 
tanda baca 
(7) Tulisan 
tangan. 
Topik 
Sifat orang dan 
benda di kelas, 
sekolah, rumah, 
dan sekitarnya 
yang memberikan 
keteladanan 
tentang perilaku 
jujur, disiplin, 
percaya diri, dan 
bertanggung 
jawab. 
 
sosialnya. 
Menanya 
Dengan 
bimbingan dan 
arahan guru, 
siswa 
menanyakan dan 
mempertanyakan 
antara lain 
tentang 
perbedaan antara 
cara 
menyebutkan 
dan menanyakan 
tentang 
perbandingan 
jumlah dan sifat 
orang, binatang, 
benda, dalam 
bahasa Inggris 
dengan yang ada 
dalam bahasa 
Indonesia, 
kemungkinan 
menggunakan 
ungkapan lain, 
akibat jika tidak 
melakukan, dsb. 
Mengumpulkan 
Informasi 
 Siswa 
mendengarka
n dan 
menyaksikan 
banyak contoh 
interaksi 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda dalam 
bahasa Inggris 
dari film, 
kaset, buku 
jawab, 
kerjasama, 
peduli, dan 
percaya diri 
yang 
menyertai 
tindakan 
menyebutka
n dan 
menanyakan 
tentang 
perbandinga
n jumlah 
dan sifat 
orang, 
binatang, 
benda. 
 
CARA 
PENILAIAN: 
Kinerja 
(praktik) 
Simulasi 
dan/atau 
bermain peran 
(role play) 
dalam bentuk 
interaksi 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda. 
Observasi:   
(penilaian yang 
bertujuan 
untuk 
memberikan 
balikan secara 
lebih cepat) 
 Observasi 
terhadap 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
teks, dsb. 
 Siswa 
menirukan 
contoh-contoh 
interaksi 
dengan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda dalam 
bahasa Inggris 
dengan 
ucapan, 
tekanan kata, 
intonasi, dan 
sikap yang 
benar. 
 Dengan 
bimbingan 
dan arahan 
guru, siswa 
mengidentifik
asi ciri-ciri 
(fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan) 
interaksi 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda. 
 Secara 
kolaboratif, 
siswa 
berusaha 
menggunakan 
bahasa Inggris 
untuk 
menyebutkan 
tindakan 
siswa 
menggunak
an bahasa 
Inggris 
untuk 
menyebutka
n dan 
menanyakan 
tentang 
perbandinga
n jumlah 
dan sifat 
orang, 
binatang, 
benda, 
ketika 
muncul 
kesempatan, 
di dalam 
dan di luar 
kelas. 
 Observasi 
terhadap 
kesungguha
n, tanggung 
jawab, dan 
kerja sama 
siswa dalam 
proses 
pembelajara
n di setiap 
tahapan. 
 Observasi 
terhadap 
kepedulian 
dan 
kepercayaan 
diri dalam 
melaksanak
an 
komunikasi, 
di dalam 
dan di luar 
kelas. 
Penilaian diri: 
Pernyataan 
siswa secara 
tertulis dalam 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda dalam 
konteks 
pembelajaran, 
simulasi, role-
play, dan 
kegiatan lain 
yang 
terstruktur. 
Mengasosiasi 
 Siswa 
membandingk
an ungkapan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda yang 
telah 
dikumpulkan 
dari berbagai 
sumber 
tersebut di 
atas. 
 Siswa 
membandingk
an ungkapan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda yang 
telah 
dipelajari  
tersebut di 
atas dengan 
jurnal belajar 
sederhana 
berbahasa 
Indonesia 
tentang 
pengalaman 
belajar 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda, 
termasuk 
kemudahan 
dan 
kesulitannya. 
Tes tertulis 
Membaca dan 
menulis teks 
yang menuntut 
pemahaman dan 
kemampuan 
menghasilkan 
teks yang di 
dalamnya 
termasuk 
tindakan 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan sifat 
orang, binatang, 
benda. 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
yang ada di 
sumber-
sumber lain, 
atau dengan 
yang 
digunakan 
dalam bahasa 
lain.  
 Siswa 
memperoleh 
balikan 
(feedback) 
dari guru dan 
teman tentang 
fungsi sosial 
dan unsur 
kebahasaan 
yang 
digunakan. 
 
 
Mengkomunikasi
kan 
 Siswa 
menggunakan 
bahasa Inggris 
setiap kali 
muncul 
kesempatan 
untuk 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda, di 
dalam dan di 
luar kelas, 
dengan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosialnya.  
 Siswa 
berupaya 
berbicara 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
secara lancar 
dengan 
ucapan, 
tekanan kata, 
intonasi yang 
benar dan 
menulis 
dengan ejaan 
dan tanda 
baca yang 
benar, serta 
tulisan yang 
jelas dan rapi. 
 Siswa 
membicaraka
n 
permasalahan 
yang dialami 
dalam 
menggunakan 
bahasa Inggris 
untuk 
menyebutkan 
dan 
menanyakan 
tentang 
perbandingan 
jumlah dan 
sifat orang, 
binatang, 
benda dan 
menuliskanny
a dalam jurnal 
belajar 
sederhana 
dalam bahasa 
Indonesia. 
3.10 Menerapkan 
struktur teks 
dan unsur 
kebahasaan 
untuk 
melaksanakan 
fungsi sosial 
teks deskriptif 
dengan 
menyatakan 
dan 
menanyakan 
tentang 
Teks deskriptif 
pendek dan 
sederhana, 
tentang orang, 
binatang, dan 
benda 
Fungsi sosial  
Membanggakan, 
menjual, 
mengenalkan, 
mengidentifikasi, 
 Mengamati 
 Siswa 
menyalin 
dengan tulisan 
tangan yang 
rapi beberapa 
teks deskriptif 
tentang orang, 
binatang, dan 
benda, sangat 
pendek dan 
sederhana dari 
berbagai 
KRITERIA 
PENILAIAN 
 Tingkat 
ketercapaian 
fungsi sosial 
teks 
deskriptif 
tentang 
orang, 
binatang, 
benda, 
pendek dan 
16 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap 
tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
deskripsi 
orang, 
binatang, dan 
benda, pendek 
dan sederhana, 
sesuai dengan 
konteks 
penggunaan 
nya . 
4.11 Menangkap 
makna dalam 
teks deskriptif 
lisan dan tulis, 
pendek dan 
sederhana. 
4.12 Menyusun teks 
deskriptif lisan 
dan tulis, 
pendek dan 
sederhana, 
tentang orang, 
binatang, dan 
benda, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang benar dan 
sesuai konteks. 
 
mengkritik, dsb. 
Struktur text 
(gagasan utama 
dan informasi 
rinci) 
a. Menyebutkan 
nama orang, 
binatang, benda 
dan nama 
bagian-
bagiannya yang 
dipilih untuk 
dideskripsikan 
b. Menyebutkan 
sifat orang, 
binatang, benda 
dan bagiannya, 
dan  
c. Menyebutkan 
tindakan dari 
atau terkait 
dengan orang, 
binatang, benda 
yang semuanya 
sesuai dengan 
fungsi sosial 
yang hendak 
dicapai. 
Panjang teks: 
kurang lebih 6 
(tiga) kalimat. 
Unsur kebahasaan 
(1) Penyebutan 
kata benda 
singular 
dengan a dan 
the, dan 
plural (-s). 
(2) Kata ganti it, 
they, she, we, 
dst.; our, my, 
your, their, 
dst. 
(3) Kata sifat 
tentang 
orang, 
sumber, 
dengan 
menggunakan 
ejaan dan 
tanda baca 
dengan benar. 
 Siswa 
membaca dan 
mendengarkan 
teks-teks 
tersebut untuk 
memahami isi 
pesannya. 
 Dengan 
bimbingan 
guru, siswa 
mengidentifik
asi fungsi 
sosialnya, 
struktur teks 
(termasuk a.l. 
gagasan utama 
dan informasi 
rinci), dan 
unsur 
kebahasaan 
dari setiap teks 
tersebut. 
Menanya 
Dengan 
bimbingan dan 
arahan guru, 
siswa 
menanyakan dan 
mempertanyakan 
tentang fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
setiap teks 
tersebut. 
Mengumpulkan 
Informasi 
 Secara 
kolaboratif, 
siswa mencari 
dan 
mengumpulan 
sederhana. 
 Tingkat 
kelengkapan 
dan 
keruntutan 
dalam 
menyebutka
n dan 
menanyakan 
tentang 
deskripsi 
orang, 
binatang, 
benda dalam 
teks 
derkriptif. 
 Tingkat 
ketepatan 
unsur 
kebahasaan: 
tata bahasa, 
kosa kata, 
ucapan, 
tekanan 
kata, 
intonasi, 
ejaan, tanda 
baca, 
kerapihan 
tulisan 
tangan. 
 Sikap 
tanggung 
jawab, 
kerjasama, 
cinta damai, 
dan percaya 
diri yang 
menyertai 
tindakan 
menyebutka
n dan 
menanyakan 
tentang 
deskripsi 
orang, 
binatang, 
benda, 
dalam teks 
dan akurat 
 Contoh teks 
dari sumber 
otentik 
 Sumber dari 
internet, 
seperti: 
- www.daily
english.co
m 
- http://ameri
canenglish.
state.gov/fil
es/ae/resou
rce_files 
- http://learn
english.brit
ishcouncil.
org/en/ 
- https://ww
w.google.c
om/ 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
binatang, 
benda dalam 
kehidupan 
siswa di 
rumah, 
sekolah, dan 
sekitarnya, 
dengan atau 
tanpa kata 
keterangan 
quite, very. 
(4) Frasa 
nominal 
seperti dark 
brown, cute 
little cat, 
beautiful red 
flower 
(5) Kata kerja 
untuk 
menyatakan 
keadaan dan 
tindakan rutin 
dalam simple 
present tense: 
be, have, go, 
play,get, take, 
dll. 
(6) Penggunaan 
nominal 
singular dan 
plural secara 
tepat, dengan 
atau tanpa a, 
the, this, 
those, my, 
their, dsb 
secara tepat 
dalam frasa 
nominal  
(7) Ucapan, 
tekanan kata, 
intonasi 
(8) Ejaan dan 
tanda baca 
(9) Tulisan 
tangan 
  Topik 
beberapa teks 
deskriptif 
tentang orang, 
binatang, dan 
benda, sangat 
pendek dan 
sederhana dari 
berbagai 
sumber, 
termasuk dari 
internet, film, 
koran, 
majalah, buku 
teks, dsb. 
 Siswa 
membaca 
rujukan dari 
berbagai 
sumber, 
termasuk buku 
teks, untuk 
mengetahui 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
dari teks 
deskriptif 
tentang orang, 
binatang, dan 
benda. 
 Siswa 
membaca 
semua teks 
deskriptif 
tentang orang, 
binatang, dan 
benda yang 
telah 
terkumpul tsb., 
secara lebih 
cermat dengan 
cara 
mengidentifik
asi dan 
menyebutkan: 
- fungsi 
sosial 
setiap teks 
- nama 
deskriptif. 
 
CARA 
PENILAIAN: 
Kinerja 
(praktik) 
Tugas 
menganalisis 
dan 
menghasilkan 
teks deskriptif 
tentang orang, 
binatang, 
benda nyata di 
lingkungan 
sekitar. 
 
Observasi:   
(penilaian yang 
bertujuan 
untuk 
memberikan 
balikan secara 
lebih cepat) 
 Observasi 
terhadap 
tindakan 
siswa 
menggunak
an bahasa 
Inggris 
untuk 
menyebutka
n dan 
menanyakan 
deskripsi 
orang, 
binatang, 
benda, 
ketika 
muncul 
kesempatan, 
di dalam 
dan di luar 
kelas. 
 Observasi 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
Orang, binatang, 
benda di sekitar 
dan relevan 
dengan kehidupan 
siswa, dengan 
memberikan 
keteladanan 
tentang perilaku 
jujur, disiplin, 
percaya diri, 
kerjasama, dan 
bertanggung 
jawab. 
 
orang, 
binatang, 
benda 
yang 
dideskrips
ikan 
- sifat 
orang, 
binatang, 
benda 
yang 
dideskrips
ikan 
- tindakan 
orang, 
binatang, 
benda 
yang 
dideskrips
ikan 
- kosa kata, 
tata 
bahasa, 
ucapan, 
tekanan 
kata, 
ejaan, 
tanda baca 
yang 
digunakan 
 Secara 
kolaboratif 
siswa meniru 
contoh-contoh 
yang ada 
untuk 
membuat teks 
deskriptif 
sangat pendek 
dan sederhana 
tentang orang, 
binatang, dan 
benda untuk 
mencapai 
fungsi sosial 
yang berbeda-
beda, dengan 
struktur teks, 
dan unsur 
kebahasaan 
terhadap 
kesungguha
n, tanggung 
jawab, dan 
kerja sama 
siswa dalam 
proses 
pembelajara
n di setiap 
tahapan. 
 Observasi 
terhadap 
kepedulian 
dan 
kepercayaan 
diri dalam 
melaksanak
an 
komunikasi, 
di dalam 
dan di luar 
kelas. 
Penilaian diri: 
Pernyataan 
siswa secara 
tertulis dalam 
jurnal belajar 
sederhana 
berbahasa 
Indonesia 
tentang 
pengalaman 
belajar 
memahami dan 
menghasilkan 
teks deskriptif 
tentang orang, 
binatang, 
benda, 
termasuk 
kemudahan 
dan 
kesulitannya. 
Tes tertulis 
Membaca dan 
menulis teks 
deskriptif yang 
menuntut 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
yang sesuai 
konteks.  
Mengasosiasi 
 Siswa 
membandingk
an fungsi 
sosial, struktur 
teks (termasuk 
a.l. gagasan 
utama dan 
informasi 
rinci), dan 
unsur 
kebahasaan 
dari beberapa 
teks deskriptif 
tentang orang, 
binatang, 
benda yang 
telah 
dikumpulkan 
dari berbagai 
sumber 
tersebut di 
atas. 
 Siswa 
memperoleh 
balikan 
(feedback) dari 
guru dan 
teman tentang 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang 
digunakan 
dalam teks 
deskriptif yang 
mereka 
hasilkan.  
Mengkomunikas
ikan 
 Siswa 
membuat 
beberapa teks 
deskriptif 
sangat pendek 
pemahaman 
dan pemaparan 
tentang 
deskripsi 
orang, 
binatang, 
benda. 
Portofolio 
 Kumpulan 
karya teks 
deskriptif 
sangat 
pendek dan 
sederhana 
tentang 
orang, 
binatang, 
benda yang 
telah dibuat. 
 Kumpulan 
hasil analisis 
tentang 
beberapa 
teks 
deskriptif 
tentang 
orang, 
binatang, 
benda. 
 Lembar soal 
dan hasil tes 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
dan sederhana 
tentang orang, 
binatang, 
benda yang 
ada dalam 
kehidupan 
siswa di 
rumah, kelas, 
sekolah, dan 
sekitarnya 
dalam bahasa 
Inggris, 
dengan 
struktur teks 
dan unsur 
kebahasaan 
yang sesuai 
dengan fungsi 
sosial nyata 
yang hendak 
dicapai 
(membanggak
an, 
mengenalkan, 
mengidentifik
asi, memuji, 
mengkritik, 
dsb). 
 Siswa 
berupaya 
berbicara 
secara lancar 
dengan 
ucapan, 
tekanan kata, 
intonasi yang 
benar dan 
menulis 
dengan ejaan 
dan tanda baca 
yang benar, 
serta tulisan 
yang jelas dan 
rapi. 
 Siswa 
membicarakan 
permasalahan 
yang dialami 
dalam 
membuat teks 
deskriptif 
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Kompetensi Dasar 
Materi 
Pokok/Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
tentang orang, 
binatang, 
benda  dan 
menuliskanny
a dalam jurnal 
belajar 
sederhana 
dalam bahasa 
Indonesia. 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Sekolah 
Mata Pelajaran 
Kelas/ Semester 
Materi Pokok 
Alokasi Waktu 
: 
: 
: 
: 
: 
SMP Al Islam 1 Surakarta 
Bahasa Inggris 
VIII/ Genap 
Descriptive Text 
135 menit (3 x 45 menit) 
 
A. Kompetensi Inti 
KI 1 KI 2 
Menghayati dan mengamalkan  ajaran 
agama yang dianutnya. 
Menghayati dan mengamalkan perilaku 
jujur, disiplin, tanggungjawab, peduli 
(gotong royong, kerjasama, toleran, 
damai),  santun, responsif dan pro-aktif 
dan menunjukkan sikap sebagai bagian 
dari solusi atas berbagai permasalahan 
dalam berinteraksi secara efektif dengan 
lingkungan sosial dan alam serta dalam 
menempatkan diri sebagai cerminan 
bangsa dalam pergaulan dunia. 
 
KI 3 KI 4 
Memahami, menerapkan, menganalisis 
pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingin 
tahunya tentang ilmu pengetahuan, 
teknologi seni, budaya, dan humaniora 
dengan wawasan kemanusiaan, 
kebangsaan, kenegaraan, dan 
peradaban terkait penyebab fenomena 
Mengolah, menalar,  dan menyaji  dalam 
ranah konkret dan ranah abstrak                 
terkait dengan pengembangan dari yang 
dipelajarinya di sekolah secara mandiri, 
dan mampu  menggunakan metoda 
sesuai kaidah keilmuan. 
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dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan 
bakat dan minatnya untuk memecahkan 
masalah. 
 
B. Kompetensi Dasar dan Indikator 
No Kompetensi Dasar ( KD) No Kompetensi Dasar ( KD) 
3.10 Menerapkan  struktur teks dan 
unsur kebahasaan untuk 
melaksanakan fungsi sosial  teks 
deskriptif dengan menyatakan dan 
menanyakan tentang deskripsi 
terkait keberadaan binatang buas, 
pendek dan sederhana, sesuai 
dengan konteks penggunaannya. 
 
4.11 
 
 
4.12 
Menangkap makna dalam teks 
deskriptif lisan dan tulis, 
pendek dan sederhana. 
Menyusun teks deskriptif lisan 
dan tulis, pendek dan 
sederhana, terkait keberadaan 
binatang buas, dengan 
memperhatikan fungsi sosial, 
struktur teks dan 
unsur kebahasaan yang benar 
dan sesuai konteks. 
 
No Indikator Pencapaian 
Kompetensi  (IPK) 
No Indikator Pencapaian 
Kompetensi  (IPK) 
3.3.1 Mengidentifikasi fungsi sosial, 
struktur teks, dan bentuk 
kebahasaan serta format 
penyampaian atau penulisannya. 
4.4.1 Membaca teks deskriptif 
dengan lancar dan benar. 
3.3.2 Mengidentifikasi kosa kata yang 
digunakan dalam teks deskriptif. 
4.4.2 Menyusun teks lisan dan 
tertulis mengenai keberadaan 
binatang buas sesuai dengan 
fungsi sosial, struktur teks dan 
struktur kebahasaan. 
3.3.3 Mengidentifikasi gagasan utama, 4.4.3 Memberikan gambaran 
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informasi rinci, dan informasi 
tertentu dalam teks deskriptif 
dari sebuah bacaan.   
mengenai keberadaan binatang 
buas, baik yang ada di 
lingkungan kota tempat tinggal 
maupun di alam bebas. 
3.3.4 Mengelompokkan struktur, 
fungsi sosial, dan unsur 
kebahasaan teks berdasarkan 
penggunaannya 
  
3.3.5 Merespon struktur kebahasaan 
dari kalimat yang menyatakan 
informasi keberadaan binatang 
buas secara lisan dan tertulis. 
  
 
C. Tujuan Pembelajaran 
(Pengetahuan) 
3.3.1. Siswa dapat mengidentifikasi fungsi sosial, struktur teks, dan bentuk 
kebahasaan serta format penyampaian atau penulisannya. 
3.3.2.   Siswa dapat mengidentifikasi kosa kata yang digunakan dalam teks 
deskriptif. 
3.3.3. Siswa dapat mengidentifikasi gagasan utama, informasi rinci, dan informasi 
tertentu dalam teks report dari sebuah bacaan. 
3.3.4. Siswa dapat mengelompokkan struktur, fungsi sosial, dan unsur kebahasaan 
teks berdasarkan penggunaannya. 
3.3.5.   Siswa dapat merespon struktur kebahasaan dari kalimat yang menyatakan 
informasi keberadaan binatang buas secara lisan dan tertulis. 
(Penerapan) 
4.4.1. Siswa dapat membaca teks deskriptif dengan lancar dan benar. 
4.4.2. Siswa dapat menyusun teks lisan dan tertulis mengenai keberadaan 
binatang buas sesuai dengan fungsi sosial, struktur teks dan struktur 
kebahasaan. 
4.4.3. Siswa dapat memberikan gambaran mengenai keberadaan binatang buas, 
baik yang ada di lingkungan kota tempat tinggal maupun di alam bebas. 
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D. Materi 
1. Teks deskriptif. 
2. Fungsi Sosial: 
a) Menyampaikan gambaran kepada pembaca maupun mengenai keberadaan 
binatang buas. 
b) Mengenalkan, mengidentifikasi, mengkritik sebuah benda, khususnya 
keberadaan binatang buas, yang menarik dan bisa menjadi perhatian publik. 
3. Struktur: 
a) Identifikasi keberadaan binatang buas. 
b) Sifat (ukuran, warna, jumlah, bentuk) binatang buas. 
c) Fungsi dan manfaat binatang buas. 
4. Unsur Kebahasaan: 
a) Kosa kata dan istilah terkait dengan keberadaan binatang buas. 
b) Adverbia terkait waktu seperti always, often, sometimes, never, usually, 
every. 
c) Kalimat perbandingan komparatif dan superlative seperti as ... as, -er, -est, 
more .., the most ..  
 
E. Metode Pembelajaran 
Menyimak, diskusi kelompok, studi pustaka, penugasan individu dan kelompok. 
 
F. Media 
Beberapa lembar kertas berisikan teks deskriptif. 
 
G. Sumber 
 Buku Paket Bahsa Inggris kelas 8: Reading Practice, Look Ahead for English 
Course 
 
H. Langkah-langkah Pembelajaran 
1. Pertemuan ke-1 (45 menit) 
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Kegiatan Pendahuluan (5 Menit) 
Guru: 
Orientasi  
 Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada 
Tuhan YME dan berdoa untuk memulai pembelajaran. 
 Memeriksa kehadiran peserta didik sebagai sikap disiplin. 
 Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan 
pembelajaran.  
 
Aperpepsi  
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan 
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya. 
 Mengingatkan kembali materi prasyarat dengan bertanya. 
 Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan 
dilakukan. 
 
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
 Apabila materi tema/projek ini dikerjakan dengan baik dan sungguh-sungguh ini 
dikuasai dengan baik, maka peserta didik diharapkan dapat menjelaskan tentang 
materi Istilah khusus terkait dengan teks deskritif. 
 Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung. 
 Mengajukan pertanyaan. 
 
Pemberian Acuan 
 Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu. 
 Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan KKM 
pada pertemuan yang berlangsung. 
 Pembagian kelompok belajar. 
 Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan langkah-
langkah pembelajaran. 
 
Kegiatan Inti (35 Menit) 
Sintak Model 
Pembelajaran 
Kegiatan Pembelajaran 
Stimulation 
(Stimulasi/pemberian 
KEGIATAN LITERASI 
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rangsangan) Peserta didik diberi rangsangan untuk memusatkan 
perhatian pada topik materi istilah khusus terkait 
dengan jenis pengalaman pribadinya dengan cara: 
 Melihat (tanpa atau dengan alat) 
Menayangkan gambar yang relevan. 
 Mengamati  
 Teks tentang gambaran keberadaan binatang 
buas yang memiliki istilah/ ciri-ciri khusus. 
 Pemberian contoh materi yang memiliki 
istilah khusus terkait dengan teks deskritif. 
 Membaca  
Kegiatan literasi ini dilakukan di rumah dan di 
sekolah dengan membaca materi dari buku paket 
atau buku-buku penunjang lain, dari internet atau 
materi yang berhubungan dengan istilah khusus 
terkait dengan teks deskritif tentang informasi 
keberadaan binatang buas. 
 Menulis  
Menulis beberapa kosakata dari hasil 
pengamatan dan bacaan terkait istilah terkait 
dengan teks deskritif tentang gambaran 
keberadaan binatang buas. 
 Mendengar  
Pemberian materi yang berhubungan dengan 
istilah khusus terkait dengan teks deskritif. 
 Menyimak  
Penjelasan pengantar kegiatan secara garis besar 
atau global tentang materi pelajaran mengenai: 
Istilah khusus terkait dengan teks deskritif. 
 
Untuk melatih rasa syukur, kesungguhan dan 
kedisiplinan, ketelitian, mencari informasi. 
Problem statement 
(pertanyaan/identifikasi 
masalah) 
CRITICAL THINKING (BERPIKIR KRITIK) 
 
Guru memberikan kesempatan pada peserta didik 
untuk mengidentifikasi sebanyak mungkin 
pertanyaan yang berkaitan dengan teks deskritif 
yang disajikan dan akan dijawab melalui kegiatan 
belajar, contohnya: 
 Mengajukan pertanyaan tentang materi: 
Istilah khusus terkait dengan teks deskritif 
Yang tidak dipahami dari apa yang diamati atau 
pertanyaan untuk mendapatkan informasi 
tambahan tentang apa yang diamati (dimulai dari 
pertanyaan faktual sampai ke pertanyaan yang 
bersifat hipotetik) untuk mengembangkan 
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kreativitas, rasa ingin tahu, kemampuan 
merumuskan pertanyaan untuk membentuk 
pikiran kritis yang perlu untuk hidup cerdas dan 
belajar sepanjang hayat. 
Data collection 
(Pengumpulan data) 
KEGIATAN LITERASI 
 
Peserta didik mengumpulkan informasi yang 
relevan untuk menjawab pertanyaan yang telah 
diidentifikasi melalui kegiatan: 
 Mengamati objek atau kejadian 
Mengamati dengan seksama materi istilah 
khusus terkait dengan teks dekskriptif yang 
sedang dipelajari dalam bentuk teks handout 
yang disajikan dan mencoba 
menginterpretasikannya. 
 Membaca sumber lain selain buku teks 
Secara disiplin melakukan kegiatan literasi 
dengan mencari dan membaca berbagai referensi 
dari berbagai sumber guna menambah 
pengetahuan dan pemahaman tentang materi 
istilah khusus terkait dengan teks report yang 
sedang dipelajari. 
 Aktivitas  
Menyusun daftar pertanyaan atas hal-hal yang 
belum dapat dipahami dari kegiatan mengamati 
dan membaca yang akan diajukan kepada guru 
berkaitan dengan materi istilah khusus terkait 
dengan teks report yang sedang dipelajari. 
 Wawancara/ tanya jawab dengan 
narasumber  
Mengajukan pertanyaan berkaitan dengan materi 
istilah khusus terkait dengan teks report yang 
telah disusun dalam daftar pertanyaan kepada 
guru. 
 
COLLABORATION (KERJASAMA) 
Peserta didik dibentuk kelompok hanya dengan 
teman sebangku untuk: 
 Mendiskusikan  
Peserta didik dan guru secara bersama-sama 
membahas tentang istilah khusus/jenis kosakata 
yang terkait dengan teks report yang ada di 
dalam lembar teks. 
 Mengumpulkan informasi  
Mencatat istilah khusus / jenis kosakata yang 
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terdapat dalam teks deskritif di lembar teks 
dengan tulisan yang rapi. 
 Mempresentasikan ulang  
Peserta didik mengkomunikasikan secara lisan / 
mempresentasikan / melafalkan jenis kosakata / 
istilah khusus dengan rasa percaya diri terkait 
dengan teks report sesuai dengan 
pemahamannya. 
 Saling tukar informasi tentang materi: 
Istilah khusus terkait dengan teks deskritif 
Dengan ditanggapi aktif oleh peserta didik dari 
kelompok lainnya sehingga diperoleh sebuah 
pengetahuan baru yang dapat dijadikan sebagai 
bahan diskusi kelompok, kemudian dengan 
menggunakan metode ilmiah yang terdapat pada 
buku pegangan peserta didik atau pada lembar kerja 
yang disediakan dengan cermat untuk 
mengembangkan sikap teliti, jujur, sopan, 
menghargai pendapat orang lain, kemampuan 
berkomunikasi, menerapkan kemampuan 
mengumpulkan informasi melalui berbagai cara 
yang dipelajari, mengembangkan kebiasaan belajar 
dan belajar sepanjang hayat. 
Verification (pembuktian) CRITICAL THINKING (BERPIKIR KRITIK) 
 
Peserta didik mendiskusikan hasil pengamatannya 
dan memverifikasi hasil pengamatannya dengan 
data-data atau teori pada buku sumber melalui 
kegiatan: 
 Menambah keluasan dan kedalaman sampai 
kepada pengolahan informasi yang bersifat 
mencari solusi dari berbagai sumber yang 
memiliki pendapat yang berbeda sampai kepada 
yang bertentangan untuk mengembaangkan 
sikap jujur, teliti, disiplin, taat aturan, kerja 
keras, kemampuan menerapkan prosedur dan 
kemampuan berpikir induktif serta deduktif 
dalam membuktikan tentang materi: 
Istilah khusus terkait dengan teks deskritif 
Antara lain dengan: Peserta didik dan guru secara 
beersama-sama membahas jawaban soal-soal yang 
telah dikerjakan oleh peserta didik. 
Generalization (Menarik 
kesimpulan) 
COMMUNICATION (BERKOMUNIKASI) 
 
Peserta didik berdiskusi untuk menyimpulkan 
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 Menyampaikan hasil diskusi tentang materi 
istilah khusus terkait dengan teks deskritif 
berupa kesimpulan berdasarkan hasil analisis 
secara lisan, tertulis, atau media lainnya untuk 
mengembangkan sikap jujur, teliti, toleransi, 
kemampuan berpikir sistematis, mengungkapkan 
pendapat dengan sopan. 
 Menunjukkan hasil diskusi kelompok secara 
klasikal tentang materi: 
Istilah khusus terkait dengan teks deskritif 
 Mengemukakan pendapat atas pertunjukkan 
hasil kerja yang dilakukan tentang materi istilah 
khusus terkait dengan teks report. 
 
CREATIVITY (KREATIVITAS) 
 Menyimpulkan tentang poin-poin penting yang 
muncul dalam kegiatan pembelajaran yang baru 
dilakukan berupa: 
Laporan hasil pengamatan secara tertulis tentang 
materi: 
Istilah khusus terkait dengan teks deskritif 
 Menjawab pertanyaan tentang materi istilah 
khusus terkait dengan teks deskritif yang 
terdapat pada buku pegangan peserta didik atau 
lembar kerja yang telah disediakan. 
 Bertanya tentang hal yang belum dipahami, atau 
guru melemparkan beberapa pertanyaan kepada 
siswa berkaitan dengan materi istilah khusus 
terkait dengan teks deskritif yang akan selesai 
dipelajari. 
Menyelesaikan soal-soal materi istilah khusus 
terkait dengan teks deskritif yang terdapat pada 
buku pegangan peserta didik atau pada lembar 
kerja yang telah disediakan secara individu 
untuk mengetahui penguasaan siswa terhadap 
materi pelajaran. 
 
Catatan: Selama pembelajaran istilah khusus terkait dengan teks deskritif 
berlangsung, guru mengamati sikap siswa dalam pembelajaran yang meliputi 
sikap: nasionalisme, disiplin, rasa percaya diri, berperilaku jujur, tangguh 
menghadapi masalah, tanggungjaawab, rasa ingin tahu, peduli lingkungan. 
Kegiatan Penutup (5 Menit) 
Peserta didik: 
 Mengagendakan pekerjaan rumah untuk materi pelajaran istilah khusus 
terkait dengan teks deskritif yang baru saja diselesaikan. 
 Mengagendakan materi atau tugas projek / produk / portofolio / unjuk kerja 
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yang harus dipelajari pada pertemuan berikutnya di luar jam sekolah atau 
dirumah.  
 
Guru: 
 Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi 
pelajaran istilah khusus terkait dengan teks deskritif. 
 Peserta didik yang selesai mengerjakan tugas projek / produk / portofolio / 
unjuk kerja dengan benar diberi nilai untuk penilaian tugas. 
Memberikan penghargaan untuk materi pelajaran istilah khusus terkait 
dengan teks dekskriptif kepada kelompok yang memiliki kinerja dan 
kerjasama yang baik. 
 
2. Pertemuan ke-2 (45 Menit) 
Kegiatan Pendahuluan (5 Menit) 
Guru: 
Orientasi  
 Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada 
Tuhan YME dan berdoa untuk memulai pembelajaran. 
 Memeriksa kehadiran peserta didik sebagai sikap disiplin. 
 Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan 
pembelajaran.  
 
Aperpepsi  
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan 
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya. 
 Mengingatkan kembali materi prasyarat dengan bertanya. 
 Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan 
dilakukan. 
 
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
 Apabila materi tema/projek ini dikerjakan dengan baik dan sungguh-sungguh 
ini dikuasai dengan baik, maka peserta didik diharapkan dapat menjelaskan 
tentang materi Istilah khusus terkait dengan teks deskritif. 
 Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung. 
 Mengajukan pertanyaan. 
 
Pemberian Acuan 
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 Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu. 
 Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan 
KKM pada pertemuan yang berlangsung. 
 Pembagian kelompok belajar. 
 Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan 
langkah-langkah pembelajaran. 
 
Kegiatan Inti (35 Menit) 
Sintak Model 
Pembelajaran 
Kegiatan Pembelajaran 
Stimulation 
(Stimullasi/ pemberian 
rangsangan) 
KEGIATAN LITERASI 
Peserta didik diberi rangsangan untuk memusatkan 
perhatian pada topik materi istilah khusus terkait 
dengan jenis pengalaman pribadinya dengan cara: 
 Melihat (tanpa atau dengan alat) 
Menayangkan gambar yang relevan. 
 Mengamati  
 Teks tentang gambaran keberadaan binatang 
buas yang memiliki istilah / ciri-ciri khusus. 
 Pemberian contoh materi yang memiliki 
istilah khusus terkait dengan teks deskritif. 
 Membaca  
Kegiatan literasi ini dilakukan di rumah dan di 
sekolah dengan membaca materi dari buku 
paket atau buku-buku penunjang lain, dari 
internet atau materi yang berhubungan dengan 
istilah khusus terkait dengan teks deskritif 
tentang gambaran keberadaan binatang buas. 
 Menulis  
Menulis beberapa kosakata dari hasil 
pengamatan dan bacaan terkait istilah terkait 
dengan teks report tentang gambaran 
keberadaan binatang buas. 
 Mendengar  
Pemberian materi yang berhubungan dengan 
istilah khusus terkait dengan teks deskritif. 
 Menyimak  
Penjelasan pengantar kegiatan secara garis 
besar atau global tentang materi pelajaran 
mengenai: 
Istilah khusus terkait dengan teks deskritif. 
 
Untuk melatih rasa syukur, kesungguhan dan 
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kedisiplinan, ketelitian, mencari informasi. 
Problem Statement 
(pertanyaan/ identifikasi 
masalah) 
CRITICAL THINKING (BERPIKIR KRITIK) 
 
Guru memberikan kesempatan pada peserta didik 
untuk mengidentifikasi sebanyak mungkin 
pertanyaan yang berkaitan dengan teks deskritif 
yang disajikan dan akan dijawab melalui kegiatan 
belajar, contohnya: 
 Mengajukan pertanyaan tentang materi: 
Istilah khusus terkait dengan teks deskritif 
Yang tidak dipahami dari apa yang diamati atau 
pertanyaan untuk mendapatkan informasi 
tambahan tentang apa yang diamati (dimulai 
dari pertanyaan faktual sampai ke pertanyaan 
yang bersifat hipotetik) untuk mengembangkan 
kreativitas, rasa ingin tahu, kemampuan 
merumuskan pertanyaan untuk membentuk 
pikiran kritis yang perlu untuk hidup cerdas dan 
belajar sepanjang hayat. 
Data collection 
(Pengumpulan data) 
KEGIATAN LITERASI 
 
Peserta didik mengumpulkan informasi yang 
relevan untuk menjawab pertanyaan yang telah 
diidentifikasi melalui kegiatan: 
 Mengamati objek atau kejadian 
Mengamati dengan seksama materi istilah 
khusus terkait dengan teks dekskriptif yang 
sedang dipelajari dalam bentuk teks handout 
yang disajikan dan mencoba 
menginterpretasikannya. 
 Membaca sumber lain selain buku teks 
Secara disiplin melakukan kegiatan literasi 
dengan mencari dan membaca berbagai 
referensi dari berbagai sumber guna menambah 
pengetahuan dan pemahaman tentang materi 
istilah khusus terkait dengan teks deskritif yang 
sedang dipelajari. 
 Aktivitas  
Menyusun daftar pertanyaan atas hal-hal yang 
belum dapat dipahami dari kegiatan mengamati 
dan membaca yang akan diajukan kepada guru 
berkaitan dengan materi istilah khusus terkait 
dengan teks deskritif yang sedang dipelajari. 
 Wawancara/ tanya jawab dengan 
narasumber  
Mengajukan pertanyaan berkaitan dengan 
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materi istilah khusus terkait dengan teks 
deskritif yang telah disusun dalam daftar 
pertanyaan kepada guru. 
 
COLLABORATION (KERJASAMA) 
Peserta didik dibentuk kelompok hanya dengan 
teman sebangku untuk: 
 Mendiskusikan  
Peserta didik dan guru secara bersama-sama 
membahas tentang istilah khusus / jenis 
kosakata yang terkait dengan teks deskritif yang 
ada di dalam lembar teks. 
 Mengumpulkan informasi  
Mencatat istilah khusus/ jenis kosakata yang 
terdapat dalam teks deskritif di lembar teks 
dengan tulisan yang rapi. 
 Mempresentasikan ulang  
Peserta didik mengkomunikasikan secara lisan / 
mempresentasikan / melafalkan jenis kosakata / 
istilah khusus dengan rasa percaya diri terkait 
dengan teks deskritif sesuai dengan 
pemahamannya. 
 Saling tukar informasi tentang materi: 
Istilah khusus terkait dengan teks deskritif 
Dengan ditanggapi aktif oleh peserta didik dari 
kelompok lainnya sehingga diperoleh sebuah 
pengetahuan baru yang dapat dijadikan sebagai 
bahan diskusi kelompok, kemudian dengan 
menggunakan metode ilmiah yang terdapat pada 
buku pegangan peserta didik atau pada lembar 
kerja yang disediakan dengan cermat untuk 
mengembangkan sikap teliti, jujur, sopan, 
menghargai pendapat orang lain, kemampuan 
berkomunikasi, menerapkan kemampuan 
mengumpulkan informasi melalui berbagai cara 
yang dipelajari, mengembangkan kebiasaan belajar 
dan belajar sepanjang hayat. 
Verification (pembuktian) CRITICAL THINKING (BERPIKIR KRITIK) 
 
Peserta didik mendiskusikan hasil pengamatannya 
dan memverifikasi hasil pengamatannya dengan 
data-data atau teori pada buku sumber melalui 
kegiatan: 
 Menambah keluasan dan kedalaman sampai 
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kepada pengolahan informasi yang bersifat 
mencari solusi dari berbagai sumber yang 
memiliki pendapat yang berbeda sampai kepada 
yang bertentangan untuk mengembaangkan 
sikap jujur, teliti, disiplin, taat aturan, kerja 
keras, kemampuan menerapkan prosedur dan 
kemampuan berpikir induktif serta deduktif 
dalam membuktikan tentang materi: 
Istilah khusus terkait dengan teks deskritif 
Antara lain dengan: Peserta didik dan guru secara 
beersama-sama membahas jawaban soal-soal yang 
telah dikerjakan oleh peserta didik. 
Generalization (menarik 
kesimpulan) 
COMMUNICATION (BERKOMUNIKASI) 
 
Peserta didik berdiskusi untuk menyimpulkan 
 
 Menyampaikan hasil diskusi tentang materi 
istilah khusus terkait dengan teks report berupa 
kesimpulan berdasarkan hasil analisis secara 
lisan, tertulis, atau media lainnya untuk 
mengembangkan sikap jujur, teliti, toleransi, 
kemampuan berpikir sistematis, 
mengungkapkan pendapat dengan sopan. 
 Menunjukkan hasil diskusi kelompok secara 
klasikal tentang materi: 
Istilah khusus terkait dengan teks deskritif 
 Mengemukakan pendapat atas pertunjukkan 
hasil kerja yang dilakukan tentang materi istilah 
khusus terkait dengan teks deskritif. 
 
CREATIVITY (KREATIVITAS) 
 Menyimpulkan tentang poin-poin penting yang 
muncul dalam kegiatan pembelajaran yang baru 
dilakukan berupa: 
Laporan hasil pengamatan secara tertulis 
tentang materi: 
Istilah khusus terkait dengan teks deskritif 
 Menjawab pertanyaan tentang materi istilah 
khusus terkait dengan teks deskritif yang 
terdapat pada buku pegangan peserta didik atau 
lembar kerja yang telah disediakan. 
 Bertanya tentang hal yang belum dipahami, 
atau guru melemparkan beberapa pertanyaan 
kepada siswa berkaitan dengan materi istilah 
khusus terkait dengan teks report yang akan 
selesai dipelajari. 
Menyelesaikan soal-soal materi istilah khusus 
terkait dengan teks report yang terdapat pada 
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buku pegangan peserta didik atau pada lembar 
kerja yang telah disediakan secara individu 
untuk mengetahui penguasaan siswa terhadap 
materi pelajaran. 
 
Catatan: Selama pembelajaran teks deskritif berlangsung, guru mengamati 
sikap siswa dalam pembelajaran yang meliputi sikap: nasionalisme, disiplin, 
rasa percaya diri, berperilaku jujur, tangguh menghadapi masalah, 
tanggungjawab, rasa ingin tahu, peduli lingkungan. 
Kegiatan Penutup (5 Menit) 
Peserta didik : 
 Membuat kesimpulan isi bacaan dengan bimbingan guru tentang poin-
poin penting yang muncul dalam kegiatan pembelajaran tentang analisis 
teks deskritif untuk menganalisis informasi yang baru dilakukan. 
 Mengagendakan materi atau tugas projek/produk/portofolio/unjuk kerja 
yang harus mempelajari pada pertemuan berikutnya di luar jam sekolah 
atau dirumah.  
Guru : 
 Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi 
pelajaran analisis teks deskritif untuk menganalisis teks deskritif. 
 Peserta didik yang selesai mengerjakan tugas 
projek/produk/portofolio/unjuk kerja dengan benar diberi nilai untuk 
penilaian tugas. 
 Memberikan penghargaan untuk materi pelajaran analisis teks deskritif 
untuk menganalisis teks pengalaman pribadi kepada kelompok yang 
memiliki kinerja dan kerjasama yang baik. 
 
3. Pertemuan ke-3 (45 Menit) 
Kegiatan Pendahuluan (5 Menit) 
Guru: 
Orientasi  
 Melakukan pembukaan dengan salam pembuka, memanjatkan syukur kepada 
Tuhan YME dan berdoa untuk memulai pembelajaran. 
 Memeriksa kehadiran peserta didik sebagai sikap disiplin. 
 Menyiapkan fisik dan psikis peserta didik dalam mengawali kegiatan 
pembelajaran.  
 
Aperpepsi  
 Mengaitkan materi/tema/kegiatan pembelajaran yang akan dilakukan dengan 
pengalaman peserta didik dengan materi/tema/kegiatan sebelumnya. 
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 Mengingatkan kembali materi prasyarat dengan bertanya. 
 Mengajukan pertanyaan yang ada keterkaitannya dengan pelajaran yang akan 
dilakukan. 
 
Motivasi 
 Memberikan gambaran tentang manfaat mempelajari pelajaran yang akan 
dipelajari dalam kehidupan sehari-hari. 
 Apabila materi tema/projek ini dikerjakan dengan baik dan sungguh-sungguh 
ini dikuasai dengan baik, maka peserta didik diharapkan dapat menjelaskan 
tentang materi Istilah khusus terkait dengan teks deskritif. 
 Menyampaikan tujuan pembelajaran pada pertemuan yang berlangsung. 
 Mengajukan pertanyaan. 
 
Pemberian Acuan 
 Memberitahukan materi pelajaran yang akan dibahas pada pertemuan saat itu. 
 Memberitahukan tentang kompetensi inti, kompetensi dasar, indikator, dan 
KKM pada pertemuan yang berlangsung. 
 Pembagian kelompok belajar. 
 Menjelaskan mekanisme pelaksanaan pengalaman belajar sesuai dengan 
langkah-langkah pembelajaran. 
 
Kegiatan Inti (35 Menit) 
Sintak Model 
Pembelajaran 
Kegiatan Pembelajaran 
Stimulation 
(Stimullasi/ pemberian 
rangsangan) 
KEGIATAN LITERASI 
Peserta didik diberi rangsangan untuk memusatkan 
perhatian pada topik materi istilah khusus terkait 
dengan jenis pengalaman pribadinya dengan cara: 
 Melihat (tanpa atau dengan alat) 
Menayangkan gambar yang relevan. 
 Mengamati  
 Teks tentang gambaran keberadaan binatang 
buas yang memiliki istilah / ciri-ciri khusus. 
 Pemberian contoh materi yang memiliki 
istilah khusus terkait dengan teks deskritif. 
 Membaca  
Kegiatan literasi ini dilakukan di rumah dan di 
sekolah dengan membaca materi dari buku 
paket atau buku-buku penunjang lain, dari 
internet atau materi yang berhubungan dengan 
istilah khusus terkait dengan teks deskritif 
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tentang gambaran keberadaan binatang buas. 
 Menulis  
Menulis beberapa kosakata dari hasil 
pengamatan dan bacaan terkait istilah terkait 
dengan teks report tentang gambaran 
keberadaan binatang buas. 
 Mendengar  
Pemberian materi yang berhubungan dengan 
istilah khusus terkait dengan teks deskritif. 
 Menyimak  
Penjelasan pengantar kegiatan secara garis 
besar atau global tentang materi pelajaran 
mengenai: 
Istilah khusus terkait dengan teks deskritif. 
 
Untuk melatih rasa syukur, kesungguhan dan 
kedisiplinan, ketelitian, mencari informasi. 
Problem Statement 
(pertanyaan/ identifikasi 
masalah) 
CRITICAL THINKING (BERPIKIR KRITIK) 
 
Guru memberikan kesempatan pada peserta didik 
untuk mengidentifikasi sebanyak mungkin 
pertanyaan yang berkaitan dengan teks deskritif 
yang disajikan dan akan dijawab melalui kegiatan 
belajar, contohnya: 
 Mengajukan pertanyaan tentang materi: 
Istilah khusus terkait dengan teks deskritif 
Yang tidak dipahami dari apa yang diamati atau 
pertanyaan untuk mendapatkan informasi 
tambahan tentang apa yang diamati (dimulai 
dari pertanyaan faktual sampai ke pertanyaan 
yang bersifat hipotetik) untuk mengembangkan 
kreativitas, rasa ingin tahu, kemampuan 
merumuskan pertanyaan untuk membentuk 
pikiran kritis yang perlu untuk hidup cerdas dan 
belajar sepanjang hayat. 
Data collection 
(Pengumpulan data) 
KEGIATAN LITERASI 
 
Peserta didik mengumpulkan informasi yang 
relevan untuk menjawab pertanyaan yang telah 
diidentifikasi melalui kegiatan: 
 Mengamati objek atau kejadian 
Mengamati dengan seksama materi istilah 
khusus terkait dengan teks dekskriptif yang 
sedang dipelajari dalam bentuk teks handout 
yang disajikan dan mencoba 
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menginterpretasikannya. 
 Membaca sumber lain selain buku teks 
Secara disiplin melakukan kegiatan literasi 
dengan mencari dan membaca berbagai 
referensi dari berbagai sumber guna menambah 
pengetahuan dan pemahaman tentang materi 
istilah khusus terkait dengan teks deskritif yang 
sedang dipelajari. 
 Aktivitas  
Menyusun daftar pertanyaan atas hal-hal yang 
belum dapat dipahami dari kegiatan mengamati 
dan membaca yang akan diajukan kepada guru 
berkaitan dengan materi istilah khusus terkait 
dengan teks deskritif yang sedang dipelajari. 
 Wawancara/ tanya jawab dengan 
narasumber  
Mengajukan pertanyaan berkaitan dengan 
materi istilah khusus terkait dengan teks 
deskritif yang telah disusun dalam daftar 
pertanyaan kepada guru. 
 
COLLABORATION (KERJASAMA) 
Peserta didik dibentuk kelompok hanya dengan 
teman sebangku untuk: 
 Mendiskusikan  
Peserta didik dan guru secara bersama-sama 
membahas tentang istilah khusus / jenis 
kosakata yang terkait dengan teks deskritif yang 
ada di dalam lembar teks. 
 Mengumpulkan informasi  
Mencatat istilah khusus/ jenis kosakata yang 
terdapat dalam teks deskritif di lembar teks 
dengan tulisan yang rapi. 
 Mempresentasikan ulang  
Peserta didik mengkomunikasikan secara lisan / 
mempresentasikan / melafalkan jenis kosakata / 
istilah khusus dengan rasa percaya diri terkait 
dengan teks deskritif sesuai dengan 
pemahamannya. 
 Saling tukar informasi tentang materi: 
Istilah khusus terkait dengan teks deskritif 
Dengan ditanggapi aktif oleh peserta didik dari 
kelompok lainnya sehingga diperoleh sebuah 
pengetahuan baru yang dapat dijadikan sebagai 
bahan diskusi kelompok, kemudian dengan 
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menggunakan metode ilmiah yang terdapat pada 
buku pegangan peserta didik atau pada lembar 
kerja yang disediakan dengan cermat untuk 
mengembangkan sikap teliti, jujur, sopan, 
menghargai pendapat orang lain, kemampuan 
berkomunikasi, menerapkan kemampuan 
mengumpulkan informasi melalui berbagai cara 
yang dipelajari, mengembangkan kebiasaan belajar 
dan belajar sepanjang hayat. 
Verification (pembuktian) CRITICAL THINKING (BERPIKIR KRITIK) 
 
Peserta didik mendiskusikan hasil pengamatannya 
dan memverifikasi hasil pengamatannya dengan 
data-data atau teori pada buku sumber melalui 
kegiatan: 
 Menambah keluasan dan kedalaman sampai 
kepada pengolahan informasi yang bersifat 
mencari solusi dari berbagai sumber yang 
memiliki pendapat yang berbeda sampai kepada 
yang bertentangan untuk mengembaangkan 
sikap jujur, teliti, disiplin, taat aturan, kerja 
keras, kemampuan menerapkan prosedur dan 
kemampuan berpikir induktif serta deduktif 
dalam membuktikan tentang materi: 
Istilah khusus terkait dengan teks deskritif 
Antara lain dengan: Peserta didik dan guru secara 
beersama-sama membahas jawaban soal-soal yang 
telah dikerjakan oleh peserta didik. 
Generalization (menarik 
kesimpulan) 
COMMUNICATION (BERKOMUNIKASI) 
 
Peserta didik berdiskusi untuk menyimpulkan 
 Menyampaikan hasil diskusi tentang materi 
istilah khusus terkait dengan teks report berupa 
kesimpulan berdasarkan hasil analisis secara 
lisan, tertulis, atau media lainnya untuk 
mengembangkan sikap jujur, teliti, toleransi, 
kemampuan berpikir sistematis, 
mengungkapkan pendapat dengan sopan. 
 Menunjukkan hasil diskusi kelompok secara 
klasikal tentang materi: 
Istilah khusus terkait dengan teks deskritif 
 Mengemukakan pendapat atas pertunjukkan 
hasil kerja yang dilakukan tentang materi istilah 
khusus terkait dengan teks deskritif. 
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CREATIVITY (KREATIVITAS) 
 Menyimpulkan tentang poin-poin penting yang 
muncul dalam kegiatan pembelajaran yang baru 
dilakukan berupa: 
Laporan hasil pengamatan secara tertulis 
tentang materi: 
Istilah khusus terkait dengan teks deskritif 
 Menjawab pertanyaan tentang materi istilah 
khusus terkait dengan teks deskritif yang 
terdapat pada buku pegangan peserta didik atau 
lembar kerja yang telah disediakan. 
 Bertanya tentang hal yang belum dipahami, 
atau guru melemparkan beberapa pertanyaan 
kepada siswa berkaitan dengan materi istilah 
khusus terkait dengan teks report yang akan 
selesai dipelajari. 
Menyelesaikan soal-soal materi istilah khusus 
terkait dengan teks report yang terdapat pada 
buku pegangan peserta didik atau pada lembar 
kerja yang telah disediakan secara individu 
untuk mengetahui penguasaan siswa terhadap 
materi pelajaran. 
 
Catatan: Selama pembelajaran teks deskritif berlangsung, guru mengamati 
sikap siswa dalam pembelajaran yang meliputi sikap: nasionalisme, disiplin, 
rasa percaya diri, berperilaku jujur, tangguh menghadapi masalah, 
tanggungjawab, rasa ingin tahu, peduli lingkungan. 
Kegiatan Penutup (5 Menit) 
Peserta didik : 
 Membuat kesimpulan isi bacaan dengan bimbingan guru tentang poin-
poin penting yang muncul dalam kegiatan pembelajaran tentang analisis 
teks deskritif untuk menganalisis informasi yang baru dilakukan. 
 Mengagendakan materi atau tugas projek/produk/portofolio/unjuk kerja 
yang harus mempelajari pada pertemuan berikutnya di luar jam sekolah 
atau dirumah.  
Guru : 
 Memeriksa pekerjaan siswa yang selesai langsung diperiksa untuk materi 
pelajaran analisis teks deskritif untuk menganalisis teks deskritif. 
 Peserta didik yang selesai mengerjakan tugas 
projek/produk/portofolio/unjuk kerja dengan benar diberi nilai untuk 
penilaian tugas. 
 Memberikan penghargaan untuk materi pelajaran analisis teks deskritif 
untuk menganalisis teks pengalaman pribadi kepada kelompok yang 
memiliki kinerja dan kerjasama yang baik. 
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Descriptive Text 
Descriptive text is a text which says what a person or a thing is like. Its purpose is 
to describe a particular person, place or thing. 
 
Structure of descriptive text 
Identification :   This part contains about the introduction of something  
described.  
Description :   This part contain a of something such as animal, things, place   
or person by describing its features or anything related to  
what writer describe. 
 
The characteristic of descriptive text : 
1. The use of simple present tense. 
2. The use of Adjective. 
3. The use of relating verbs to describe features, e.g. Molecules are tiny particles. 
4. Some use of action verbs when describing behavior, e.g. Penguin cannot fly. 
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Shark 
 
Shark is a type fish that lives in the sea. It is one of the largest 
predators in the sea. Sharks are not a mammal, but it is ovovivipar. It 
is found in all oceans the world. There are over 350 species. The type 
of shark found will depend on the water's temperature. When sharks 
are hungry, they will be looking for the food. Different sharks eat 
different food. Harmless sharks eat plankton but harmful sharks eat 
meat. 
 
Shark is shaped like a torpedo. It has tough skin like sandpaper. 
Instead of bones it has elastic cartilage which helps them to move 
easily. It can grow up to 6 meters’ length with 10 kilos weight. Sharks 
have up to forty-two babies (which are called pups) at a time. Their 
pups have 15 up to 30 centimeters of length. When the pups are born, 
they leave straight away because the mother shark does not have 
mammary-gland. Some sharks have their pups in different ways, some 
lay eggs while others have them alive. When they are born, they need 
to defend themselves because they have no help them.  
 
 
 
 
 
 
 
Identifica
tion 
Description 
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Answer these question based on the text above! 
1. What is the text tell us about? 
2. What is purpose of the text? 
3. What will they do if they are hungry? 
4. What kinds of shark’s food? 
5. What is cartilage function? 
6. How about the size of a shark? 
7. How many baby shark when they have born? 
 
1. Teks tersebut menceritakan kepada kita tentang apa? 
2. Apakah tujuan dari teks tersebut? 
3. Apa yang akan mereka (hiu) lakukan jika meraka lapar? 
4. Apa jenis makanan ikan hiu? 
5. Apa fungsi dari tulang muda? 
6. Berapakah ukuran dari seekor ikan hiu? 
7. Berapakah jumlah bayi hiu ketika mereka lahir? 
 
1. The text tell us about the shark. 
2. To describe about the shark. 
3. If the shark is hungry, they will be looking for the food. 
4. The harmless sharks eat plankton and harmful sharks eat meat. 
5. The cartilage helps them to move easily when they swim or dive. 
6. An adult shark can grow up to 6 meters’ length with 10 kilos weight. While, a pups 
have 15 up to 30 centimeters of length. 
7. Sharks have up to forty-two babies at a time. 
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Vocabulary: 
 
Largest  : Paling besar 
Predators  : Pemangsa 
Ovovivipar  : Hewan yang bertelur-melahirkan 
Oceans  : Samudera / lautan 
Temperature  : Suhu 
Harmless  : Tidak berbahaya 
Plankton  : Hewan kecil di air 
Sandpaper  : Amplas 
Cartilage  : Tulang muda 
Grow   : Tumbuh 
Pups   : Bayi ikan Hiu 
Born                 : Lahir 
Mammary-gland  : Kelenjar susu 
Defend             : Bertahan 
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The African Elephant 
 
African elephant is the largest of all land mammals. Its four-legged herbivores 
mammals. They are large and don’t have hair on the skin, but they have long and 
flexible trunk. African elephants have large fan-shaped ears. Different from the Indian 
elephants, their ears are significantly smaller than African elephants. Elephants are 
herbivores and eat grasses, leaves, and fruits. One of the softest parts of their body is 
at the back of the ears, which is called the knuckle. 
An African Elephants can live for up to 70 years. Its normally walk about 4 
mph. It spends about 16 hours a day eating. They consume as much as 495 pounds of 
food per day. They have 3 meters of length and weight 4,000 up to 6,000 kilograms. 
They live in tight social units led by an oldest one. They able to swim for long 
distances. The elephant's eyes are small and its eyesight is poor. They have a largest 
brain in the animal kingdom. 
                  (Adapted from : worldofbiology.h-2.blogspot.com) 
 
 Answer these question based on the text above! 
1. What is the text tell us about? 
2. What is “knuckle” mean? 
3. Who lead the units of elephant? 
4. What kinds of elephant’s food? 
5. How about the size an African elephant? 
6. How is the difference between African elephant and Indian elephant? 
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Lion 
Lions are the big cats that live in groups. Lion’s family units may include up to three 
males, a ten females, and their young. A young lion will leave their group and make their 
own group if they were ready for lead the group and making family. Lion is a big carnivore. 
Lions have been celebrated throughout history for their courage and strength. 
A male lion has 200 kilogram of weight, while a female lion has 150 kilogram of 
weight. Male lions have a very strong body than female lions. It uses to defends their 
territory, which may include some 259 square kilometers of grasslands or open woodlands. 
Lions intimidating other animals by roaring, mark their area with urine and chase off 
animals that approach their territory. Female lions are the primary hunters. They often work 
together to prey antelopes, zebras, and other animals. Sometime a lion will hunt alone if 
they feel hungry. 
    (Adapted from : worldofbiology.h-2.blogspot.com) 
 
Answer these question based on the text above! 
1. What is the text tell us about? 
2. What is the purpose of the text? 
3. Why a lion has been celebrated throughout history? 
4. What will lions do if they become young? 
5. What is the difference between male and female lion? 
6. How lions intimidating other animals? 
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Spider 
 
Spider is an Arachnids class animal. They are not insects. There are 40,000 species of 
spiders in this world. From all of them only about 1,000 species that can harm human bite. 
Spiders are predators. They eat small insects such as flies and mosquitoes, sometimes also bite 
people. When a spider bites an insect, it doesn’t kill the insect immediately but a special poison 
passes through its fangs the body of the insect. 
A spider has four bite pairs of legs but they only have two body parts but insects have 
three pairs of legs and three body parts. Spiders have two to four pairs of eyes. They can see 
extremely well. Most spiders make their own homes. They do this with a special substance 
produced by their bodies. In the corner of some rooms it is possible to find a spider’s web where 
the spider is waiting for its next prey. 
            
                               (Adapted from : Reading Practice, Look Ahead for English Course) 
 
 
Answer these question based on the text above! 
1. What is the text tell us about? 
2. What is the main purpose of the text? 
3. What kinds of spider’s food? 
4. Why spiders can see extremely well? 
5. Where will you find a spider’s web? 
6. Mention the body parts of spiders! 
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Kangaroo 
A kangaroo is an animal which lives on the Australia, Tasmania Island and also in New 
Guinea. The largest kangaroo is the red kangaroo, which has reddish-brown color on their body. 
Kangaroos are herbivores, they eat seeds, grass and plants. They have short front legs, but long 
and strong back legs and tail. These are that they use for jumping and hit their enemies. 
An adult kangaroo grow length of 1.60 meter and weight over 80 kilos. Kangaroos can make 
a forward jump over eights meters. They can also run at speeds over 45 kilometers per hour. 
Kangaroos are mammal and marsupial. It means that the female kangaroo has an external pouch 
on the front of her body. A baby kangaroo is very tiny when it is born, and it stay on the mother’s 
pouch where to spends its first until five months of life. 
                        (Adapted from : http://bahasainggrismudah.com) 
 
 
Answer these question based on the text above! 
1. What is the text tell us about? 
2. What is the main purpose of the text? 
3. What kinds of kangaroo’s food? 
4. Who is the red kangaroo? 
5. Where will you find a kangaroo? 
6. What is kangaroo’s back legs and tail used for? 
7. How about the size an adult kangaroo? 
8. How long stay on the mother’s pouch? 
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Appendix 4: 
List of Interview 
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List of Interview (for teacher): 
Pre-observation: 
1. Apa kesulitan anda saat mengajar Bahasa Inggris di kelas? 
2. Apa metode pembelajaran yang anda gunakan di kelas? 
3. Apakah ada sumber penilaian selain buku paket Bahasa Inggris? 
4. Bagaimana anda mengevaluasi materi Bahasa Inggris di kelas? 
5. Apakah anda sering mengecek buku catatan atau buku tugas siswa-
siswi dikelas? 
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Teaching at VIII F class 
No. Question Teacher 
1 Apa kesulitan anda saat 
mengajar Bahasa Inggris di 
kelas F? 
“Anak-anak kelas F terkadang 
terlalu pasif, cepat bosan, jadi saya 
sebagai guru dituntut untuk enerjik 
menghadapi situasi kelas supaya 
hidup. Biasanya saya suruh baca 
bacaan di buku paket, maju satu-
satu atau ditempat duduk, secara 
acak, tapi terkadang beberapa anak 
yang lain tidak konsentrasi karena 
terbawa suasana pasif kelas.” 
2 Apa metode pembelajaran 
yang anda gunakan di kelas F? 
“Sebisa mungkin saya selalu 
berbicara menggunakan Bahasa 
Inggris, dengan begitu mau tidak 
mau mereka dituntut untuk 
mengerti artinya sedikit semi 
sedikit. Sebagai guru saya juga 
memusatkan kegiatan KBM dari 
saya, saya bertindak sebagai 
pengontrol mereka, memberi 
penjelasan, memberi tugas kelas, 
tugas rumah, diskusi pun biasanya 
berdua (satu meja) saja, jarang 
sekali berkelompok.” 
3 Apakah ada sumber penilaian 
selain buku paket Bahasa 
Inggris? 
“Saya lebih sering memberikan 
penilaian dari buku paket yang 
digunakan, selebihnya saya 
membuat soal sendiri kemudian 
saya tulis dipapan tulisa, atau saya 
bacakan untuk kemudian mereka 
tulis, sekalian melatih listening 
mereka.” 
4 Bagaimana anda mengevaluasi “Karena anak-anak kelas F 
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materi Bahasa Inggris di kelas 
F? 
terkadang terlalu pasif, sehingga 
agak susah memastikan mana yang 
sudah paham materi, mana yang 
belum. Jadi saya beri tugas untuk 
kemudian dikumpulkan, dengan 
begitu saya tahu mana yang paham 
mana yang belum. Sekiranya masih 
banyak yang belum paham nanti 
saya beri tambahan tugas rumah 
supaya mereka belajar.” 
5 Apakah anda sering mengecek 
buku catatan atau buku tugas 
siswa-siswi dikelas F? 
 
“Untuk buku tugas karena sering 
dikumpulkan, jadi saya tahu mana 
anak yang serius belajar mana 
yang tidak. Kalau untuk buku 
catatan sebenarnya kembali ke diri 
mereka masing-masing. Saya selalu 
mengingatkan supaya tidak malas 
mencatat.” 
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Teaching at VIII E class 
No. Question Teacher 
1 Apa kesulitan anda saat 
mengajar Bahasa Inggris di 
kelas E? 
“Kalau anak-anak kelas E justru 
lebih aktif, tidak cepat bosan, 
namun terkadang meraka kurang 
konsentrasi karena kesibukan 
mereka masing-masing, jadi saya 
dituntut untuk membuat mereka 
tetap fokus selama jam pelajaran, 
biasanya saya berjalan keliling 
ruang kelas, dua atau tiga kali 
untuk memastikan bahwa mereka 
menyimak dan paham apa yang 
saya ajarkan.” 
“Soal kegiatannya masih sama 
dengan kelas F, saya suruh baca 
maju satu-satu atau ditempat duduk, 
terkadang beberapa anak ikut 
membenarkan bacaan jika pembaca 
salah mengejanya.” 
2 Apa metode pembelajaran 
yang anda gunakan di kelas 
E? 
“Kembali ke metode sebelumnya, 
seperti kelas F. Saya bertindak 
sebagai pusat kegiatan KBM. 
Terkadang saya juga memberikan 
motivasi kepada anak-anak kelas E 
untuk tidak malu membaca, atau 
menyampaikan pendapat, karena 
pada dasarnya mereka lebih 
percaya diri dari kelas F, hanya 
mungkin butuh sedikit dipoles 
dalam menyempurnakan jawaban, 
seperti contoh pertanyaan yang 
saya berikan berdasarkan teks 
bacaan, terkadang jawaban mereka 
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terlalu melebar atau out of topic.” 
3 Apakah ada sumber penilaian 
selain buku paket Bahasa 
Inggris? 
“Buku paket Bahasa Inggris dan 
soal buatan saya sendiri.” 
4 Bagaimana anda 
mengevaluasi materi Bahasa 
Inggris di kelas E? 
“Evaluasi saya beri tugas kelas dan 
dikumpulkan sedapatnya. Hanya 
untuk mengetes saja sebenarnya. 
Tapi dengan begitu mereka akan 
serius mengerjakannya.” 
5 Apakah anda sering mengecek 
buku catatan atau buku tugas 
siswa-siswi dikelas E? 
 
“Buku tugas sering dikumpulkan 
jadi kami tetap tahu mana anak 
yang malas dan rajin. Untuk 
catatan anak-anak kelas E tidak 
lebih rajin dari anak-anak kelas F, 
sehingga terkadang saya kewalahan 
memberi pengarahan untuk selalu 
menulis. Beberapa anak beralasan 
sudah ada di buku jadi tidak perlu 
menulis. Saya berpikir perlunya 
diberi variasi ketika mencatat, 
namun terkadang waktu KBM nya 
yang tidak cukup jika saya 
menyampaikan variasi materi diluar 
buku paket.” 
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List of Interview (for students): 
Pre-observation: 
1. Apa kesulitan anda saat belajar Bahasa Inggris di kelas? 
2. Bagaimana metode pembelajaran yang digunakan di kelas? 
3. Apakah ada sumber penilaian selain buku paket Bahasa Inggris? 
4. Bagaimana guru mengevaluasi materi Bahasa Inggris di kelas? 
 
After implementation: 
1. Apa kesulitan anda saat belajar Bahasa Inggris di kelas menggunakan 
strategi tanya-jawab? 
2. Apakah strategi tanya-jawab terasa membosankan?  
3. Apakah sumber materi selain buku paket Bahasa Inggris terasa asing? 
4. Apakah evaluasi yang diberikan dengan strategi tanya-jawab bisa 
diterima dengan baik? 
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    Table of Interview in VIII F class at the Pre-Observation 
No. Question FS 
 
KJ VP ZE 
1 Apa kesulitan 
anda saat belajar 
Bahasa Inggris 
di kelas? 
“Saya merasa 
kesulitan saat 
disuruh 
menghafal 
kosa-kata 
secara 
langsung”. 
“Menghafal 
arti 
perkalimat 
bahkan 
perparagraf 
langsung.” 
“Takut 
ditunjuk 
untuk 
membacakan 
ulang arti 
dari bacaan.” 
“Memahami 
pertanyaan 
yang ada pada 
teks bacaan.” 
2 Bagaimana 
metode 
pembelajaran 
yang digunakan 
di kelas? 
“Kadang 
menyenangkan, 
seperti tanya-
jawab, tapi 
jarang. 
Kadang 
kurang 
menyenangkan, 
seperti disuruh 
maju acak 
untuk 
membaca 
ulang teks dan 
artinya, 
kadang kami 
belum siap.” 
“Akan 
menyenangkan 
bila diberi 
sedikit 
permainan.” 
“Lebih sering 
menulis arti 
dari teks, 
kemudian 
membacakan 
apa yang kita 
tulis. 
Terkadang 
saya tidak 
hafal artinya 
perkata.” 
“Ibu guru 
lebih banyak 
berbicara 
menggunakan 
Bahasa 
Inggris, 
sehinga 
terkadang 
kami kurang 
paham 
maksudnya.” 
3 Apakah ada 
sumber penilaian 
selain buku 
paket Bahasa 
Inggris? 
 
“Kebanyakan 
berasal dari 
buku paket”. 
“Jarang, 
mungkin bila 
ada materinya 
ditulis di 
papan tulis 
kemudian kita 
menulis di 
buku tugas 
“Seringnya 
dari buku 
paket Bahasa 
Inggris.” 
“Tidak ada.” 
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dan 
dikumpulkan.” 
4 Bagaimana guru 
mengevaluasi 
materi Bahasa 
Inggris di kelas? 
 
“Kalau dikelas 
diberikan 
tugas dan 
selesai, maka 
di bahas dan 
dikumpulkan 
pada hari itu 
juga. 
Kemudian 
diberi tugas 
lagi, 
dikumpulkan, 
dan dibahas 
pada 
pertemuan 
berikutnya.” 
“Tugas kelas 
dikumpulkan 
apa adanya, 
bila masih ada 
waktu 
dibahas, bila 
waktu habis 
tidak dibahas. 
Terkadang 
diberi tugas 
tambahan.” 
“Tugas kelas 
sering kali 
dikumpulkan 
apa adanya 
tanpa 
dibahas jika 
waktu habis. 
Namun diberi 
tugas 
tambahan 
lagi. Jadi 
pertemuan 
berikutnya 
hanya 
membahas 
salah satu 
dari tugas 
tersebut.” 
“Ibu guru 
bertanya, jika 
sudah paham 
materi hari ini 
tidak diberi 
tugas rumah, 
jika belum 
paham diberi 
tugas rumah. 
Kami tidak 
bisa 
berbohong 
karna untuk 
mengetes 
paham-
tidaknya, kami 
diberikan 
pertanyaan 
secara acak 
berkaitan 
dengan 
matei.” 
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Table of Interview in VIII E class at the Pre-Observation 
No Question AR 
 
DW LB RS 
1 Apa kesulitan 
anda saat belajar 
Bahasa Inggris 
di kelas? 
“Menghafal 
kosa-kata, arti 
perkalimat, 
dan mencari 
ide pokok atau 
kalimat 
utama.” 
“Susah 
konsentrasi 
karena 
terkadang 
tidak mengerti 
apa yang Ibu 
guru 
katakan.” 
“Menghafal 
arti 
perkalimat.” 
“Menyimpulkan 
ulang sebuah 
teks bacaan.” 
2 Bagaimana 
metode 
pembelajaran 
yang digunakan 
di kelas? 
“Kurang 
menyenangkan 
karena setiap 
hari selalu 
sama.” 
“Kurang 
menyenangkan 
karena maju 
secara acak 
atau 
terkadang 
ditempat 
duduk 
membacakan 
satu atau dua 
paragraf dari 
sebuah 
bacaan dan 
artinya.” 
“Metode 
ceramah dan 
terkadang full 
menggunakan 
Bahasa 
Inggrisnya.” 
“Memberikan 
penjelasan 
kemudian tugas 
individu, jarang 
ada tugas 
kelompok.” 
3 Apakah ada 
sumber 
penilaian selain 
buku paket 
Bahasa Inggris? 
 
“Tidak ada 
selain buku 
paket.” 
“Tidak ada.” “Tidak ada.” “Tugas tertulis 
dipapan tulis 
atau di dikte 
kan.” 
4 Bagaimana guru 
mengevaluasi 
“Sedikit 
menyimpulkan 
“Tugas kelas 
dikumpulkan 
“Tugas kelas 
dikoreksi oleh 
“Tugas yang 
dikerjakan 
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materi Bahasa 
Inggris di kelas? 
 
hasil 
pertemuan 
kemudian 
memberikan 
tugas.” 
dan dibahas. 
Dan kami 
menyimak soal 
di buku paket 
Bahasa 
Inggris.”  
guru. Kami 
menyimak 
soal yang 
tersedia 
ketika 
dibahas.” 
dikelas selalu 
dikumpulkan”. 
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Table of Interview in VIII F class after the Implementation of strategy 
No Question AR 
 
DW LB RS 
1 Apa kesulitan 
anda saat 
belajar Bahasa 
Inggris di kelas 
menggunakan 
strategi tanya-
jawab? 
“Belum ada 
kesulitan, 
karena 
terdapat 
beberapa kata 
sulit yang 
tercetak tebal 
untuk 
diartikan. 
Dengan begitu 
kami lebih 
cepat 
meghafalnya.” 
“Tidak ada. 
Saya mudah 
konsentrasi 
karena apa 
yang 
disampaikan 
(pengajar) 
sangat 
jelas.” 
“Alhamdulillah 
tidak ada.” 
“Tidak ada 
sejauh ini.” 
 
2 Apakah strategi 
tanya-jawab 
terasa 
membosankan?  
“Tidak 
membosankan 
karena banyak 
variasi 
pertanyaan.” 
“Tidak, 
karena 
pengajar 
aktif 
bertanya.” 
“Tidak.” “Tidak 
membosankan.” 
3 Apakah sumber 
materi selain 
buku paket 
Bahasa Inggris 
terasa asing? 
“Tidak, karena 
sesuai materi 
yang 
bersangkutan.” 
“Tidak, 
karena 
sama-sama 
deskriptif 
teks.” 
“Tidak juga.” “Tidak, justru 
variasinya 
membuat kami 
mendapat 
informasi dan 
pengetahuan 
yang lebih 
mengenai 
hewan.” 
4 Apakah 
evaluasi yang 
diberikan 
dengan strategi 
“Bisa, 
alhamdulillah. 
Tanpa tugas 
rumah pun 
“Bisa. Saya 
lebih setuju 
jika tugas 
rumah 
“Bisa, karena 
cara ini mudah 
diterima oleh 
kami karena 
“Bisa diterima 
dengan baik.” 
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tanya-jawab 
bisa diterima 
dengan baik? 
Apa tanggapan 
kalian? 
‘insyaallah’ 
kami paham 
apa yang kami 
pelajari.”  
menulis dan 
menghafal 
kosa-kata 
yang sulit 
untuk 
kemudian di 
setorkan 
pada 
pertemuan 
berikutnya.”  
penyampaiannya 
detail sekali.” 
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 Table of Interview in VIII E class after the Implementation of strategy 
No Question AR 
 
DW LB RS 
1 Apa kesulitan 
anda saat 
belajar Bahasa 
Inggris di kelas 
menggunakan 
strategi tanya-
jawab? 
“Tidak ada 
kesulitan.” 
“Hanya takut 
salah ketika 
akan 
mengangkat 
tangan untuk 
menjawab 
soal.” 
“Tidak ada.” “Tidak ada.” 
2 Apakah strategi 
tanya-jawab 
terasa 
membosankan?  
“Tidak. 
Diberi kata 
tercetak tebal 
membuat 
kami 
bersemangat 
menghafal 
kosa-kata.” 
“Tidak, karena 
pengajar 
selalu 
berkeliling 
memperhatikan 
kami setiap 
saat.” 
“Tidak sama 
sekali.” 
“Tidak, karena 
kami bisa 
bertanya setiap 
kosa-kata yang 
kami belum tahu 
artinya.” 
3 Apakah sumber 
materi selain 
buku paket 
Bahasa Inggris 
terasa asing? 
“Tidak terasa 
asing.” 
“Tidak. 
Kalaupun 
diterapkan di 
teks yang lain 
mungkin tetap 
tidak asing.” 
“Tidak.” “Tidak, malah 
gambarnya 
menarik.” 
4 Apakah evaluasi 
yang diberikan 
dengan strategi 
tanya-jawab 
bisa diterima 
dengan baik? 
Apa tanggapan 
kalian? 
“Bisa 
diterima, 
mudah 
dipahami.” 
“Simpel, 
mudah 
diterima 
penjelasannya, 
tidak ada 
tugas, hanya 
menghafal 
kosa-kata 
untuk di 
hafalkan pada 
“Penjelasan 
detail, mudah 
diterima dan 
mudah 
dipahami.” 
“Bisa diterima 
penyampaiannya 
karena pengajar 
aktif bertanya 
dan kami juga 
dituntut aktif 
menjawab 
karena 
suasananya 
seperti 
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pertemuan 
berikutnya.”  
kompetisi.” 
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